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TunoBa nporpama
«MeToauka HaBYaHHSA aHIrMiNCbKOI MOBU»
OcBiTHIN cTyniHb 6akanaBpa

OO6rpyHTYBaHHSA Ta 3aranbHi XapakTepucTUKM nporpamm

BcTtyn

MpocyBaHHA YKpaiHn oo €Bponu Ta A0 BCbOro CBiTy 3p0bunu akTyanbHOW noTpeby B
NiABULLIEHHI piBHA BONOAIHHA aHrMiCbKOK MOBOK rpoMagsiHamm kpaiHu. LLnpoko nowmpeHa
AyMKa npo Te, WO aHrnincbka mMoBa NOTpibHa Anst Toprieni, Typu3My, OCBITM Ta PO3BUTKY
MDKHapOOHUX BiOHOCWMH. BaxaHoro nokpalleHHs cuTyauil MOXIMBO [OCArTU nuuwe 3a
paxyHOK TOro, L0 CTaHOapTM HaBYaHHA aHrniMCbKoi MOBM MiOBULLATBCH Ha BCIX PiBHAX
OCBITHbOI cucTemMn. [MonepegHi Nigxoan 4O HaBYaHHA MOB 3a40BOSIBHAMN CYCNifbCTBO, MOKU
iCHyBanu obMexeHHs1 Ha MOAOPOXi Ta KOHTAKTM i3 3axigHMMK KpaiHamn. AHMMINCbKOI MOBU
HaBYanu gk npegMeTa LWKiNbHOI NporpamMu, akLEeHTYouM yBary Ha 3acCBOEHHI rpaMaTUyHol Ta
NEKCUYHOI CUCTEM, MaIMKe HEXTYHUM OMnaHyBaHHAM MOBU SK 3acoby chinkyBaHHS abo
XUTTEBO BaxXMBOK noTpeboto. Takum nigxig, NOCUNEHWMA akagemMiyHMMn Tpaguuismu
BMKIAA4aHHA inonoriyHnX AvcumniiH B yHiBepcuteTax, bGinblie He 3aa0BOSbHAE NOTpeb
CbOroA€eHHs.

HuHi 6araToMOBHICTb po3rnsidaeTbCs B €BPONi SK BaMBa OCBITHA MeTa Ta KO4YoBa
naHka €eKoHOMiYHOro po3suTky, a Paga €Bponu po3pobuna pekomeHgauii LWOoAo piBHIB
BONOAIHHS iHO3eMHMMK MoBaMM (3aranbHoeBponencbki PekomeHgadii 3 MOBHOI OcBiTH). Llen
AOKYMEHT BMKOPUCTOBYETLCS MiHICTEPCTBAMM OCBITU Ta LEHTPaMM OLHIOBaHHSA y Garatbox
KpaiHax CBIiTY SK HagiiHe DKepeno BCTAHOBMEHHS CTaHAapTiB, SKMX MOTPIOHO OOCArTM Ha
Pi3HMX eTanax oOcCBiTU. YKpaiHa TakoX npuegHanacs A0 UubOoro npouecy i no4yana
BCTaAHOBMNIOBATW PiBHI BOMOAIHHA iHO3EMHOK MOBO, Ha AKi Cnif, OpiEHTYBaTUCH BUMYCKHUKaM
3akrnagis 3aranbHOI cepeHboi Ta BULLOT OcBIiTW. [1poTe, iCHye HEBIAMNOBIOHICTL MK TUM, LLO
PEKOMEHOYETHLCS, Ta pearnbHO CUTYaLi€elo, | JOCArHEHHSA LUMX CTaHgapTiB 6yae 3anvwaTtucs
He34iCHEHOIO MPpIE AOMOKM CTaHA4ApTU HaBYaHHA MOBM B LUKOMax i yHiBepcuTeTax He
OyayTe cyTTeBO nigBuweHi. Came ue € OCHOBHOK METOK TUMOBOI Mporpamum MeTOaUYHOI
NiAroTOBKN BYMTENSI OCBITHBOIO CTyrneHsa 6akanaspa.

OcHoBHi 3ayBaru

PedopmyBaHHA Oyab-SKMX HaBYanbHUX MMaHiB i nporpam notpebye peTenbHOl
nigrotoBkn Ta Ynumano 4acy. Llen npouec Tpeba getanbHO nnaHyBaTM Ha OCHOBI YiTKOro
YCBIOOMITEHHA HasiBHWUX peanin Ta 3 ypaxyBaHHAM MaunbyTHix notpeb i npioputetiB. [Ans
LbOro NoTpibHe gocnigkeHHs Ta poboTa koMaHan ogHoaymuiB. Came TOMy Takui KONEKTUB
Oyno CTBOpeHO B pamKkax cniflbHOro npoekty MiHicTepcTBa OCBiTU | Haykm YKpaiHu Ta
BpuTaHcbkoi Pagu B YkpaiHi. Moro nepuiodeproeum 3aeaaHHaM 6Gyno npoBedeHHs
nepeanpoeKTHOro AOCMiIKEHHSA 3aANa BUABMNEHHS CTaHy BUKadaHHA MeToAMKM B YKpaiHi, a
TaKoX y OesKNX iHWKnX KpaiHax. JocnigkeHHs BCTaHOBUIO, LWO:

e € 3HayHa pPO30iKHICTb Y KIMbKOCTI rOAWH, WO BUAINAIOTLCA HA HaBYaHHSA MOBHMX
ANCUMNAIH | METOAMKM iX BUKNAAaHHS, Y HaBYarnbHUX NflaHax BOCbMU YHIBEPCUTETIB, Ae
NpPOBOANINOCH OOCNIAXKEHHS;

e yacTKa roauwH, BiABeOeHWX Ha BUWKNagaHHS MEeTOAMKW, CTaHOBUTb He Oinble 4% BiA
3aranbHoI KifTbKOCTi roguH NigrotoBkn 6akanaspis;

e BUMKNadaHHSA 34iNCHIOETLCA NEPEBAXHO PigHOK MOBOI CTYAEHTIB;

e METOAMKa BUKNAOAETbCA Ta OLUIHIETbCA 30€e0inbloro SIKk TEOPETUYHa AucuunIiiHa, a
nepeBaxHO POPMOIO BUKNagaHHs € TpaguuinHi neku;ii;

e HeJocTaTHbO YyBarM nMNPUAINSETbCS TakMM BaXNUBUM acnektam HKk  (OOpMyBaHHS
MDKKYNIbTYPHOI  KOMMETEHTHOCTI, PO3BUTOK  a@BTOHOMHMX  cTpaTerin  YdiHHS,
KOMMNETEHTHICTb Yy ranyai iHbopmauiHUX TEXHOSOrIN, CTYAEeHTO-LEeHTPOBaHUM Niaxia;



e B OUiHIOBaHHI HaBYanbHUX JOCArHEHb CTYAEHTIB NepeBaxatoTb 3acTapifii popmu;

e Yy Oesiknx Bunagkax Opakye 3B’si3Ky MK TEOPETUYHMM KYPCOM METOAMKM Ta NPaKTUKOH
LUKINTbHOro BMKNagaHHS;

e He iCHye eanHOro nigxoay Ao NiACYMKOBOI AepXaBHOI aTtecTauii ManbyTHiX yuntenis.
UneHn KomaHaW TakoX BUSIBUNK, LLO MOBHI CTaHAAPTU CTYAEHTIB HanpUKiHLi HaBYaHHA B

YHiBepcuTEeTax 4acTto Bynn HMKYMMKM 3a OYiKyBaHUWM Big YYUTENIB aHIMINCbLKOI MOBU PiBEHb.

B xoai pocnimkeHHa koMaHaa BiaBigana Y30ekucTaH, Ae aHanoriYHUM NPoeKT 3AiMCHIOBaBCSA

noHaz 7 pokiB i NepLUi BUNYCKHWKM 3@ HOBOKO NPOrpamMor0 BXe BUKNaaatTb Y Wwkonax. MeToto

BiauTy 0o Benukoi BputaHii 6yno o3HanoMmeHHs 3i CTaHOM NiArOTOBKW BYMTENIB iIHO3EMHMX

MOB B YHiBepcuTeTax uiei kpaiHn. Takuin QOCBIg Wwe pa3s nigTBepavB Ti BUCHOBKK, SiKi Oynu

3pobrieHi y nepeanpoeKTHOMY AOCTIiAKEHH.

OCHOBHI NPUHLUMNU CTBOPEHHA NporpamMv 4o4AUNIIOMHOI NiAroToBKN BUYNTENA

B ocHoBY cTBOpeHHs1 nporpamu 6yno NoknageHo Taki MPUHLMNK:
1. MetoauMka BuMKNagaHHA — K/YOBa AucuuniiHa nNiArotoBKM ManbyTHIiX
yuutenis

MNporpama BUKNagaHHS METOOAMKM BBaXKAETbCHA LEHTPANbHOK NaHKOK MiAroTOBKM BYMTENS
iHO3EeMHOI MOBM, i CaMe BOHa Ma€ NOeaHaTV TEOPETUYHI NPUHLMAN Ta MPaKTUKY HaBYaHHS.
[(OfIOBHMM Yy TaKOMY PO3YyMiHHI METOAMKN CTae 3aCTOCYBaHHS 3HaHb Y KOHKPETHUX CUTYyaLiax
OCBITHBOrO npouecy, a He cami 3HaHHA. [lporpama MICTUTb XapaKTEPUCTUKY BUYUTENS
aHrnincbKoi MOBU — BUNYCKHMKA 3aknagy Buwoi ocBitn (3BO), ecbekTmBHa NigrotoBka SIKOro i
€ OCHOBHOI METOH0 i€l nporpamu.

2. BuknapaHHSA aHrMMiNCbKOKO MOBOIO
Mporpama po3pobneHa aHrnincbLKoK MOBOK, | BUKNadaHHs Kypcy nepeabavaetbcs
aHrninceKkor. Kypc MetToankn NoYMHaeETbCa y TPETbOMY CEMECTPI, WO 403BOMAE NPUCBATUTH
nepwun Tta Apyrui CemMecTpyu BLOCKOHANEHHIO MOBHOI i MOBJSIEHHEBOI KOMMNETEHTHOCTEMN
CTYOEHTIB, | TaKUM YMHOM NiAroTyBaTH iX 4O BUBYEHHS METOAMKM aHIMINCBLKOK MOBOHO.

3. Pi3HomaHiTHiCTb NigxoaiB 4O HaBYaHHS
HWHI WMpOKO BU3HAETLCA, WO TpaguuinHa nekuia He € edeKTMBHMM NPUMOMOM nig 4yac
BUKNagaHHA Oyab-aKOi HaB4yanbHOI gucumnnidv. BignosigHo, us nporpama pekomeHaye
HU3KY IHTEPAKTMBHUX HaBYanbHWX MiOXOAIB, MEeTo4iB Ta MNPUAOMIB, SK-OT: HaBYaHHA Ha
OCHOBi KOMYHIKaTUBHUX 3aBAaHb, CUTyaUiHi OOCNIMKEHHHA, CUMynALil, rpynosi MNPOEKTH,
po3B’A3yBaHHA npobnem Towo. Bci ui nigxognm makTb CNpUATU MIOBULLEHHIO PiBHSA
iHTEPaKTUBHOCTI Ta NEPETBOPEHHIO CTYAEHTA Ha CyQ’eKT OCBITHBOIO NPOLECY.

4. [lonOBHEHHA KypCy MEeTOAUKU KypCaMu 3 NMPaKTUKU MOBU
3aHATTS 3 NPaKTUYHOro Kypcy aHrmincbkoi MOBW, SiKi MPOBOASATLCA MaparnenbHO 3 KypCoMm
METOOMKM, MOBWHHI BigobpakaTn OCHOBHI iHHOBAUIMHI NPUHUWUMX OHOBMEHOI nporpamu 3
MeTOAMKN HaBYaHHS aHrMiNCbKOI MOBW.

5. CrtaHpapTm3auifs OCHOBHUX BUMOT
KinbkicTb roguH Ha Kypc Metoaukm mae 6yt ogHakoBot Yy BCix 3BO, WO roTyoTb yuntenis,
a Mmoayni Kypcy CTaHOapTM30OBaHi LWOAO Uinen, pesynbraTtiB ydiHHA Ta cneumdikauin
OLliHIOBaHHS.

6. YiTka nepiogm3auis WKiNbHOI NPaKTUKN
CtyaeHTM-ManbyTHI BUMTENi HabyBalTb NPaAKTUYHOro JOCBiAy poboTw B LLKOMI y TpU eTanu:
y TPeTbOMYy Ta YeTBepTOMYy CeMecTpax K crocTepiradi, y mMaTomy, LIOCTOMY Ta CbOMOMY
cemMecTpax $K acUCTEHTU LKIMbHOMO BYUTENS, Yy BOCbMOMY CeMeCTpi 9K NpaKTUKYHui
BUMTENi, OO0 OOOB’A3KIB SAKMX BXOAUTb MPOBEAEHHS MOBHOLIHHMX YpOKIiB. KoxHui etan
nepenbayae HasfABHICTb MILHMX 3B’A3KIB MiXX KYpCOM METOAMKM Ta MPaKTUKOK B LUKOSi (3a
paxyHOK BUKOHaHHSA cneuianbHO po3pobneHnx 3aBaaHb).

7. ToTou4He ouUiHIOBaHHSA NPOTAroM Kypcy
3aBOaHHA Onsl OUiHIOBaHHA po3pobrieHi TakMm  uYmHOM, WOO nigkpinnoBatyM npouec
HaBYaHHA NPOTArOM YCbOro Kypcy. Y KOXHOMY MOAyfni BW3HA4YeHO pes3ynbTaTh Y4iHHA
CTYOEHTIB, AKi NepeBipsoTbCa 3a OOMOMOro OKpeMux 3aBfaHb Ta yknagaHHa noptdonio,
A0 cKnagy sikoro BxogaTb ABa abo Oinblue 3aBgaHb. igcymkoBe OuUiHIOBaHHSI Ba3yeTbcs Sk
Ha LWKINbHIN NpaKTuUi, Tak i HA KOHTPOMNbHUX 3aBAAHHAX KypCy.



