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In contemporary psychological science, the problem of stress is regarded
as one of the key determinants of mental health and professional
effectiveness in the context of growing social, economic, and cultural
instability. According to the results of international comparative studies,
the proportion of individuals who systematically experience high levels
of psychological stress ranges from 30% to 40% of the adult population,
while in certain socially active groups these indicators exceed 50-60%.
Representatives of helping and socionomic professions are particularly
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vulnerable to the effects of chronic stressors, as their professional activity
involves a high degree of emotional involvement, increased responsibility,
and regular contact with the psychotraumatic experiences of others. Studies
of the student population indicate that the period of professional training
is accompanied by heightened psycho-emotional strain. Empirical data show
that more than half of students in the humanities and medical-psychological
fields demonstrate moderate to high levels of stress, which is associated with
a decrease in adaptive resources, impairments in emotional self-regulation,
and an increased risk of early professional burnout during the initial stages
of professional development. In this regard, future clinical psychologists
require special attention, as their training takes place under conditions
that combine intensive academic workload with gradual involvement
in clinical practice and direct contact with psychopathological and crisis-
related phenomena.

The relevance of studying stress resilience in future clinical psycho-
logists is further intensified by contemporary transformational processes,
particularly European integration changes in the higher education system,
which imply a transition to a competency-based model of professional
training in accordance with European standards. Within this model, stress
resilience is viewed not only as an individual psychological trait but as an
integrative characteristic of professional readiness that ensures the ability
to perform effectively under conditions of uncertainty, emotional strain, and
ethical responsibility. Thus, the study of stress resilience in future clinical
psychologists in the context of contemporary transformational and European
integration processes constitutes a relevant scientific task, driven by the need
to deepen theoretical understanding of the psychological resources
of professional adaptation and to develop scientifically grounded approaches
to optimizing the educational process in an environment of increasing
uncertainty in modern society.

These theoretical and social prerequisites determine the necessity
of turning to the analysis of scientific research in which the problem of stress
and stress resilience is considered as a multidimensional psychological
phenomenon determined by the interaction of individual, activity-related,
and sociocultural factors.

In international psychological research, the concept of stress has
traditionally been conceptualized within the frameworks of adaptation
and regulation. The classical understanding of stress as a nonspecific
physiological response to environmental demands was introduced
in the seminal works of H. Selye, which laid the foundations for the
biological and psychophysiological approaches to stress research [16].
Subsequent theoretical developments are associated with the cognitive—
transactional model, within which stress is interpreted as the outcome
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of an individual’s subjective appraisal of situational demands and available
coping resources (R. Lazarus, S. Folkman). Within this framework, stress
resilience is mediated by processes of cognitive reappraisal, coping
strategies, and self-regulatory capacities [13].

Contemporary international research increasingly focuses on resource-
based and process-oriented models of stress resilience. In particular,
S. Hobfoll conceptualizes stress within the framework of the conservation
of resources theory, emphasizing the cumulative effects of chronic stress and
the role of resource loss and gain [12]. The allostatic load approach,
developed in the works of B. McEwen, highlights the neuropsychological
mechanisms underlying prolonged stress exposure and its consequences
for the organism’s regulatory systems [15]. Within the resilience paradigm,
stress resilience is interpreted as a dynamic process of adaptation that may
follow different developmental trajectories depending on contextual
conditions and individual resources (G. Bonanno, A. Masten) [6; 14].
Of particular applied significance are the studies by K. Connor and J.
Davidson, who proposed an operationalization of resilience as a measurable
psychological construct that has been widely implemented in clinical
and educational psychology [8].

A distinct line of contemporary research addresses stress resilience
in student populations and among representatives of helping professions.
In the works of S. Southwick, emphasis is placed on the role of self-
regulation, social support, and meaning-making processes in maintaining
psychological resilience among future professionals whose occupational
activities involve sustained emotional demands [17]. Empirical evidence
indicates that insufficient levels of stress resilience among students
in psychological and medical fields are associated with an increased risk
of professional burnout already during the training period, thereby
underscoring the preventive potential of educational interventions.

In Ukrainian psychological science, the issues of stress and stress
resilience are predominantly examined within the context of personality
development, self-regulation, and professional formation. In the fundamental
works of S. Maksymenko, mental regulation of activity is conceptualized
as a system-forming factor of personality adaptation to complex life and
professional conditions [3]. M. Savchyn interprets stress resilience through
the lens of spiritual and personal development and self-regulatory
mechanisms [4]. A significant contribution to the study of psychological
resilience under conditions of social instability has been made by T. Tyta-
renko, who emphasizes the role of life-meaning resources and the subjective
construction of life experience [5]. Problems of professional stress,
emotional exhaustion, and adaptation among representatives of helping
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professions are comprehensively addressed in the works of L. Karamushka,
where stress resilience is considered an essential component of professional
competence in the context of organizational and social change [1].
The studies of O. Kokun focus on the analysis of psychological resources
underlying professional reliability and readiness for activity under increased
workload, which is methodologically relevant for examining the training
of future clinical psychologists [2]. Contemporary Ukrainian empirical
studies also indicate the growing importance of self-regulation, adaptive
coping strategies, and social support in maintaining stress resilience among
students under conditions of prolonged uncertainty.