3MicT nporpamn MeToguYHOI NiAroTOBKU BUMTENA

Mporpama cknagaeTbcs 3 LWeCTU MOoAYNiB, KOXKEH 3 SKUX OXOMMI0E AOCUTL LLUMPOKE KOMO
MeToauYHMX Npobnem, a moaynb MICTUTb AeKinbka po3giniB, MPUCBAYEHUX BaXKIMBUM
MATAHHAM MEeTOOWYHOI MIArOTOBKM MaWbOyTHIX yuuTeniB adrnincekoi moeu. Mogaynb
BMBYAETbCS MPOTArOM OAHOrO0 CEeMecTpy, noudmHatoum 3 TpeTboro. Mogynsam nepeaye
YOTUPUIrOOMHHE BCTYMHE 3aHATTS, NI Yac AKOro CTyoeHTM 3HaWOMNATLCA 3i CTPYKTYPOI Ta
0COBIMBOCTSAMU KypCy, a TaKoX i3 peKOMeH4aLisiMn LLo40 NOro BUBYEHHS.

Wicte mogynie nporpamu, BigoOpaxatoTb TOW WNAX, SKMA CTyAeHTam NOTPiGHO NponTu
Bif, Y4YHIiB, WO BMBYalOTb MOBY, OO BuYMTENiB, WO Ti HaB4yaloTb. KoxHuin posain moayns
onpauboByeTbCA npoTsaroMm 18 ayauTopHux roguH i notpebye He MeHwe 12 roauH
camMoCTiNHOi poboTn. Onuc moaynsa MIiCTUTb QOPMYSIHOBaHHS Linen i pesynbTaTiB y4iHHSA, a
TaKoXX pekoMeHaoBaHi cneumndikauii KOHTPONbLHUX 3aBAaHb. Y po3dinax AetanbHO ONUCaHi
3agadi, OPiEHTOBHUI 3MICT 3aHATb Ta HaBe4EHO CMNCOK PEKOMEHO0BAHOT NiTepaTypu.

DopaTtkoBi maTepianu

YnpoBamKkeHHs1 HOBOI nporpammn noTtpebye 3HayHux 3miH y poboti 3BO, Buknagauie i
CTyOeHTIB, a Takox nepeagbavae BIiOMOBY Bif MEBHUX HasiBHMX MigxodiB. Tox nporpama
NPONOHY€E HM3KY AOAATKOBUX MaTepianis:

e 3pasku po3noginy 3MicTy po3ainy A1 NonerweHHst NaHyBaHHA 3aHsATb;

e  3pasKu NIaHiB OKPEMUX 3aHATb;

e 3pasku 3aBAaHb [0 CNOCTEPEXEHHSA 3a XOA0M YPOKIB Mif Yac NpakTUKN B LLUKOSI;
e repenik 3anuTaHb ANg CaMOOLHIOBaHHA HAMPUKIHL KOXXHOMO po3ainy.

Bci ui martepiann goctynHi Ha Be6 canTi «LUKinbHUIA y4yuTenb HOBOro MOKOMIHHAY» 3a
agpecoto http://ngschoolteacher.wix.com/ngscht.

YnpoBagXXeHHA nporpamMmu

BionosigHo oo Hakasy MiHicTepcTBa ocBiTW i Hayku Ykpainum Big 12 cepnHa 2015 poky
Ne871 y 2016-2019 pokax Bigbynacb anpobauis HOBOro MpPOrpamHOro Kypcy B Takux
yHiBepcuTeTax YkpaiHu:

BiHHMUBKUI AepxXaBHUIM NegaroriyHni yHiBepceuteT imeHi Muxarina KoutobuHcbKkoro
Kutomupcbknin fepxxaBHUN yHiBepcuTeT iMeHi IBaHa ®paHka

KuniBcbkni yHiBepcuTeT imeHi bopuca IMpiHyeHka

MeniTononbCbkun gepXxaBHMI NegaroriyHmi yHiBepcuTeT iMeHi borgaHa XmenbHULbLKOro
HibkMHCBbKUIN gepxxaBHMI yHiBepcuTeT iMeHi Mukonu Morons

MpukapnaTcbkuin HauioHanNbHWUI yHiBepcuTEeT iMmeHi Bacunsa CtedaHuka

PiBHEHCBEKUIM OepXaBHUW ryMaHiTapHUN yHiBepcuTeT

TepHOoNINbCbKNA HaUioOHanbHWIA NegaroriyHnim yHiBepcuTeT imeHi Bonogummpa MHaTioka
YKropoacbkui HauioHanbHWUM yHiBepcuTeT

YMaHCbKuii AepxxaBHuUin negaroriyHum yHiBepcuteT iMeHi [NaBna TuimHu

XapkKiBCbKMI HauioHanbHMM negaroriyHnn yHisepceuteT imeHi M.C. CkoBopoaun
XMenbHULbKa ryMmaHiTapHo-negaroriyHa akagemis

UepHiBeLbkni HauioHanbHUA yHiBepcuteT iMeHi FOpis deabkoBuya.

[MpoTarom ycboro TepmiHy 34iMCHIOBaABCSA peTenbHUN MOHITOPUHI npouecy anpobadii, a
pe3ynbTaTu OUiIHIOBanMCcs KOXHoro poky. ¥ 2019 poui Bigbynocb 3akntovyHe OLiHIOBaHHSA
npoekty «LUKinbHMM yuMTenb HOBOro NOKOMiHHA». OfHUM i3 BMCHOBKIB € Te, WO
BMNPOBaXXEHHSA ekcnepumMeHTanbHol nporpamu gano moxnmeicte 3BO nigrotysaTtun BuuTenis
HOBOI dbopmauii, ski Ayxe [obpe HanawToBaHi Ha pPoGOTYy B LUKOMi, BpaXakwTb pPiBHEM
KOMNETEeHTHOCTI nefaroriyHoro npauisHuka Ta 3gaTHi Ao pedonekcii BriacHoi npodecinHol
AisANbHOCTI.



CknagHukun npodecinHol AiANbHOCTI BUUTENA aHIMiNnCbKOI MOBU
OCBIiTHbOro cTyneHs 6akanaBspa

BunyckHuk 6akanaepcbkoi nporpamm 3BO 4eMOHCTpYe KOMMETEHTHICTb Y Takux cdepax:

Po3yMiHHSA y4HiB

e Po3ymie, AKMM YMHOM MOXHA BWM3HAYUTM HaBYasbHi NOTPEeOM y4HIB Ta 3anponoHyBaTh
HaBYarnbHi Ail Ta MaTepianu Ansa 3a40BONEHHS LinX NoTpeo.

e Po3symie 0CHOBHI Teopii BMBYEHHSI IHO3EMHOI MOBM Ta OMaHyBaHHS i, @ TaKoX iXHiln BNUB
Ha npouec HaB4YaHHS iIHO3EMHOT MOBW.

o Pednekcye Hag npouecamu BUBYEHHS MOBU YYHSIMMW.

e 3anyyae y4HiB 4O Pi3HOMaHITHUX CNOCOBIB YYiHHS W06 AONOMOrM iM y PO3BUTKY BNACHMX
HaBYanbHUX CTpaTerin.

e Hapgae nopagum y4HAM WOA0 opraHidauil Ta epeKTUBHOrO ynpaeiHHA BIACHUM YYiHHAM.

e BpaxoBye ncuxonorivyHi Ta couianbHi YWHHMKK, WO BNMBAKOTbL HA NOBEAIHKY YYHIB, Nig
Yyac nnaHyBaHHS Ta HaBYaHHS.

e Posymie koHLenuito HaB4YanbHOI aBTOHOMIT YYHIB Ta i BNAMB HA HABYaHHS Ta YYiHHS.

o CkepoBye y4YHIB y MOLIYKY Ta BUKOPUCTAHHI HABYalrbHUX PECypciB, WO CNPUSAIOTb YYiHHIO
SIK Ha ypokax, TaK i B No3aypodHnin Yac.

e |geHTuikye iHAMBIAyanbHi HaByanbHi  TPYAHOLW Y4YHIB Ta OMIKYETbCA Pi3HUMMU
KaTeropissMum Yy4HiB 3 ocobnuBMMKM OCBITHIMM noTpebamu nig 4ac nnaHyBaHHA Ta
HaBYaHHS.

NMnaHyBaHHA YPOKiB Ta HaB4YanbHUX KypciB

e [InaHye OCBITHIN Mpouec 3 ypaxyBaHHAM HaB4YalnbHUX MOTPeO YYHIB 3a4ns AOCATHEHHS
pesynbTaTiB YYiHHS, 3a3Ha4YeHnxX y nporpami.

e [InaHye HaBYaHHA MOBHMX acreKTiB Y KOMYHIKaTUBHUX KOHTEKCTaX.

o OuiHoe Ta gobupae HaByanbHi Matepianu 4ns yyHiB BiANOBIAHO 4O Uinen Ta 3aBgaHb
YPOKY, a TaKOXX KOHKPETHOIO HaBYarbHOMO KOHTEKCTY.

e [lnaHye etanu ypoky y cnocib, skui 3abesnevye cMCTeMaTuyHNA PO3BUTOK MOBITIEHHEBUX
YMiHb.

e PospaxoBye (nig 4Yac nnaHyBaHHA) Yac Ha Yypoui 4iTKO [ KOXHOro eTtany,
nepenbayaoym MOXIIMBOCTI 451 MOHITOPUHTY Ta 3BOPOTHOIO 3B’A3KY.

¢ [InaHye cnocobu B3aemopii Ans pisHMX BUAIB OiSrNbHOCTI Ha ypoli.

e AHanisye MOBHMI MaTepian, 3annaHoOBaHWW ONs BMBYEHHSA Ha ypoui, Ta nepenbavae
TPYOHOLLI, 3 SKUMU MOXYTb CTUKHYTUCH Y4HI.

e BwusHauae uini, 3aBoaHHs Ta pe3ynbTaTti YYiHHA Ha YPOK i Cepito YpOKiB.

e [InaHye HaCTyMHi ypokn, BpaxoByo4u pedorekcito Haa nonepeaHiMu.

e [lepegbavae NnpobrnemMn HEMIHrBICTUYHOIO XapakTepy, SKi MOXyTb BUHUKHYTK Ha ypouli, Ta
nnaHye cnocobu pearyBaHHs Ha HUX.

OpraHisauis ypoky

e CrtBOptoe ymoBM Ta 3abe3nevye BigNoBiAHI 3acobu Ans y4iHHA Ha ypoui.

e OpraHizoBye OCBIiTHIN npouec Ha Yypoui, BWKOPUCTOBYKOYM YiTKi IHCTPYKUil Ta
AOTPUMYKOUYMCb TOYHOMO PO3MNoAiny vacy.

e OpraHizoBye Ta CKEpOBYE B3aEMOLiI0 Ha ypoLi y BiANOBIAHOCTI 4O HaBYanbHKX Uinen ta
cnocobiB CNpuMMMaHHA HaB4YanbHOro Martepiany y4HsMU.

o [ligTpumye HanexHun 6anaHc Mixk 06CAroM MOBMEHHSA BUYMTENS Ta OOCArOM MOBIEHHS
YYHIB.

e Buasnsae npobnemun B NoBeAiHLi YYHIB Ta afekBaTHO PO3B’'A3YE iX.

e 3abesnevye HanexH 3BOPOTHUI 3B'A30K 3 YYHAMM.

o 3aoxouyye BiAryku Bif Y4YHIB Ta pearye Ha HuX.

o BukopuctoBye HaBuyanbHi pecypcu Ta iHOpMaLiHO-KOMYHiKaUiAHI TexHomnorii ans
CNPUAHHS YYiHHIO.



OuiHIOBaHHA HaBYaNnbHUX OOCATHEHb y‘-IHiB

BukopuCTOBYE Pi3Hi TUMK OLHIOBaAHHSA BiANOBIAHO 4O HABYaNbHOrO KOHTEKCTY.

BigcTexye, giarHocTye, y3aranbHOe NOMUKMA Ta TPYOHOLi YYHIB i BpaxoBye BUCHOBKM B
opraHisauii OCBITHbOro NPoLecy Ta OUiHIOBaHHI.

BukopucToBye LWMPOKMIA dianasoH NpUOMIB BUMNPaBieHHA MNOMWUIIOK B YCHOMY Ta
NMUCEMHOMY MOBJIEHHI YYHIB | HA4a€e KOHCTPYKTUBHI BigryKu.

[lornomarae y4HAM 3p0O3yMiTU CBOT MOMUIKM Ta 3HANTU LUMSAXN IX YCYHEHHS.

OcHalllye Y4YHIB iHCTPYMEHTamMu OLUiIHIOBAHHA BNacHOro nporpecy Ta HaByalbHUX
OOCArHEHb.

BukopuctoBye HasiBHI KpuTepii 451 OUiHIOBaHHA MPOrpecy Ta HaB4valibHUX OOCArHEHb
Y4HiIB.

[obvpae TekcTM ANA HaBYaHHA Ta TeCcTyBaHHA BigNOBIAHO A0 [epaBHMX nporpam 3
iHO3€MHNX MOB.

Po3pobnsie TeCTU NOTOYHOI YCNILWHOCTI Ta TeCTM AOCArHEHb, WO MOBHICTIO BiAMNOBIAAOTb
[epxaBHMM nporpamMam 3 iHO3EMHUX MOB Ta 3aranbHOEBpONENCbkuM PekomeHaauisim 3
MOBHOT OCBITW.

OuiHioe Ta gobupae 3aBoaHHA Ta TECTU 3 HAsIBHUX OHMarH YM OPYKOBaHUX DKepen Ans
OLiHIOBaHHS HaBYarbHUX AOCArHEHb Y4HIB, 3a NOTpebun aganTtye 4y JONOBHIOE MaTepian.
AOMIHICTpYeE, NepeBipsie Ta KOMEHTYE TECTM BYACHO Ta HaNeXHMM CrnocoboM, a TakoX
Befie YiTKUA 0OIiK OLLiHOK.

3HaHHA npeamMeTa «AHrnincbKa MoBa»

Mae piBeHb B2/C1 3 iHO3eMHOI MOBM Ta 06r'pyHTOBaHO BUKOPWUCTOBYE PiAHY Ta iHO3EMHY
MOBW Ha ypoLli.

[obupae MoBHMIA MaTepian i TEpMIHOMOrilD BigNOBIAHO OO PIiBHA BOJIOAIHHA MOBOM
YYHAMW Ta TUNY YPOKY.

BignoBsigae BnyepnHo Ta NpaBWibHO Ha 3anUTaHHA YYHIB MPO Pi3Hi acnekTn MoBu Ta i
BUKOPUCTaHHS.

Mepenbayae MOXnMBI MOBHI NPoBnemu, 3 SKMMKU y4Hi MOXYTb CTUKHYTUCS Ha ypOLii.
BukopucTtoBye WMpokuii gianasoH NpurioMiB Wo6 ckepyBaTh YYHIB Ha MOLUYK BignoBigen
Ha BNacHi 3anMTaHHsA Ta BUNPaBEHHS BIIACHUX NOMMIIOK.

Cnyrye 3pa3koM ANns y4HiB Y BUMOBI Ta rpamaTUYHiin NpaBuUibHOCTI MOBIIEHHS.

Cnigkye 3a amiHaMu Ta HOBaLiAMW B PO3MOBHIl Ta MUCEMHIIA aHTTTINCLKIN MOBI.

3HaHHA npeameTa «MeToauKa BUKNagaHHA iHO3eMHOI MOBU»

Mae rpyHTOBHI 3HaHHS TeOpin HaBYaHHA Ta BMBYEHHS MOBW, OMNaHyBas/onaHyBana
METOONYHI MOHATTH.

O6rpyHTOBYE CBIAOMO NiAXOAWM OO HaBYaHHSA, PIBHOMAHITHI NpUMOMKM Ta martepianu, sKi
BUKOPUCTOBYE.

Hobupae um po3pobnse HeobXigHI 3aBgaHHA Ta Mmatepianu gnga poboTn B Knaci.
Poswwnptoe BnacHU iana3oH HaB4YanbHUX MPUIAOMIB LUNSAXOM CMOCTEPEXEHHSA 3a XO40M
YPOKIB Korer.

KepyBaHHA BnacHMM npodecintHuM po3BUTKOM

Po3symie npuHumnn pedrnexcii.

CniBnpautoe 3 Korneramu, NOCTINHO OOMIHIOKYMCh AOCBIOOM Ta iesMKn, a TakoX OTpUMye
NiATPUMKY Bif, HUX.

Mpogoexye i gani HaB4aTmcA.

Cnigkye 3a oCTaHHIMM NOAIAMM B ranysi HaB4YaHHS aHrNiINCbKOI MOBM.

Po3ywmie, sk cnocTtepiraT 3a XO40M YPOKY Ta BYUTUCH Y KOTer.

BusHavae acnektn npodecinHoro BOOCKOHaNeHHd, CTaBUTb Uil Ta nnaHye LWnaxu ix
OOCSATHEHHS.

Po3sBuBae BracHy HaB4yarnbHy aBTOHOMILO.
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MeToamka HaBYaHHA aHIMiIMCbKOI MOBU — Mana Kypcy
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Kypcy. LliHHOCTi Ta nepekoHaHHs Woao yYiHHA Ta HaBYaHHS.
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Pe3ynbTat ydiHHA Ta 3aco0OM OLiHIOBaHHS

Ayne

Pe3ynbTaTu y4viHHA

3acobu ouiHlOBaHHA

Y pesynbTaTti BUBYEHHS LIbOro MOayrsi
CTYOEHTU AEMOHCTPYIOTh YMIHHS:

OuiHtoBaHHA y moayni
CKJ1lagaeTbCA 3 TAaKUX 3aBAaHb:

3. lNigroToBka A0 BYMTENOBAHHA 2

HUX peuenTUBHMX Ta NPOAYKTUBHUX YMiHb
pO3p0o6NATU HU3KY MNOCMIAOBHUX 3aBAaHb,
CrpPSAMOBAHMX Ha PO3BUTOK MPOAYKTUBHUX
YMiHb BignoBigHO 8o NoTpeb y4yHiB Ta
HaBYanbHMX Linen

nnaHyBaTu HU3KY NOCNIJOBHUX 3aBAaHb,
CrpSAMOBAHMX Ha iHTerpauito yMiHb:
CMPUNMaHHSA Ha CryX, FOBOPIHHSA, YUTaHHS
Ta nMcbma

[5)
=
oy e pecdhnekcyBaTu Hag BNacHUM BMBYEHHS 1. KymynaTtusBHa nepesipka
g MOBMU 3aCBOEHHA MaTepiany y
§. e 3a0xo4vyBaTu NPUPOOHE OMnaHyBaHHS NMMCbMOBIN hopMmi 3
© iHO3eMHOI MOBW Ha JoOaTOK 0 MOXXIUBICTIO
E = CBIJOMOTO i BUBYEHHS BMKOPWUCTOBYBaTU JOBIOKOBY
T I |e paBaty pekomeHaauii y4HsaM Woao nitepatypy (40% Big
U>:~'; nraHyBaHHS, opraHi3a_L|,i'|' Ta KOHTPOIO 3aranbHOT OLiHKM 3a
I BITACHOro HaBYaHHSI BigNOBIOHO 0 MOZyrb)
E cnocoﬁy CNPUNMaHHSA HaB4YabHOro 2. TlopTdoonio 3 TpbOX 3aBAaHb
8 MaTteplany (60% Big 3aranbHOI OLHKK
o e pechnekcyBaTu Hag BMACHUM HaBYaHHSM 3a Moayrnb)
- y UbOMY MOy
e aHanisyBatu poboTy Ha ypoui Woao 1. lMopTtdonio 3 M’ATK 3aBAaHb
o < opraHisauii, cnocobie B3aemMogii y4HiB, (100% Big 3aranbHOI OLIHKM 3a
S . MOBW KNaCHOro BXWUTKY, BUKOPUCTAHHS mMoaysb)
g T 3acobiB HaBYaHHS
o g * BM3HA4aTM pyCK pi3HOMaHiTHV!X nigxoAais i
= MEeTOZIB Y HaBYanbHMX MaTepianax ta
E E 3aBaHHAX
« & | ® obupatu BignosigHi cTpaterii Ta BUAm
AiSiNbHOCTI ANsl HABYAHHS rpaMaTuku i
NEKCUKN Y KOHTEKCTI
e aHanisyBaTu HaBYanbHWU MaTepian, 1. [pynoBa cTteHgoBa
OPIEHTOBAHWI Ha PO3BUTOK MOBIEHHEBUX npeseHTauis (ycHO) 3aBAaHb,
YMiHb Ta@ BU3Ha4yaTu NOro meTy CNpsIMOBaHMX Ha PO3BUTOK
e nobupaTtn aBTEHTUYHI TEKCTN Ans YCHOro NpoAyKyBaHHA Ta
CMPUAMaHHSA Ha CryX Ta YNTaHHS i B3aeMogii, siki bynu BigibpaHi
PO3POGIATY 3aBAAHHS 3 PI3HUMM nif Yac CnocTepexeHHs 3a
HaBYanbHUMK LinsmMu ypokamu (20% Big, 3aransHol
e BU3HA4YaTK Npobremu, ki MOXyTb OLLiHKV 32 MOAYTb)
BUHUKHYTU B Y4HIB Nig Yac hopMyBaHHA Y | 2. [MopTdhonio 3 HOTUPLOX

3aBgaHb (80% Big 3aranbHoi
OL|iHKM 3a MOaynb)




4. ligroToBKa A0
BUMTENIOBAHHA 3

pO3pobNATM NNaH ypoKy Ans KOHKPETHOT
rpynn y4His

OUiHIOBATU NiAPYYHUK 3 TOYKN 30pYy
NEeBHOrO HaB4arbHOrO KOHTEKCTY
pobvpaTtu rotoBi TeCTu Ta po3pobnaTu
HOBI A5151 OLUiHIOBaHHA Nporpecy Ta
HaBYarnbHWX AOCATHEHb YYHIB

OLiHIOBATW YMIHHA Y4HIB Y CNPUMAMaHHI Ha
CNyX, FOBOPIHHI, YNTAHHI Ta NUCbMI 3a
BCTaHOBITEHNMUY KpUTEPIAMU
iAeHTUIKyBaTKN Pi3Hi TUNW MOMUIOK YYHIB
B YCHOMY i MMCEMHOMY MOBIEHHI Ta
HaneXHM YMHOM pearyBaTu Ha HUX

1. TMopTdhonio 3 M’ATK 3aBAaHb
(100% Big 3aranbHOI OLiHKM 3a
mMoayrnb)

5. OcobnuBi acnektu

nraHyBaTK, 34iMCHIOBATK Ta 3BiTyBaTH
Npo pe3ynbTaT AOCNIIKEHHS OisiNbHOCTI,
a TakoXX BUKOPUCTOBYBATN BUCHOBKU Y
po6oTi

ouiHoBaTW, AobupaTtn Ta aganTtyBaTu
HaBuYarbHi Matepianu Ta IHTepHeT
pecypcu Ang HaBYaHHSA MOBW Y4YHIB
Pi3HMX BIKOBMX Fpyn Ta 3 pisHUMU
HaBYanbHMMK noTpebamu

nobupatu cTtparerii, MeToau, BUaAK
[isSiNbHOCTI Ta iIHCTPYMEHTU OLiHIOBaHHS
BiAMNOBIAHO A0 BIKOBUX rpymn, HaBYanbHUX
0COBNMBOCTEN LUKONAPIB Ta IXHIiX
HaBYanbHMX Ta ocobnmemnx NnoTpebd
BMKOPWUCTOBYBATWN aHrMiNCLKY B KNaci
BiAMOBIAHO A0 BiKOBOI rpynu, TUMY YYHIB
Ta/abo HaBYarnbHUX TPYAHOLLIB i3
00r'pyHTOBaAHUM BXMBAHHAM PigHOT MOBU
po3p0obnsATK 3aBAaHHA AN pO3BUTKY
MDKKYITbTYPHOI KOMMETEHTHOCTI YYHIB,
BPaxoBYyO4YM BiKOBi 0COBSIMBOCTI Ta
piBEHb BOMNOAIHHA MOBOH
KOpMCTyBaTUCb NepeBaramu Ta gonatu
nepeLKkoan y 3aCTOCyBaHHI HaBYarbHUX
TEXHONOrIi Ha YpOoKax aHrnilcbkoi MOBU

1. lMopTtdonio 3 M’ATK 3aBAaHb
(100% 3aranbHOI OUiHKK 3a
mMoayrnb)

WHUN

6. Mpodpeci

PO3BUTOK

HanucaTun kBanidikauinHy poboTy
Bi4MOBIAHO A0 Y3ro4XXeHNX BUMOT,
OOTPUMYIOYMCH 3arpornoHOBAHOT CXeMHU
Ta OpPIEHTOBHOrO rpacdiky

BM3Ha4aTn chepm BNACHOro
nNpogecinHoro po3BMTKyY Ta cknagatu
iHOMBIQYyanbHWI NNaH 3 ypaxyBaHHAM
Pi3HOMaHITHUX MOXITMBOCTEN

1. IHausigyanbHWi nnaH
npodecinHoro po3suTky (100%
Bif, 3arasibHOI OLiHKM 3a
MOAYIb)

13



14

MNMeparoriyHa NnpakTuKa y 3aKnagax 3aranbHoOl cepeaHbOl OCBITH

3aranbHi NONoOXeHHA

lMpakTnyHa nigroToBka CTYAEHTIB Ma€ HACKPI3HUA XxapakTep i BigbOyBaeTbCA BMPOAOBXK
BMBYEHHSA BCbOrO KypCcy MEeTOAMKM Nif 4ac negaroridHol MpakTUKW Yy 3aknagax 3ararnbHoil
cepeaHboi ocBiTU. [pakTuka nependavae Taki eTanu:

e KepoBaHe CNoCTEpPEXEHHS;
e  ACUCTEHT yuntens;
o YuuTenb-nNpaKkTUKaHT.

KepoBaHe cnocTtepexeHHsa BigOyBaeTbCa y TpeTbOMy Ta YeTBEPTOMY CEeMeCTpax.
CTyoeHTr MaloTb MOXIUBICTL CNOCTepiratk 3a poboTo 4OCBIgYEHNX YYMTENIB Ta NOB’A3aTH
HabyTMI OOCBIg 3 HaB4YanbHUM MaTepianomM NepLIoro PoKy BUBYEHHS Kypcy MeToanku. o6
uen npouec BiabyBaBcs UiNecnpsAMOBaHO, CTYAEHTW BWKOHYKOTb 3aBAaHHA AN
crnocTepexeHHsi. KepoBaHe cnocTepexeHHsl BigOyBaeTbCa OAWH pa3 Ha ABa TWkHi (oAuH
NMOBHUI AE€Hb MiHIMYM YOTMPUW ayauUTOPHI rOANHN) YNPOAOBXK OPYroro Kypcey.

Mig 4Yac nepebyBaHHA y LWKOMi B pPONi MOMiYHMKA BYMTENS NPOTAroM M’'SiTOr0-CbOMOrO
CeMeCTpIiB CTYAEHTU 3aMaloTbCA MMaHyBaHHAM, MIKPOBUMKIaA4aHHSAM Ta HadalTb MOCUNbHY
AONoOMOory BYMTENSAM aHrnincbkol moBu. Moayni B UMX ceMecTpax MICTATb 3aBAaHHA Ans
CMOCTEPEXEHHS Ta NOB'A3YI0Tb 3aHATTS 3 METOAUKM 3 NedaroriyHow npaktukor. CtyaeHTam
pPeKOMEHOYETLCA NPOBOANUTU OAMH AeHb (MiHIMYM 4YOTUPW FOAWMHWN) Ha 3aHATTAX Y LWKOMi, 3
BiQpMBOM Big HaB4YanbHoro npouecy B 3BO.