In contemporary research, the stress resilience of future clinical
psychologists is increasingly conceptualized as an integral professional
characteristic that ensures the reliability of professional functioning across
core practice domains (assessment—formulation—intervention—evaluation),
adherence to ethical standards, and the maintenance of personal professional
capacity under conditions of chronic emotional load and uncertainty. Within
current European frameworks for the education and training of psycho-
logists, professional competence is understood to encompass not only
functional competences (what a psychologist does) but also foundational
competences (how professional activity is carried out). These foundational
dimensions place particular emphasis on critical self-reflection, self-
evaluation, quality assurance of practice, continuous professional develop-
ment, and the maintenance of personal well-being as a prerequisite for safe
and effective psychological support. Within this conceptual framework,
stress resilience acquires the status of a metacompetence that integrates
psychological resources and regulatory mechanisms and mediates the
capacity of future clinical psychologists to perform their professional role
effectively in dynamically changing professional and social contexts [9].

The synthesis of psychophysiological, cognitive-behavioral, and
resource-based approaches makes it possible to conceptualize stress
resilience as a multicomponent system that is particularly relevant to clinical
psychology training. Within this framework, a regulatory psychophysio-
logical dimension reflects the capacity to manage levels of activation,
recovery, and workload under prolonged stress conditions, thereby
minimizing the risks of chronic exhaustion and maladaptation. A cognitive-
appraisal dimension involves realistic assessment of situational demands,
cognitive reappraisal, tolerance for uncertainty inherent in clinical cases,
and the ability to maintain clinical reasoning under emotional pressure.
The emotional-regulatory dimension encompasses skills related to the modu-
lation of emotional reactivity, self-soothing, and the maintenance of empa-
thic engagement without emotional overinvolvement, which is critical
for the prevention of secondary traumatization. The behavioral-coping
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dimension is manifested through a flexible repertoire of coping strategies,
including planning, help-seeking behaviors, the use of supervision,
and the regulation of professional workload. The value-meaning dimension
ensures coherence between professional identity, ethical positioning,
and meaning-making processes, thereby supporting motivational stability
and reducing the risk of professional alienation. Finally, the reflective-
professional dimension, which includes self-monitoring, self-assessment
of competence, and awareness of the boundaries of professional practice,
directly aligns with European requirements for self-reflection and supervised
practice in clinical psychology training [9].

European integration processes in higher education establish a frame-
work within which the development of stress resilience should be institu-
tionally embedded in professional training programs through competency-
based design of learning outcomes, ECTS logic, quality assurance
mechanisms, and practice-oriented learning, all of which are characteristic
of the European Higher Education Area and the Bologna Process [11].
Within this framework, stress resilience can be operationalized as a set
of measurable learning outcomes that are developed progressively across
different stages of training. These outcomes are formed within theoretical
modules addressing the psychophysiology of stress, psychopathology,
and professional ethics; within training-based modules focused on self-
regulation, professional communication, and crisis intervention skills;
and within supervised clinical practice, where self-reflection and self-
assessment of professional progress are treated as integral components
of professional development. In this logic, supervised practice serves not
only as a context for skill acquisition but also as a structured environment
for fostering reflective competence, in which the systematic evaluation
of developing professional capacities is understood as an essential condition
for sustainable and effective clinical practice [10]. From the perspective
of contemporary evidence-based psychology, the most substantiated
mechanisms for the development of stress resilience among students and
professionals in helping fields include the cultivation of mindfulness,
psychological flexibility, and skills of emotional regulation and self-care,
which mediate reductions in distress and support sustained professional
functioning [7]. Systematic reviews and meta-analyses indicate that
mindfulness-based interventions implemented within healthcare and helping
professions are associated with decreases in perceived stress and burnout,
alongside improvements in well-being and self-compassion. Meta-analytic
findings further suggest that mindfulness-based approaches contribute
to increases in resilience, with effect sizes ranging from small to moderate
depending on study design and methodological rigor, which is particularly

21



significant in the training of clinical psychologists as a professional group
at elevated risk of emotional exhaustion. Within the educational context,
these findings support the inclusion of curriculum modules focused
on the development of self-regulation skills, such as mindfulness-based
stress reduction or related protocols, provided that such interventions are
embedded within a European quality assurance framework that ensures
clearly defined objectives, standardized procedures, reliable outcome
assessment, and structured supervisory support for practice.

From the standpoint of contemporary evidence-based psychology,
the most theoretically and empirically grounded psychological mechanisms
for the purposeful development of stress resilience in future clinical
psychologists include the cultivation of mindfulness, psychological flexibi-
lity, emotional regulation skills, and self-care practices. These mechanisms
mediate reductions in distress, contribute to the prevention of professional
burnout, and support stable professional functioning. Findings from
systematic reviews and meta-analyses indicate that interventions aimed
at enhancing self-regulation and resilience demonstrate positive effects
in reducing stress and improving psychological well-being among
representatives of helping professions, provided that such interventions are
integrated into the educational process in accordance with the principles
of evidence-based practice and quality assurance.

Recent Ukrainian research is consistent with these approaches,
emphasizing the resource-based dimension of stress resilience, hardiness,
and resilience under conditions of prolonged social and professional
challenges. Domestic studies highlight that stress resilience develops
as a systemic personality characteristic associated with self-regulation,
meaning-making processes, and professional identity, and is viewed
as an essential condition for the prevention of professional exhaustion
among helping professionals. At the same time, empirical data from student
samples indicate significant strain on adaptive resources and point
to the need for targeted psychoprophylactic and psychoeducational measures
within the higher education system, a need that becomes particularly salient
in the context of ongoing transformational processes.

The synthesis of the reviewed literature allows for the conclusion that,
under conditions of European integration, the most scientifically substan-
tiated approach conceptualizes the stress resilience of future clinical
psychologists as an integral, competency-organized system that combines
regulatory, cognitive, emotional, behavioral, meaning-related, and reflective
components. The development of this system should be ensured through the
integration of competency-based curriculum design, systematic supervised
practice, and the implementation of evidence-based psychological
mechanisms of self-regulation within professional training programs.
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