BupobHmnya neparorivHa npakTMka Yy BOCbMOMY CEMECTpi [A03BONdAE€ CTydeHTam
cnpobyBaTn cebe B poni BUMTENSA 3a METOAUYHOI NIATPUMKN BUMTENIB LUKIN Ta BMKNagadis
yHiBepcuTeTiB. CTyQeHTM nNpoBOAATb LWICTb MOBHUX TWXKHIB Yy wkoni. Iig yac BMpoGHMYOI
negaroriyHol  MPaKkTUKM  CTYAEHTU LWOTWXKHS  3ycCTpidaloTbCAd 3 BuMKNagadyamu 3agnsi
0BroBOpeHHA Ta aHanidy oTpMMaHoro 4ocsiay.

BignosigHo Oo pekomeHgauin MiHicTepcTBa OCBITU i Hayku YKpaiHM Ha negaroriyHy
NPakTUKy B 3aranbHOOCBITHIX HaBYarnbHWX 3aknagax BigsoauTtbea 17 kpeguTis. OgHak, nig
Yyac NiACyMKOBOro OLIHIOBAHHA, BPaxOBYHOTbCA NuLe pe3ynbTaTh BUPOOHUYOI negaroridyHoi
npakTukn — 6 kpeauTiB. BukoHaHHA 3aBOaHHA N9 CNOCTEPEXEHHS BNPOSOBX MNEepLioro —
MATOro MOAYNiB ypaxoBytOTbCS Nif Yac MOAYNbHOMO OLiHIOBaHHS.

CtpykTypa
o Moaynb ETan MepioanyHicTb
o npoBeAeHHs
(6]
3 | 1 | Po3ymiHHA y4HIB i npoLecy KepoBaHe OAWH pa3s Ha ABa
YYiHHZA CMNOCTEPEKEHHSA TUXHI
4 | 2 | Migrotoeka oo BumtentoBaHHa 1 | KepoBaHe OAWH pas Ha aBa
CNOCTEPEXKEHHS TUXKHI
5 | 3 | ligrotoBKa A0 BUYMTENOBAHHSA 2 | ACUCTEHT BUYNTENS OOVH pa3 Ha
TWKOEHD
6 | 4 | lNigrotoBka oo BUYMTENOBAHHA 3 | ACUCTEHT BYUTENS OAWH pas Ha
TUXKOEHD
7 | 5 | Ocobnusi acnekTu ACUCTEHT BUUTENS OAWH pas Ha
TWKOEHD
8 | 6 | MNMpodecinHnn po3BnToK Yuutenb-npakTukaHT LWiCTb NOBHUX
TUDKHIB




OuiHIoBaHHA Nporpecy Ta A0CSArHeHb

OuiHoBaHHS npoTArom Kypcy «MeToaomka HaBYaHHS aHrmincbkoi MOBU» Mae [Ba
KOMIMOHEHTH:

e MOAynbHE OLiHIBaHHS
e MiACYMKOBE OLHIOBaHHS.

MoaynbHe OUiHIOBaHHA 34INCHIOE BUKNagady MeTOOMKM MNPOTSAromM onpautoBaHHS
KOXXHOrO MOAYINsl, MepeBipsovM HaB4YanbHi OOCArHEHHS CTYOEHTIB Ta IX  BignoBigHICTb
nocrtasfnieHuM uinam. CTygeHTM BUKOHYIOTh Pi3Hi 3aBAaHHs (30kpeMa yknagarTb noptdornio,
wo € pobipkoto 3aBhoaHb, BMKOHaHMX B ayauTopii abo nig yac camocTinHoi poboTun, Ta
AOKYMEHTIB, fKi cCBigyaTb NPO YCMIWHICTb YYiHHA CTygeHTa). 3a BUKOHaHHA 3aBdaHb
CTYOEHTM OTPUMYIOTb OUiHKM 3a 100-6anbHOK LWKaNo BiAMNOBIgHO OO KPUTEPIIB, 'PYHTOBHO
po3pobneHnx Ao KoxxHoro moayns Mporpamu.

MiacymkoBe oOUiHIOBaHHA NPOBOAUTBLCA B KiHUi Kypcy meTtoauku. BoHO mae Ha MeTi
3'sicyBaTW, HACKINbKM YCMILWHO CTYOEHT 3acBOiB YCH nporpamMy HaBuYanbHOI ANCLMMIIHN
BignoeigHo Ao CknagHukiB npodecinHoi gianbHoCTi BUnTens. lNigcyMkoBa OLUjiHKa BPaxoBYE:
e cepeaHin 6an 3a yci moayni kypcy (30%);

e pesynbTaTy negaroridyHol npakTukn (40%);
e dKICTb BMKOHAHHS Ta 3axucTy KBanidikauinHoi pobotn (30%).

KOXHUIM i3 LMX CKNMagHWUKIB OUIHIOETBCA 3a OKPEMUMMW KpuTepiamu. [ns ycniwHoro
3aBEpPLUEHHST KypCy METOAMKN CTYAEHTY MOTPIOHO OTpMMaTh MO3UTUBHY OLLIHKY 3a KOXHWIA
CKNagHuK.

3aBaaHHA ANA MOAYNbHOro OLUiHIOBaHHA
lNporpama MICTUTb pI3HOMAaHITHI 3aBAaHHA ONS MOAOYNbHOIO OUIHIOBaHHSA, $SKi TakoX
BUKOPUCTOBYIOTLCA Y HaBYanbHKX Linsax. Hanpuknaa:
ece
pedeKkcMBHE MMCbMO
[0noBiAb/3BIT
npeseHTaLis
nnaH ypoky
po3pobka HaBYanbHUX MaTepianiB i TECTiB
nnaH NpogecinHoro po3BUTKY
nopTtdonio.

KpuTepii ouiHOBaHHS BapiloloTbCs BiANOBIAHO A0 TNy 3aBAaHHS. Ha KiHeub Kypcy BCi
Ganu 3a BMKOHaAHI MOAYINbHI 3aBOaHHA BPaxXOBYHOTbCH Yy CepedHbO3BaXKEHiN NigCyMKOBI
OLLiHLIi.

MeparoriyHa npakTuka (yuntenb-NnpakTUKaHT) OouiHETbCA ¥ 8-My cemecTpi. Came Toai
nepeBipAETbCA 34aTHICTbL CTyAeHTa HaB4YaTWM aHrMiNCbKOl MOBWU 3 ypaxyBaHHAM MPUHUMMIB
HaB4YaHHA Ta opraHidauii ocBiTHbOro npouecy. OuiHloBaHHA BiAOyBaeTbCA 3a KpUTepiaMu,
3a3HayeHumu y lporpami. MNMponoHyeTbCA OUIHUTU AeCATb 3anikoBUX YPOKIB, NpoBeaAeHUX
ctyaeHTamu. [1Ba 3anikoBi YpOKM BigBIiAye Ta OLHIOE 3a BU3HAYEHMMW KpUTEpiaMn BUKNagad
METOAMKM, a BiCIM — LUKINbHUIN y4uTeNb aHrNIMCbKOI MOBU (MEHTOP), 3a SIKUM 3aKpinneHun
CTyAeHT. Buknagay MeTogoukym OLIHIOE YPOKM, MPOBEOEHI Ha ABOX CTYNEHSAX HaBYaHHA —
no4yaTKoBOMY Ta CEpPeaHbOMY.

KBanicpikauinHa poboTta eMOHCTpye 30aTHICTb CTyAeHTa NOegHATU TEOPETUYHI 3HaHHSA
3 BMNACHOK MPaKTUKOK HaBYaHHS aHMMIMCbKOI MOBW Y LWKOMi (negarorivHa npakTtuka —
BMpPOOHU4a). CTyaeHT BUMKOHYE KBanidikauinHy poboTy aHrmincbKo MOBOK Ta nogae ii Ao
3axuCTy B KiHUi 8-ro cemecTpy. OuiHoBaHHA pob0oTU 34INCHIOETLCA HAaYKOBMM KEPIBHUMKOM 3a
BM3Ha4YeHMMU KpuTepiamu y mexax 70% Big 3aranbHoi ouiHkn. PewTy — o 30% — cTygeHT
OTPMMYE 3a NyBnivyHUA 3axUCT KBanigikaLiiHoi poBOTW aHrMNINCLKOI Ha YCHOMY AepXXaBHOMY
eK3aMeHi.
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Core Curriculum
English Language Teaching Methodology
Bachelor’s Level

Rationale

Introduction

Ukraine’s move towards Europe and the wider world has brought into focus the need for
higher standards of English among the country’s citizens. There is widespread agreement
that English is needed for trade, travel, education and international relations. The
improvement that is needed can only be achieved if standards of English teaching are raised
at every level of the education system. Pre-existing traditions in language teaching were
relevant as long as restrictions on travel and contacts with western countries were in place.
English could be taught and examined simply as a school subject, with an emphasis on
knowledge of grammar and vocabulary, and with little or no need to see the language as a
means of active communication or as a life skill. This approach, underpinned as it is by
academic traditions of philology at university level, is now neither relevant nor sufficient.

Right across Europe, multilingualism is seen as an important educational aspiration and a
key plank in economic development, and the work of the Council of Europe in setting
internationally accepted standards for proficiency in foreign languages has come to fruition in
the publication of the Common European Framework of Reference for Languages. This
document has been used by Ministries and Examination Boards in countries around the
world as a reliable reference for setting the standards that need to be achieved at various
levels of their education systems. Ukraine has followed suit and has begun to set desirable
exit levels of English for school leavers and university graduates. However, there is a gap
between what is now recommended and what is actually happening, and these standards will
remain aspirational rather than realistic until standards of English teaching in schools and
universities are raised. Achieving this is the primary objective of the new Pre-Service
Teacher Training (PRESETT) curriculum at Bachelor’s level for trainee teachers of English.

Foundations

Reform in any curriculum is necessarily a delicate and time-consuming process which cannot

be achieved overnight. It needs to be planned carefully and based in a sound understanding

of the current situation and of future needs and priorities. This requires research and a team

approach. This is why the British Council Ukraine and the Ministry of Education and Science

of Ukraine established a project to see the work through to a conclusion. A team of

professionals from universities across Ukraine was put together and their first task was to

conduct a Baseline Study to establish how language teaching methodology was taught at

university level in Ukraine as well as in certain other countries. The key findings of the

Baseline Study were as follows:

e awide variation in the number of hours allotted to language improvement and to
methodology among the eight universities surveyed

e average proportion of total programme hours devoted to methodology was found to be
less than 4%

¢ methodology usually delivered in Ukrainian or Russian

¢ methodology widely taught and assessed as a theoretical discipline, with courses
delivered as lectures devoid of interaction

¢ methodology courses pay insufficient attention to a number of essential aspects of
language teacher preparation, for example Intercultural Awareness, Developing



Independent Study Strategies, Developing ICT Competence and Learner-Centred
Approaches.

e insufficient attention to modern ways of assessing progress and achievement in a foreign
language

e in some cases, little or no connection between theory and practice (here between the
methodology course and the practicum in schools)

¢ no unified approach to the final assessment of student teachers.

Team members also found that students’ language standards on exit from the programme
were in most cases below those which would be expected of a teacher of English.

The team made two study visits as part of their research: to Uzbekistan where the PRESETT
project had been running for over seven years and the first graduates were already teaching
in schools, and to the UK to look into the preparation of foreign language teachers in
universities. These visits served to reinforce the conclusions from the in-Ukraine research.

Key Design Principles for the PRESETT Curriculum
The following principles guided the team through the process of curriculum design:

1. Methodology as the key to the preparation of student teachers

It was agreed that the new methodology programme should be at the core of language
teacher education, and that it should provide a bridge between principles and practice.
Methodology in this programme is concerned with the application of knowledge in real
situations rather than about knowledge itself. The curriculum includes a profile of a newly
qualified teacher of English, which is effectively the intended overall target of the
methodology programme.

2. Delivery in English

The curriculum to be developed in English, and taught through the medium of English.
Methodology courses to start in the third semester of the programme, to allow a focus on
language improvement in the first year, thus preparing students to study Methodology in
English.

3. Variety of approaches to teaching

It is now widely recognised that lecturing is not an efficient way of delivering content on a
practical course. Accordingly, the new curriculum recommends a range of teaching
approaches, including task-based learning, the use of case studies, simulations, group
projects and problem solving. All of these approaches are intended to promote high levels of
interaction and student involvement in their own learning processes.

4. Language courses to complement methodology courses
Language classes to be taught in a way that exemplifies good practice, thereby illustrating
the principles underlying the Methodology courses.

5. Standardisation of basic requirements
Number of hours for methodology set at the same level at all PRESETT institutions. Course
modules standardised in terms of aims, outcomes and assessment specifications.

6. Carefully phased school experience

Student teachers will experience the reality of school classrooms in three phases: initially
(semesters 3 and 4) as observers, then (semesters 5, 6 and 7) as teaching assistants and
finally (semester 8) as practising teachers with responsibility for full-length lessons. At each
of these stages, there are strong links (through tasks) from the methodology courses to
school experience.
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7. Continuous assessment throughout the programme

Assessment tasks are designed to reinforce learning throughout the programme. Each
module has specified outcomes, assessed by a combination of stand-alone assignments and
portfolios including two or more assignments. Final assessment will be based on school
practice as well as in-course assignments.

The Content of the PRESETT Curriculum

The curriculum is made up of six modules, each representing a broad area of methodology,
and each module contains a number of units, each of which covers an essential specialist
topic for English teachers in training. Each module is designed to be taught for a semester,
starting in Semester 3. The programme starts with a four-hour introduction to the course
structure and requirements by way of orientation for the students.

The six modules are arranged to reflect the pathway that students embark on from being
language learners to becoming language teachers by the end of the programme. Thus, the
more basic content is covered in early modules in Semesters 3 and 4 and more challenging
topics follow later. Each unit has an allocation of 18 hours of class contact time, backed up
by a recommended number of hours of self-study, in most cases 12. Module descriptions
include aims, learning outcomes and recommended assessment specifications. Unit
descriptions contain detailed objectives, indicative content and recommended reading
references.

Supplementary Materials

The introduction of the new PRESETT Curriculum constitutes a significant reform for
universities, and for their teachers and students, a departure from previously existing
practices. In recognition of this, support is offered in a supplement to the curriculum in the
form of:

e sample unit maps to help with course planning

sample session materials

sample observation tasks for use during school experience

self-assessment checklists for students to use at the end of each unit.

t is possible to download all these materials from the New Generation School Teacher
website http://ngschoolteacher.wix.com/ngscht.

Implementing the Curriculum

According to the Ministry of Education and Science order of 12 August 2015 No871, the
curriculum was piloted in selected universities across Ukraine in 2016-2019 academic years.
The participating universities were:

Bohdan Khmelnytskyi Melitopol State Pedagogical University
Borys Grinchenko Kyiv University

Hryhoriy Skovoroda Kharkiv National Pedagogical University
Ivan Franko Zhytomyr National University

Khmelnytskyi Humanitrian Pedagogical Academy

Mykhailo Gogol Nizhyn National University

Mykhailo Kotsiubynskyi Vinnitsya State Pedagogical University
Pavlo Tychyna Uman State Pedagogical University

Rivne State University for Humanities

Uzhgorod National University

Vasyl Stefanyk Pre-Carpathian National University
Volodymyr Hnatiuk Ternopil National Pedagogical University
Yuriy Fedkovych Chernivtsi National University



The piloting was carefully monitored and the results evaluated year on year.

The final evaluation of the New Generation School Teacher project was undertaken in 2019.
The evaluation report states that the experimental course has enabled the pilot universities to
develop a cadre of novice teachers who are very well prepared to enter schools as highly
competent classroom teachers. Their levels of professionalism and the depth to which they
can analyse and discuss their own teaching and the teaching they observe are very
impressive.
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The Profile of a Newly-Qualified English Teacher

A graduate from the PRESETT Bachelor's programme should demonstrate the following
knowledge, skills and qualities:

Understanding learners

Understand how to identify learners’ needs as they evolve and adapt teaching
procedures and materials accordingly

Understand the main theories related to second language learning and acquisition and
their implications for practice

Reflect on their learners’ language learning processes

Involve learners in different ways of learning to help them develop their learning
strategies

Advise learners on how to organise and manage their learning productively

Take into account psychological and social factors that influence learner behaviour when
planning and teaching

Understand the concept of learner autonomy and its implications for teaching and
learning

Guide learners in finding and using resources in and beyond the classroom that assist
their learning

Identify individual learning difficulties and cater for different categories of special
educational needs in planning and teaching

Planning lessons and courses

Plan teaching to meet the needs of learners and to achieve course outcomes according
to the curriculum

Plan teaching of the language systems in appropriate communicative contexts

Evaluate and select materials to engage learners in line with the aims and objectives of a
lesson, and the specific teaching/learning context

Plan the stages of a lesson in a way that enables language skills to be developed
systematically

Plan the timing of a lesson in an organised way, allowing time for monitoring and
feedback

Plan interaction patterns for different activities during the lesson

Analyse the language to be presented in the lesson and anticipate the problems that
learners may face

Set aims, objectives and learning outcomes of lessons and lesson sequences
appropriately

Plan lessons taking into account insights from previous classes

Anticipate non-language problems that may arise during the lesson and plan how to
respond to them

Managing the lesson

Create conditions and provide facilities for learning in the classroom

Organise classroom processes through clear instructions and accurate timing

Set up and monitor a range of interactions in the classroom according to learning
purposes and learning preferences

Maintain a proper balance between teacher talk and student talk

Identify problems in learner behaviour and deal with them appropriately

Provide appropriate feedback to learners

Solicit and act on feedback from learners

Use classroom resources and technologies to support learning



Evaluating and assessing learning

Apply different types of assessment to suit a range of learning contexts

Identify and diagnose learners’ errors and difficulties and apply the findings in teaching
and assessment

Use a range of techniques to correct errors in learners’ spoken and written language, and
provide developmental feedback

Help learners to understand their errors and how to deal with them

Equip learners with tools for assessing their progress and achievement

Use given criteria from an existing assessment scale to grade learners’ progress and
achievement

Refer to the National Curriculum to select texts for teaching and testing.

Design progress and achievement tests that are based firmly on National Curriculum
requirements and CEFR level descriptors

Evaluate and select existing tasks/tests from an online or a printed source for assessing
learners’ progress and achievement, adapting and/or supplementing them if needed
Administer, mark and give feedback on tests and assessment in a timely and appropriate
fashion and maintain accurate assessment records

Knowing the subject of English

Have a B2/C1 level in the target language and make a justified use of L1 and L2 in class
Select language and terminology appropriate to the level of the learners and the type of
the lesson

Give full, accurate answers to queries from students about different aspects of language
and usage

Anticipate learners’ problems while dealing with the language in class

Use a range of techniques to guide learners in working out answers to their own
language queries and correcting their errors

Provide a good model of pronunciation and grammatical accuracy for learners

Keep up to date with changes and innovations in spoken and written English

Knowing the subject of methodology

Have a sufficient knowledge of theories of language teaching and learning, methodology
concepts

Provide principled justification for the teaching approaches, range of techniques and
materials being used

Select and create appropriate tasks and materials for the classroom

Develop their range of teaching techniques following up observation of colleagues

Managing own professional development

Understand the principles of reflective practice

Collaborate with colleagues, regularly share experiences and ideas with other teachers
and get support from them

Undertake further training

Keep up to date with the latest developments in ELT

Understand how to observe and learn from other teachers

Identify areas for professional development, set goals and plan development to achieve
these goals

Build learner autonomy in themselves
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English Language Teaching Methodology — Curriculum Map

Module | Unit Hours
— >
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; s |§|&
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3 | Introduction: 6 4 2
ELT Methodology course: aspects and tools. Values and beliefs
about learning and teaching
1|0 1.1 | Psychological Factors in Language Learning 30 18 12
2
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o c
a"g 1.2 | Second Language Acquisition 30 18 12
c ©
=0
o
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g g | 1.3 | Developing Learner Autonomy 30 18 12
£
)
Module total (excluding Introduction) 90 54 36
4 |2 2.1 | Principles of Communicative Language 30 18 12
Teaching
—
?g 2.2 | Teaching Grammar in Context 30 18 12
o
8
@ | 2.3 | Teaching Vocabulary in Context 30 18 12
s
o
a | 2.4 | Classroom Management 30 18 12
Module total 120 |72 48
513 3.1 | Language Skills — Teaching Listening 30 18 12
< | 3.2 | Language Skills — Teaching Speaking 30 18 12
&
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|_
8
.g 3.3 | Language Skills — Teaching Reading 30 18 12
@
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o
3.4 | Language Skills — Teaching Writing 30 18 12
Module total 120 |72 48




4 4.1 | Planning Teaching 30 18 12
% 4.2 | Working with Materials 30 18 12
5
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8
@ | 4.3 | Error Analysis and Dealing with Errors 30 18 12
E
o
o
o .
4.4 | Testing and Assessment 30 18 12
Module total 120 |72 48
5 5.1 | Action Research 1 30 18 12
5.2 | Teaching Young Learners 30 18 12
2
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n
3
£ | 5.3 | Catering for Special Educational Needs 30 18 12
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e}
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2
-8 | 5.4 | Developing Intercultural Competence 30 |18 |12
8
n
5.5 | Information and Communication Technology 30 18 12
(ICT) in Learning and Teaching English
Module total 150 |90 60
6 | _ = 6.1 | Action Research 2 30 18 12
g
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Q2 o | 6.2 | Planning for Continuing Professional 30 18 12
° Development
e
Module total 60 36 24
| Course total 660 | 396 |264
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English Language Teaching Methodology — Learning Outcomes
and Assessment

Learning outcomes

Assessment

As a result of learning on this module,
students should demonstrate the ability to:

Assessment in this module consists of
the following assignments:

and Learning
[ ]

reflect on their own language learning
process

identify ways of encouraging
acquisition in addition to learning in the
classroom

give recommendations to a group of
learners on how to plan, organise and
take control of their own learning
reflect on their learning on the module

1. Cumulative check of
understanding in the form of an
open-book quiz (40% of total for
the module)

2. Portfolio containing three items
(60% of total for the module)

2. Preparing to Teach 1 | 1. Understanding Learners | Module

analyse classroom events with
attention to organisation, modes of
interaction, classroom language,
classroom resources

identify features of different
approaches and methods in classroom
materials and procedures

choose appropriate strategies and
select activities for teaching grammar
and vocabulary in context

1. Portfolio containing five items
(100% of total for the module)

3. Preparing to Teach 2

analyse a skill-oriented piece of
teaching material and define its
purpose

select authentic texts for listening and
reading and design activities for
different learning purposes

identify problems which learners may
face in developing receptive and
productive skills

design a sequence of activities
focusing on developing productive
skills according to learners’ needs and
different learning and teaching
purposes

plan a sequence of activities which
integrates listening, speaking, reading
and writing skills

1. Group poster presentation (oral) of
activities targeted at spoken
production or spoken interaction
based on observation (20% of
total for the module)

2. Portfolio containing four items
(80% of total for the module)




4. Preparing to Teach 3

design lesson plans for use with a specific
group of learners

evaluate course books for a specific
learning/teaching context

select existing tests and design new ones to
assess learners’ progress and achievement
assess and evaluate learners’ listening,
speaking, reading and writing skills using set
criteria

identify different types of errors in learners’
spoken and written language and deal with
them appropriately

1. Portfolio containing five
items (100% of total for the
module)

5. Specialised Dimensions

plan, try out, report on and make use of the
results of an action research

evaluate, select and adapt materials and
Internet resources for teaching foreign
languages to learners of different age groups,
learner types and/or learning difficulties
choose teaching strategies, methods,
activities and assessment tools appropriate to
an age group, learner type and/or learning
difficulty

use classroom English appropriate to an age
group, learner type and/or learning difficulty
with a justified use of L1

design and conduct classroom activities for
developing cultural awareness for learners of
different age groups and proficiency levels
exploit the advantages and meet the
challenges of using learning technologies in
the EFL classroom

1. Portfolio containing five
items (100% of total for the
module)

6. Professional

Development

write their qualification paper meeting the
agreed requirements, keeping to the
suggested template and timeline

identify areas for their professional
development and make an individual
professional development plan using a variety
of options and tools

1. Anindividual professional
development plan (100%
of total for the module)
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School Experience

Overview

Students undertake school practice throughout the whole methodology course. There are
three phases to students’ school experience:

e Guided observation

e Teacher assistantship

e Observed teaching.

Guided observation takes place in Semesters 3 and 4. It gives students an opportunity to
observe experienced teachers at work and to make connections with their learning during the
first year of the methodology course. To help in this process they complete observation tasks
(see Supplementary Materials). Guided observation takes place once a fortnight (one full day
of at least four class hours) throughout Year 2.

During Teacher assistantship in semesters 5 to 7, students act as teacher assistants,
planning teaching, undertaking microteaching and generally supporting the English teachers.
Modules in these semesters also include observation tasks aimed at linking methodology
classes to school experience. It is recommended that students spend one day (minimum four
hours) in classes at school with no classes timetabled at the university.

Observed teaching in semester 8 puts students into the role of teacher under the
supervision of school-based mentors and university tutors. Students spend six weeks full-
time in schools. During the observed teaching, students have weekly meetings with tutors to
discuss and reflect on their experience.

The Ministry guidelines specify a total of 17 credits for school experience, 6 of which are
allocated to observed teaching. However, only observed teaching counts towards final
assessment. Observation tasks during Modules 1 to 5 feed into continuous assessment.

Structure

o) School Experience

@ | Module

§ Stage Frequency

3 |1 | Understanding Learners and Guided observation Once a fortnight
Learning

4 |2 | Preparingto Teach 1 Guided observation Once a fortnight

5 |3 | Preparing to Teach 2 Teacher assistantship | Once a week

6 |4 | Preparingto Teach 3 Teacher assistantship | Once a week

7 |5 | Specialised Dimensions Teacher assistantship | Once a week

8 | 6 | Professional Development Observed teaching Six weeks full time




Assessment

Assessment in the Methodology Curriculum consists of two main components:
e Continuous assessment
¢ Final assessment.

Continuous assessment

Continuous assessment is carried out by the methodology teacher during each module and
is both progress- and achievement-focussed. Its main aim is to evaluate how successfully
students achieved the learning outcomes for the module. Students complete assignments
(including portfolio which is a collection of assignments developed in or out of class and
documents that a learner has selected and collected to show growth and achievement over
time). Students are given grades for completed assignments according to the detailed criteria
in the assessment specifications for each module in the Curriculum.

Final assessment

Final assessment is carried out at the end of the methodology course. It is aimed at
evaluating how successfully a student achieved the learning outcomes of the whole
Curriculum as detailed in the Profile of a Newly-Qualified English Teacher. This assessment
consists of the following components:

e Average score achieved in all module assessments (30%)

e Observed teaching (40%)

¢ Qualification paper (30%).

Each component is assessed separately according to different criteria. To pass the
Methodology course, students must be successful in all of the three components.

Module assignments including portfolio

There is a wide range of assignment types in the Curriculum. These assignments are
intended as learning experiences as well as ways of assessing students. Assignment types
include:

Essay

Reflective writing

Report

Presentation

Quiz

Lesson plan

Case study

Materials and test design

Professional development plan

Portfolio.

Assessment criteria vary according to assignment type. At the end of the course, all the
scores for module assignments are averaged to yield a final grade.

Observed teaching

Observed Teaching is assessed in Semester 8. It is here that a student’s ability to teach in a
principled and well-organised way is assessed, according to the detailed criteria set out in
the Curriculum document. It is recommended that students are assessed on the basis of ten
observed lessons. Two of these lessons to be observed and assessed using agreed criteria
by the course tutor and eight by the school mentor. The course tutor should assess classes
at two different levels (primary and secondary).
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Qualification paper

The paper demonstrates a student’s ability to link theoretical knowledge with the practical
elements of their own work during school experience (Observed teaching). The student
submits the paper in English at the end of Semester 8. The paper is assessed according to
the detailed criteria. This accounts for 70% of the total for the qualification paper. A further
30% is allocated to the oral examination (defence) which is undertaken in English in the
presence of the State Examination Board.



English Language Teaching Methodology
Course Modules

Module 1 Understanding Learners and Learning

Status Compulsory
Year 2
Semester 3

Total hours 90

Contact hours 54
Self-study hours 36

Credit 3

Aims

* to raise students’ awareness of psychologically favourable conditions for language
learning and acquisition

» to develop students’ understanding of second language acquisition and learner autonomy
in language learning

Learning Outcomes

As a result of learning on this module, students should demonstrate the ability to:

+ reflect on their own language learning process

* identify ways of encouraging acquisition in addition to learning in the classroom

* give recommendations to a group of learners on how to plan, organise and take control of
their own learning

+ reflect on their learning on the module.

Sample Assessment Specifications

Assessment in this module consists of two assignments:

1. Cumulative check of understanding in the form of an open-book quiz (40% of total for the
module).

2. Portfolio containing three items (60% of total for the module). The portfolio tasks are
submitted in an agreed format.

Assignment 1

Individually, do the open-book quiz (20 items) to check your understanding after units 1.1 —
1.3. For each item, write a maximum of 50 words and gain 2 points for fully correct answer or
1 point for partly correct answer. Refer to books or your session notes if necessary.

Assignment 2
Individually, create a portfolio containing the following items:

Portfolio items Weighting

1 | a personal account of your own language learning experience 20%

2 | a set of recommendations aimed at developing learner autonomy in a | 20%
specified group of schoolchildren

3 | areflective report on key learning points 20%

Total 60%
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ltem 1

Write a personal account (between 250 and 300 words) of your own language learning
experience addressing motivation, self-esteem, learning preferences, learner strategies,
interlanguage development stages; how much of your English knowledge has been learnt
and how much acquired.

Assessment criteria Weighting
Task fulfilment (hnumber of words, deadline met) 5%
Evidence of the ability to reflect on the learning experience 10%
Coherence of writing 5%

Total 20%

Item 2

Compile a profile for a specified group of learners you observed at school (see the table
below) and give a set of recommendations (maximum 300 words) aimed at developing
learner autonomy. Refer to relevant theories.

Group profile

Age

L1

Cultural background

Level of English

Learning preferences

Learning needs

Assessment criteria Weighting

Task fulfilment (number of words, learners’ profile included, deadline met) | 5%

Evidence of the ability to make practical recommendations for developing | 15%
autonomy in learners with reference to relevant theories

Total 20%

ltem 3

Write a reflective account (maximum 300 words) of 3 to 5 most important learning points
across units 1.1 — 1.3, including lesson observation. Explain why they are important and how
they are relevant to you as a future teacher and to your future learners.

Assessment criteria Weighting

Task fulfilment (number of key points, number of words, deadline 5%

met)

Evidence of relevant reflection 15%

Total 20%

Module Map

No | Unit Hours
Contact Self-study

1.1 | Psychological Factors in Language Learning 18 12

1.2 | Second Language Acquisition (SLA) 18 12

1.3 | Developing Learner Autonomy 18 12




Unit 1.1 Psychological Factors in Language Learning
Objectives

By the end of the unit, students will be aware of:

» key issues and research findings in language learning psychology

» cognitive and affective factors facilitating students’ second language learning

+ different types of motivation and their role in the second language learning process

+ individual language learner types, learning preferences, multiple intelligences and learning
strategies

+ the correlation between age and second language learning

* Bloom’s Taxonomy of Learning Domains and its possible implications for language
learning and teaching

and will be able to:
» relate theories in educational psychology to the practical issues of language learning and
language teaching.

Indicative Content

» Affective factors in language learning: self-esteem, inhibition, anxiety, attitude and
motivation (intrinsic, extrinsic, instrumental and integrative)

» Coghnitive factors in language learning: transfer, interference, overgeneralisation; inductive
and deductive reasoning; memory and memorisation

* Bloom’s Taxonomy of Learning Domains

» Learning preferences, multiple intelligences and learning strategies: auditory, visual, and
kinaesthetic learners; holists and serialists;

+ Surface approach (reproductive learning); deep approach (comprehension learning),
communication strategies

* Age and language learning: Zone of Proximal Development, the critical period hypothesis,
implicit versus explicit learning

Indicative Bibliography
*ltem recommended for students

*Boirotckunn J1. C. lMcuxonorns passutua peberka /. J1.C. Boeirotckmin. - Mocksa: MN3a-Bo
Cwbicn, N3a-Bo 3kemo, 2004.

In the book, the author introduces the concept of the Zone of Proximal Development
as the difference between what a learner can do without help and what he or she
can do with help.

Brown, H. D. (2000) Human Learning. Cognitive Variations in Language Learning.
Personality Factors in Principles of Language Learning and Teaching. Longman. San
Francisco State University.

The chapters introduce current theories of language teaching. As a classroom
textbook, this edition provides discussion questions and case studies for analysis.
The chapters focus on comparing and contrasting first and second language
acquisition, age and acquisition, style and strategies.

31



32

Gardner, R. (1985) Social Psychology and Second Language Learning: the role of attitudes
and motivation. Edward Arnold Publishers.

The book focuses upon individual differences in second language acquisition -
motivation, attitudes, language aptitude and personality.

Krashen, S. D. (2002) Attitude and Aptitude in Second Language Acquisition and Learning in
Principles and Practice in Second Language Acquisition. University of Southern California.

The chapter explores the relationship between second language teaching practice
and what is known about the process of second language acquisition and
summarises the current state of understanding the role of attitude and aptitude in
language learning.

*Richardson, C. J. and C. Lockhart (1997) Focus on the Learner in Reflective Teaching in
Second Language Classroom. Cambridge: Cambridge University Press.

Chapter 3 deals with learners’ beliefs, goals, and attitudes and how these influence
their learning styles and strategies.

*Williams, M. and R. Burden (1998) Psychology for Language Teachers. Cambridge:
Cambridge University Press.

The book examines various fields of language learning psychology; the areas
considered include approaches to learning, motivation, the role of the individual,
attribution, mediation, the cognitive demands of tasks and the learning environment.



Unit 1.2 Second Language Acquisition (SLA)

Objectives

By the end of the unit, students will be aware of:

the notion of SLA, similarities and differences between L1 acquisition and L2 learning
SLA factors and their potential for second language learning and teaching

SLA hypotheses and their possible application to teaching and learning

SLA mechanisms (input, intake and output)

the ways of creating an environment for SLA in the classroom

and will be able to:

identify ways of encouraging SLA in the classroom.

Indicative Content

The acquisition — learning distinction

The factors affecting SLA (linguistic, cognitive, sociocultural)

Hypotheses about SLA (the natural order, the Monitor, the input, the Affective Filter)
SLA mechanisms (input, intake and output)

Interlanguage and its implication for SLA

Environment and ways which encourage SLA in the classroom e.g. exposure, authentic

materials, extensive reading and listening, project work
“Noticing” as a structured procedure in classroom applications of SLA

Indicative Bibliography

*ltem recommended for students

Bolitho, R. (1991) Place for Second Language Acquisition in Teacher Development and in
Teacher Education Programmes. PUB DATE 91 NOTE 12 p.; In: Sadtono, Eugenius, Ed.
Language Acquisition and the Second/Foreign Language Classroom. Anthology Series 28;
see FL 021 883.PUB TYPE Reports Evaluative/Feasibility (142) Speeches /Conference
Papers (150).

Ellis, R. (1994) The Study of Second Language Acquisition. Oxford University Press.

This book provides sections on learner language, the role of the linguistic
environment and social context, internal mechanisms, individual learner differences,
and the role of instruction. It provides a balanced account by representing a variety of
perspectives, including cognitive, linguistic, sociocultural, and neurolinguistic.

*Gass, S. and L. Selinker (2008) Second Language Acquisition: An Introductory Course.
Taylor & Francis e-Library.

It is a comprehensive overview of the field of second language acquisition. The book
provides students with information about the scope of the field, but also provides
background information on related areas such as first language acquisition. It
introduces students to current issues of data collection and data analysis, as well as
provides a historical overview of the field, thus giving students context and
perspective about how today's issues arise from earlier approaches.
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Herschensohn, J. and M. Young-Scholten (2013) The Cambridge Handbook of Second
Language Acquisition. Cambridge University Press.

This comprehensive 31-chapter handbook is an authoritative survey of second
language acquisition (SLA). Its multi-perspective synopsis on recent developments in
SLA research provides significant contributions by established experts and widely
recognised younger talent. It covers cutting edge and emerging areas of enquiry not
treated elsewhere in a single handbook, including third language acquisition,
electronic communication, incomplete first language acquisition, alphabetic literacy
and SLA, affect and the brain, discourse and identity. Written to be accessible to
newcomers as well as experienced scholars of SLA, the Handbook is organised into
six thematic sections, each with an editor-written introduction.

Krashen, S. (1982) Principles and Practice in Second Language Acquisition. University of
Southern California.

The book is devoted to summarising the current state of second language acquisition
theory. The author draws some general conclusions about application to methods and
materials, and eventually describes what characteristics effective materials should
have.

Loewen, Sh. (2013) Introduction to Instructed Second Language Acquisition. Taylor &
Francis.

The book presents a cohesive view of the different theoretical and pedagogical
perspectives that comprise instructed second language acquisition (ISLA). It
discusses the theoretical, empirical, and pedagogical aspects of such key issues in
ISLA as grammar learning; interaction in the classroom; focus on form, function and
meaning; vocabulary learning; pronunciation learning; pragmatics learning; learning
contexts; and individual differences.

Saville-Troike, M. (2006) Introducing Second Language Acquisition. Cambridge University

Press.

The book provides fundamental knowledge about second language learning. It covers
the distinction between different types of second language and multilingualism by
explaining basic similarities and differences between first language and second
language learning. It focuses on the linguistics of second language acquisition and
describes it from psychological perspective by surveying several approaches.



Unit 1.3 Developing Learner Autonomy
Objectives

By the end of the unit, students will be aware of:

+ the concept, principles and theories of autonomy; reasons for the development of learner
autonomy; key elements and levels of learner autonomy

» psychological attributes of autonomous learners

» their own learning strategies and learning preferences, their strengths and areas to work
on

and will be able to:

* help learners to develop learning autonomy and autonomous learning strategies

+ use methods and techniques for fostering learner autonomy (pair work, cooperative
learning) in class and beyond the classroom.

Indicative Content

» Definitions and theories of learner autonomy (the differences between learner autonomy,
individualisation, self-instruction, self-directed learning, learner-centredness). Principles of
autonomy

* Reasons for the development of learner autonomy. Lifelong learning

» Psychological factors in learner autonomy: self-regulation, individual differences (age,
aptitude, cognitive style, academic performance, individualism), motivation

* Elements of learner autonomy: responsibility; self-awareness; decision making
(determining the objectives, defining content, selecting methods and techniques,
assessing progress)

* Levels of autonomy

* Autonomy in the classroom (pair work, group work, project work). Group-oriented
approaches to developing autonomy

» Autonomy beyond the classroom (self-access, CALL, distance learning, tandem learning,
studying abroad, out of class learning, self-instruction)

» European Language Portfolio as one of the tools for developing learner autonomy

Indicative Bibliography
*ltem recommended for students

Benson, P. (2001) Teaching and Researching Autonomy in Language Learning. Pearson
Education.

This book offers a comprehensive account of autonomy in language learning and the
educational practices associated with the concept. It details the history and sources of
the concept of autonomy, discusses areas of debate concerning its definition and
reviews research on theoretical and practical applications.

Burkert, A., Dam, L. and C. Ludwig (2013) Autonomy in Language Learning: the Answer is
Learner Autonomy — Issues in Language Teaching and Learning. Palgrave/MacMillan.

This book is a compilation of articles dealing with a wide range of topics addressing
aspects of a pedagogy for autonomy in various institutional and cultural contexts. It
provides the reader with valuable insights into theoretical considerations as well as
practical applications surrounding the concept of learner autonomy.
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*Scharle, A. and A. Szabo (2000) Learner Autonomy: a Guide to Developing Learner
Responsibility. Cambridge: Cambridge University Press.

The book addresses questions of autonomy and responsibility, motivation, learning
strategies, community building, self monitoring in foreign language learning.

Internet Sources

*Nunan, D. (2003) Nine steps to learner autonomy. [online] Available from: http://www-
test.andrasprak.su.se/polopoly_fs/1.84007.1333707257!/menu/standard/file/2003_11_Nunan
_eng.pdf Accessed 28 Nov 2019.

The article addresses practical issues of fostering autonomy in language learners.



Module 2 Preparing to Teach 1

Status Compulsory
Year 2
Semester 4

Total hours 120
Contact hours 72
Self-study hours 48

Credit 4

Aims

to enable students to create conditions for successful learning according to the
fundamental principles underlying CLT

* to develop students’ ability to teach grammar and vocabulary in context effectively

Learning Outcomes

As a result of learning on this module, students should demonstrate the ability to:

analyse  classroom events with attention to organisation, modes of
participation/interaction, classroom language, classroom resources

identify features of different approaches and methods in classroom materials and
procedures

choose appropriate strategies and select activities for teaching grammar and vocabulary
in context.

Sample Assessment Specifications

Assessment in this module consists of one assignment:

1.

Portfolio containing five items (100% of total for the module). The portfolio tasks are

submitted in an agreed format.

Assignment 1
Individually, create a portfolio containing the following items:

Portfolio items Weighting
1 | a set of activities for teaching grammar in context 20%
2 | a set of activities for teaching vocabulary in context 20%
3 | analytical statement of methods and approaches you were exposed | 20%

fo

4 | an analysis of a lesson observed during school practice with the 20%
focus on organisation, modes of participation/interaction, classroom
language, classroom resources

5 | areflective account (200-250 words) of microteaching addressing 20%
communicative dimensions in teaching grammar and vocabulary

Total 100%

ltem 1

Put together four activities for teaching grammar in a communicative context to a specified
group of learners.
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Procedure:

» select activities using the following criteria: learners’ needs, learners’ age, level of English,

learning preferences, school curriculum requirements

* accompany each activity with a purpose, clear instructions and the description of the

procedure

» teach one of the activities in your methodology class with your peers playing the role of

your target group of learners.

Assessment criteria Weighting
Task fulfilment (deadline met, number of activities) 5%
Relevance of the activities to the target group 5%
Evidence of understanding different kinds of grammar activities and their | 10%
application in the classroom

Total 20%

ltem 2

Put together four activities for teaching vocabulary in a communicative context to a specified

group of learners.

Procedure:

» select activities using the following criteria: learners’ needs, learners’ age, level of English,

learning preferences, school curriculum requirements

» accompany each activity with a purpose, clear instructions and the description of the

procedure

» teach one of the activities in your methodology class with your peers playing the role of

your target group of learners.

Assessment criteria Weighting
Task fulfilment (deadline met, number of activities) 5%
Relevance of the activities to the target group 5%
Evidence of understanding different kinds of vocabulary activities and the | 10%
principles underlying them

Total 20%

Item 3

Supplement your personal learning account (Module 1, Assignment 2) with a reflection (200-
250 words) on the methods and approaches you have been exposed to and their impact on

you as a learner.

Focus on the following aspects:

» views of language

« focus of teaching

* roles of a learner and a teacher
+ the language of instruction

+ attitude to mistakes

* typical activities

» strengths and weaknesses

Assessment criteria Weighting
Task fulfilment (number of words, deadline met) 5%
Evidence of understanding of CLT principles and how these are put into 15%
practice in the classroom

Total 20%




Item 4
Analyse a lesson observed during school practice focusing on organisation, modes of
participation/interaction, classroom language, classroom resources.

Procedure:

observe a lesson and do the observation tasks

write an account of the lesson (250-300 words) based on your observation of the
organisation, modes of participation/interaction, and instruction-giving skills; state which of
these aspects contributed to the effectiveness of the lesson and why; identify the most
important factors that you personally will need to attend to when managing your own
classroom in the future.

Assessment criteria Weighting
Task fulfilment (number of words, deadline met) 5%
Evidence of understanding of the principles of classroom management 15%

and how these are put into practice in the classroom

Total 20%

ltem 5

Write a reflective account (250-300 words) of microteaching addressing communicative
dimensions in teaching grammar or vocabulary

Points to cover:

things you have found challenging in microteaching and the experience you have gained
from teaching or participating as a learner

vocabulary/grammar activities you tried out and the feedback you received from your
peers

classroom conditions which helped you to teach/learn effectively or which interfered with
your microteaching/learning

any differences between the ways you learned vocabulary/grammar at school and the
ways you would choose to teach it.

Assessment criteria Weighting
Task fulfilment (number of words, deadline met) 5%
Evidence of reflecting on microteaching and learning experience 15%

(analysing the content of the module from different perspectives;
argument support)

Total 20%

Unit 2.4 Classroom Management is assessed during school-based practice.

Module Map
No | Unit Hours
Contact Self-study
2.1 | Principles of Communicative Language Teaching 18 12
2.2 | Linguistic Competence: Teaching Grammar in Context | 18 12
2.3 | Linguistic Competence: Teaching Vocabulary in 18 12
Context
2.4 | Classroom Management 18 12
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Unit 2.1 Principles of Communicative Language Teaching
Objectives

By the end of the unit, students will be aware of:

» the most significant changes in ELT methodology and their causes

» the main approaches and methods in language teaching and techniques associated with
them

» the views on language, language learning and the roles of teachers and learners that
underpin CLT

+ the key distinguishing features and principles of CLT in the classroom

» the characteristics which make a task communicative

» the ways to create conditions and facilities for CLT in an English language classroom

and will be able to:
» reflect on their own experience of learning a foreign language and analyse tasks and
lesson plans in terms of CLT.

Indicative Content

* Methods and approaches in ELT

* The main principles and features of CLT: language as a means of communication,
teaching language in a meaningful context (specifying notions, functions, functional
exponents based on the learners’ needs analysis), priority meaning over form, focus on
skills, task-based learning, focus on sociolinguistic and pragmatic competence as well as
linguistic competence, the correlation between accuracy and fluency, the role of grammar,
errors as learning steps, the roles of a teacher and a learner

* Characteristics of a communicative task (communicative purpose, information/opinion
gap, communicative situation, learners’ choice of the language material, authenticity of
materials, degree of the teacher’s control)

» Implications of the communicative approach for classroom practice: creating conditions for
communication in the classroom.

Indicative Bibliography
*Iltem recommended for students

*Harmer, J. (2007) How to Teach English: An Introduction to the Practice of English
Language Teaching. Harlow: Pearson Longman. 2™ edition.

It is a methodology book for "early stage" teachers that has a DVD with clips from
actual classes and accompanying activities.

Howatt, A.P.R. and H.G. Widdowson (2004) A History of English Language Teaching.
Oxford: Oxford University Press. 2" edition.

The book covers the Renaissance to the present day, covering all the important
phases of the history of English language teaching from a global perspective.

Larsen-Freeman, D. and M. Anderson (2011) Techniques and Principles in Language
Teaching. Oxford: Oxford University Press

The authors succinctly capture the essence of each method's guiding principles and
offer a perspective on the larger question of how languages are learned. This volume
is a clearly written introduction to language teaching methods that includes many
concrete examples and practical advice for teachers.



Littlewood, W. (1981) Communicative Language Teaching: An Introduction (Cambridge
Language Teaching Library). Cambridge: Cambridge University Press

The author gives a single coherent account of the basic communicative ideas,
emphasising those aspects most important in the classroom so that teachers can
integrate the new ideas into their own familiar methods. He stresses that a knowledge
of grammar remains essential for effective communication.

Nunan, D. (1989) Designing Tasks for the Communicative Classroom (Cambridge Language
Teaching Library). Cambridge: Cambridge University Press

The book provides a balanced introduction to both the theoretical and practical
aspects of communicative task design, and is aimed at all second and foreign
language teachers who want to develop their own tasks, or adopt/adapt those of
others.

Richards, J. C. and T.S. Rodgers (2001) Approaches and Methods in Language Teaching
(Cambridge Language Teaching Library). Cambridge: Cambridge University Press

The book surveys the major approaches and methods in language teaching, such as
grammar translation, audiolingualism, communicative language teaching, and the
natural approach. The text examines each approach and method in terms of its theory
of language and language learning, goals, syllabus, teaching activities, teacher and
learner roles, materials etc.

*Ur, P. (2012) A course in English Language Teaching. Cambridge: Cambridge University
Press. 2™ edition.

The book provides a comprehensive introduction to English language teaching, and is
suitable for teachers in a variety of educational settings, including compulsory
education. The book combines theory and practice, with each unit containing tasks
that encourage reflection and discussion.

Willis, D. and J. Willis (2007) Doing Task-Based Teaching. Oxford: Oxford University Press

This book provides teachers with a better understanding of task-based learning and
how it works, including how to incorporate tasks with textbook material.
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Unit 2.2 Linguistic Competence: Teaching Grammar in Context
Objectives

By the end of the unit, students will be aware of:

» school curriculum requirements for teaching grammar

 the place of grammar (the relationship between form and meaning) in CLT
+ the difference between prescriptive and descriptive grammars

* inductive and deductive approaches to teaching grammar

* teaching grammar as a product, as a skill and as a process

and will be able to:

+ activate learners’ grammar skills through discovery approaches
» select appropriate contexts for using grammar

» evaluate, select and adapt grammar tasks and activities

* help learners to develop grammar learning strategies.

Indicative Content

» School curriculum requirements for teaching grammar

* The place of grammar in CLT as an enabling factor in communication

* The differences between written and spoken grammars

* Methodological approaches to teaching grammar (inductive and deductive approaches)

» Teaching grammar as a product, as a skill and as a process

* The importance of talking about grammar

*  Ways of integrating grammar into a communicative context

» A critical overview of grammar reference sources. Prescriptive and descriptive grammars

 Criteria for evaluating, selecting and adapting grammar tasks and activities

» Strategies for learning grammar (relating knowledge needs to learning goals, applying
Higher Order Thinking skills, providing input, cognitive and compensation strategies)

Indicative Bibliography
*Iltem recommended for students

Hikonaesa C. KO. OcHoBM cy4acHOi MeTOAMKW BUKNadaHHS iHO3eMHUX MoB: KOHTponb vy
HaB4YaHHi iHO3eMHOT MoBU : HaBY. NocidbHuk / C. KO. Hikonaesa. — K. : JlensiT, 2008. — C. 72-
91.

The chapter deals with teaching grammar issues.
*Bolitho, R. and B. Tomlinson (1995) Discover English. Oxford: Heinemann. 2nd edition.

The book focuses on a key skill for language teachers which is needed to deal with
language analysis. The authors highlight selected areas of grammar and vocabulary
and provide exercises and commentaries designed to develop your language analysis
skills.

*Carter R. and M. McCarthy (2006) Cambridge Grammar of English. Cambridge: Cambridge
University Press.

In the first section, A-Z entries give more attention to language areas that tend to be
neglected in other grammar reference books. The second section covers traditional
grammatical categories including the latest insights into how grammar varies between
spoken and written language.



Dummet, P. and D. Larsen-Freeman (2003) Teaching Languages: From Grammar to
Grammaring. Rowley, Mass.: Newbury House.

This book provides an overview of grammar acquisition and language learning.
Theoretical frameworks, voices from the classroom, and reflective tasks engage
teachers in an interactive debate about language teaching.

*Weaver, C. (1996) Teaching Grammar in Context. Portsmouth, NH: Heinemann.

The book views grammar as a positive activity for making meaning, not just an
exercise in tracking down errors or labeling parts of speech.

Internet Sources

*Curricula for secondary schools. Kyiv: Ministry of Education and Science of Ukraine. [online]
Available from: https://mon.gov.ua/ua/osvita/zagalna-serednya-osvita/navchalni-programi.
Accessed 31 Oct 2019.

It is a secondary school curricula section of the official website of the Ministry of
Education and Science of Ukraine.

*Swan, M. (2012) Grammar [online]. Oxford: Oxford University Press. Available from:
http://teach-grammar.com/wp-content/uploads/2012/07/swan.pdf. Accessed 28 Nov 2019.

The site is devoted to grammar teaching. It includes ideas on why grammar is worth
teaching in UK schools, both in English lessons and in foreign language lessons,
what grammar can and should be taught, how it can be taught successfully.

*The Essentials of Language Teaching. Teaching Grammar. [online] Available from:
https://essentialsoflanguageteachingnet.wordpress.com/practice/teaching-grammatr/.
Accessed 28 Nov 2019.

This site contains the following sections: goals and techniques for teaching grammar,
strategies for learning grammar, developing grammar activities, using textbook
grammar activities, assessing grammar proficiency, resources. Teachers can find
many useful practical recommendations here.
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Unit 2.3 Linguistic Competence: Teaching Vocabulary in Context

Objectives

By the end of the unit, students will be aware of:

school curriculum requirements for teaching vocabulary
characteristics of a word (what it means to know a word)

and will be able to:

create appropriate contexts for learning and teaching vocabulary
anticipate potential problems vocabulary items might present to learners
evaluate, select and adapt lexical tasks/activities

use vocabulary guessing and storage strategies

help learners to develop vocabulary learning strategies

assess learners’ achievements in learning vocabulary

use monolingual and bilingual dictionaries effectively in preparing lessons.

Indicative Content

School curriculum requirements for teaching vocabulary (amount, topics, etc.)

What it means to know a word (lexical relationships and categories: collocations, word
fields, antonyms, synonyms, homonyms, homophones; word-building and word ‘families’;
cognates and false friends)

Types of dictionaries and how to use them

The role of L1 in vocabulary teaching and learning

Potential problems vocabulary items might present to learners and ways of overcoming
them

Criteria for evaluation, selection and adaptation of lexical tasks/activities

Techniques for presenting vocabulary

Vocabulary learning strategies: differentiating between active and passive vocabulary;
mnemonics and ‘hooks’; visual and auditory support; group learning techniques
(e.g. quizzes, games, crosswords)

Vocabulary guessing strategies: using contextual clues; using grammatical clues (e.g.
from the co-text; word status); cognates; prefixes, suffixes, roots

Vocabulary storage strategies: lists, word cards, word fields, mind maps/spidergrams,
pictures, charts

The Lexical Approach and its relevance to vocabulary work in the classroom (the
importance of noticing, the value of recycling vocabulary, the design of vocabulary
exercises and activities)

Electronic media in vocabulary learning.

Indicative Bibliography

*ltem recommended for students

Hikonaesa C. KO. OcHOBM cy4acHOI MeTOOMKM BUKNagaHHA iHO3eMHMX MOB: KOHTponb Yy
HaBYaHHi iHo3eMHOT MoBU: HaB4. nocidoHuk / C. KO. Hikonaesa. — K. : JleusiT, 2008. — C. 92-
104.

The relevant chapter deals with teaching vocabulary issues. The author gives a
detailed overview of methodological approaches to learning and teaching vocabulary,
shows the ways of presenting new vocabulary and points out the activities and tasks
for teaching vocabulary.



*Lewis, M. (1997) Implementing the Lexical Approach. Hove: LTP.

The book shows how lexis, grammar, and phonology interact in ways that directly
affect how learners store new language. It provides teachers with a comprehensive
set of step-by-step changes and discusses in detail the importance of noticing, the
value of repeating tasks, the design of lexical exercises.

Nation, 1.S.P. (2013) Learning Vocabulary in Another Language. Cambridge: Cambridge
University Press.

The book provides a survey on the teaching and learning of vocabulary with the aim
of providing pedagogical suggestions for both teachers and learners. It describes
vocabulary learning strategies, what vocabulary learners need to know to be effective
language users.

*Nation, 1.S.P. (2008) Teaching Vocabulary: Strategies and Techniques. Boston: Heinle
Cengage Learning.

Based on the premise that a systematic approach to vocabulary development results
in better learning, this text examines the underlying principles of vocabulary
acquisition, including the most effective teaching and learning techniques currently
available.

*Thornbury, S. (2002) How to Teach Vocabulary. Harlow: Longman.

The book offers practical advice on how to help students build vocabulary in new and
effective ways and how to test students' word knowledge. Major developments, such
as language corpora and lexical approaches, are clearly explained and related to
teacher’s needs.

Internet Sources

*British Council. Learn English. [online] Available from:
http://www.learnenglish.britishcouncil.org. Accessed 28 Nov 2019.

There are both methodological articles considering the aspects of teaching and
learning vocabulary in context and materials for practical use in this process.

*Curricula for secondary schools. Kyiv: Ministry of Education and Science of Ukraine. [online]
Available from: http://mon.gov.ua/activity/education/zagalna-serednya/navchalni-programi.
Accessed 31 Oct 2019.

It is a secondary school curricula section of the official website of the Ministry of
Education and Science of Ukraine.

*Graph words online thesaurus (2011-2015) [online] Available from:
http://graphwords.com. Accessed 28 Nov 2019.

It's a free English online thesaurus that helps to find the meanings of words and show
connections among associated words. One can easily see the meaning of each by
simply placing the mouse cursor over it.
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*Lexipedia. Where the words have meaning (2012) [online] Available from:
http://www.lexipedia.com. Accessed 28 Nov 2019.

Lexipedia presents words with their semantic relationships (synonyms, antonyms and
fuzzynyms) displayed in an animated visual word web. It arranges words by parts of
speech (noun, verb, adjective, and adverb).

*Lingro dictionary. [online] Available from: http://lingro.com. Accessed 28 Nov 2019.

Lingro provides an online environment that allows anyone learning a language to
quickly look up and learn the vocabulary most important to them.

*VVocabulary.com (2015) [online] Available from: http://www.vocabulary.com.
Accessed 28 Nov 2019.

This is a website that will help students master the vocabulary essential to their
academic success.



Unit 2.4 Classroom Management
Objectives

By the end of the unit, students will be able to:

» organise classroom layout (seating, teacher place) effectively

* make English lessons learner-centred

* manage a lesson according to timing with clear stages, tasks and instructions

* make appropriate use of L1 in the L2 classroom

» use the target language in age- and level-appropriate ways for most classroom purposes

+ keep language learners focused and involved in the lesson by questioning, eliciting,
encouraging, keeping a proper balance between teacher talk and student talk, using
different modes of interaction

* switch roles (e.g. organiser, facilitator, monitor, adviser) according to the developing
needs of the class, assign roles to students (e.g. chair, secretary, moderator) during pair
and group work

* manage large and mixed ability classes

+ provide and manage a range of classroom resources to support learning.

Indicative Content

* Managing learning opportunity and equality of opportunities for learning

* The notion of classroom management and its role in the learning process

» Physical teacher presence in class (e.g. body language, voice projection)

» Practical ways of promoting learning (e.g. formulating good questions, praising,
encouraging)

» Flexibility: adjusting teaching to changeable conditions

* Modes of interaction

+ Classroom language (e.g. creating an English environment with language, giving clear
instructions, justified use of the mother tongue)

» Giving and receiving formal and informal feedback

» The role and appropriateness of a range of classroom resources for supporting learning.

Indicative Bibliography

*Item recommended for students

Arends, R. (1997) Classroom Instruction and Management. The McGraw-Hill Company.
The book covers all aspects of classroom management.

*Harmer, J. (2007) Learners and Teachers. Theories, Methods and Techniques, Managing
the Class in The Practice of English Language Teaching. London: Pearson Longman.

Chapter 4 focuses on the roles of a teacher in a second language classroom,
chapters 8 and 9 draw on managing class by introducing different modes of
interaction, problem behaviours and what to do about it.

*Scrivener, J. (2012) Classroom Management Techniques. Cambridge: Cambridge
University Press.

It is a practical handbook with tasks and activities to enhance classroom
management skills.
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Internet Sources

*English Club — teaching tips/teaching large classes. [online] Available from:
https://www.englishclub.com/teach/. Accessed 28 Nov 2019.

Articles and lesson plans are given for further reading on challenges and strategies,
as well as activities to use.

*Pro Teacher Directory. [online] Available from: http://www.proteacher.com/030000.shtml.
Accessed 28 Nov 2019.

The resource addresses classroom management issues and offers behaviour
surveys, tips for good classroom procedures, discussions as well as sample activities.

*Schools World. [online] Available from: www.schoolsworld.tv. Accessed 28 Nov 2019.

Multimedia platform, providing innovative and informative content usually bringing up
ideas on large classes. Besides all the content from Teachers TV, there is something
for everyone: videos, interactive games, work sheets, fact sheets, information and
latest education news.

*Teaching English — Classroom management issues. [online] Available from:
https://www.teachingenglish.org.uk/search/site/classroom%20management.
Accessed 28 Nov 2019.

The resource provides information, discussions, articles and lesson ideas, as well as
activities to help with classroom management in general.

*The Teacher’s Guide. [online] Available from:
www.theteachersguide.com/ClassManagement.htm. Accessed 28 Nov 2019.

This website contains information on classroom management strategies, as well as
discussion groups and lesson suggestions.



Module 3 Preparing to Teach 2

Status Compulsory
Year 3
Semester 5

Total hours 120
Contact hours 72
Self-study hours 48

Credit 4

Aims

¢ to develop students’ understanding of the central role of skills in CLT
Learning Outcomes

As a result of learning on this module, students should demonstrate:
e aclear understanding of the central role of skills in CLT

and the ability to:

e analyse a skill-oriented piece of material and define its purpose

e select authentic texts for listening and reading and design activities for different learning
purposes

¢ identify the problems which learners may face in mastering receptive and productive
skills

e design a sequence of activities focussing on developing productive skills according to
learners’ needs and different learning and teaching purposes

e plan a sequence of activities which integrate listening, speaking, reading and writing
skills.

Sample Assessment Specifications

Assessment in this module consists of two assignments:

1. Group poster presentation (oral) of activities targeted at spoken production or spoken
interaction based on observation (20% of total for the module).

2. Portfolio containing four items (80% of total for the module). The portfolio tasks are
submitted in an agreed format.

Assignment 1

In groups of 3-4, select 4 activities or a sequence of at least four activities targeted at spoken
production (e.g. storytelling, story completion) or spoken interaction (e.g. role play,
simulation, discussion) from a lesson or lessons you have observed or taught during your
school experience.

Present your activities on a poster in class. Deal with any comments and questions.
Each group member should play a part in both preparation and presentation. You will have

5-6 minutes for your presentation and discussion. Include a photocopy of the poster in your
individual portfolio.
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Assessment criteria Weighting

Task fulfilment (correct timing, each group member contribution, poster) | 5%

Evidence of the ability to evaluate and select activities for different 10%
speaking purposes

Evidence of the ability to respond thoughtfully to comments and questions | 5%

Total 20%

Assignment 2
Individually, create a portfolio containing the following items:

Portfolio items Weighting
1 | a sequence of activities for developing listening skills 10%
2 | individual multi-layered portfolio task on reading skills based on 20%

school practice and materials design

3 | individual multi-layered portfolio task on writing skills based on school | 20%
practice and materials design

4 | an observation-based report on the integration of the four skills in a 30%
specific English class including a suggested sequence of activities for
future teaching

Total 80%

ltem 1

For this task, your teacher will give you an audio text, and provide you with the information
about the learners’ age group, language proficiency level, and purpose for listening to
address.

Individually, develop a sequence of at least four activities to meet learners’ needs and
learning purpose. Provide rationale for the choice of activities and instructions for organising
them in class.

Assessment criteria Weighting

Task fulfilment (all items are submitted: group profile, text transcript, a 5%
sequence of activities with instructions)

Evidence of the ability to develop a sequence of activities for the purpose | 5%
of teaching listening

Total 10%

Item 2

Your teacher will give you four authentic texts for reading. Refer to a school class you know
and choose one of the texts which would be suitable for them to develop reading skills. Then
follow these steps:

1. Write a short profile of the class you have in mind (age, level, needs in the development
of reading skills and relevance of needs to the school curriculum).
2. Explain why you have selected this text for your target group. Mention:
e text topic and content area
e level of language in the text
e potential for the development of reading skills.
3. Anticipate and list any difficulties in the text for your target learners. Mention:
content
structure
grammar
vocabulary
sentence complexity
cultural references.



4. Develop a sequence of activities sufficient for use in a single lesson to make the text
accessible to your target learners. Include:
e activities to develop reading comprehension
e activities to address some of the difficulties you have identified.
Prepare handouts which can be used in class.

5. Make copies of the text and your handout and try the material out with your chosen
school class. Take feedback from your co-operating teacher and your learners.

6. Write a reflective account (maximum 150 words) on your learning through doing this

assignment.
Assessment criteria Weighting
Task fulfilment (procedure observed, all items submitted) 5%

Evidence of the ability to select and analyse texts and design a sequence | 10%
of activities for the purpose of teaching reading

Evidence of the ability to reflect on and learn from the experience of the 5%
entire assignment

Total 20%

Item 3
Refer to the same class as in Item 2 and choose a written text type which would correspond
to the curriculum requirements. Then follow these steps:

1. Develop a sequence of activities leading to writing the chosen text type. Prepare
handouts which can be used in class.

2. Invite a groupmate to critically review your material. Edit your material if necessary.

3. Try the material out with your chosen class. Take brief written feedback from your
learners.

4. Write a reflective account (maximum 150 words) of your learning while doing this
assignment.

Submit all elements of your assignment in a folder.

Assessment criteria Weighting
Task fulfilment (procedure observed, all items submitted) 5%
Evidence of the ability to select and sequence writing activities 10%

Evidence of the ability to reflect on and learn from the experience of the 5%
entire assignment

Total 20%

ltem 4
A report on the integration of the four skills in English lessons (450-500 words).

Base your report on Observation task Twenty-Four from the Observation task bank.

Task Twenty-Four
Task focus: Integrating skills

1. Observe 2 or 3 lessons and note down how language skills are integrated in an activity
or in a sequence of activities.

2. Interview the teacher (if she/he agrees) about the techniques she/he uses to integrate
skills. Take notes.

3. Examine 2 or 3 units in a course book and decide whether language skills are
integrated or not. Note down how skills are integrated if they are.
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Cover the following:

your attitude to integrating language skills

summary of lesson observation
techniques used to integrate skills

problems teachers may have in integrating skills

skills integration in coursebooks
reference to methodology readings.

Invite a groupmate to critically review your report. Edit your report if necessary.

Assessment criteria Weighting

Task fulfilment (all items covered, number of words, deadline met) 5%

Evidence of understanding how teachers and coursebooks integrate skills | 10%

Evidence of the ability to reflect on and learn from the experience of the 10%

entire assignment

Coherence of writing 5%

Total 30%

Module Map

No | Unit Hours
Contact Self-study

3.1 | Language Skills — Teaching Listening 18 12

3.2 | Language Skills — Teaching Speaking 18 12

3.3 | Language Skills — Teaching Reading 18 12

3.4 | Language Skills — Teaching Writing 18 12




Unit 3.1 Language Skills — Teaching Listening
Objectives

By the end of the unit, students will be aware of:

curriculum requirements for teaching listening

psychological and phonological features of speech perception

the importance of listening as a skill underpinning all the other skills
listening subskills

listening task sequences

types of listening materials

and will be able to:

¢ anticipate possible learners’ problems in listening and suggest ways of solving them

e use strategies and activities for developing learner listening skills according to the
purpose of listening

e assess learners’ listening skills and give feedback to learners on their achievements

¢ evaluate, select and adapt listening materials

¢ teach listening at different language proficiency levels

e plan a sequence of activities that focus on developing listening skills.

Indicative Content

e Basic concepts and terminology for teaching listening

e Curriculum requirements for teaching listening for different purposes

¢ An overview and critical review of different sources of listening material (audio, video,
scripts, podcasts and internet-derived materials)

e Purposes for listening (listening for gist, listening for detail/intensive listening, listening for
specific information)

e Possible learners’ problems in listening and ways of solving them

e Key strategies for developing learners’ listening skills (top-down, bottom-up,
metacognitive)

e Listening materials evaluation, selection and adaptation

o Ways of assessing learners’ listening skills and giving feedback

¢ Phonological difficulties in learning English (e.g. weak forms, contractions, elision, word
and sentence stress patterns)

e Teaching techniques for dealing with phonological difficulties

Indicative Bibliography

*Item recommended for students

*MeToaunka popmMyBaHHS iHLLOMOBHOI KOMMNETEHTHOCTI B ayaitoBaHHi // Memoduka Hag4aHHS
IHO3eMHUX MO8 i Kynbmyp: meopis | npakmuka :@ niopy4yHUK Onsi cmydeHmi8 KrnaCu4Hux,
nedazoaiqyHux i niHegicmuy4Hux yHisepcumemies | birnd O.b., bopucko H.®., Bopeubka I .E. Ta

iH. / 3a 3aranbH. peq. C.}O. Hikonaesoi. — K. : Jlensit, 2013. — C. 280-298.

Part 7.1 covers approaches to teaching listening, purposes and types of listening,
stages and activities for developing listening skills.

Brown, S. (2007) Teaching Listening. Cambridge: Cambridge University Press.
The book gives a systematic presentation of different listening skills (listening for main

ideas, listening for details, and listening and making inferences) and extensive
listening tasks leading to personalised speaking.
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Craven, M. (2004) Listening Extra. Cambridge: Cambridge University Press.

This is a photocopiable resource book with multi-level listening activities. This book
provides original and stimulating listening practice across a range of levels and topics.
Activities are designed around authentic scenarios and help develop specific listening
skills, such as listening for details, identifying emotions or listening for opinions.

Field, J. (2009) Listening in the Language Classroom. Cambridge: Cambridge University
Press.

The author provides an account of the psychological processes which make up the
skill of listening, and analyses the characteristics of the speech signal from which
listeners have to construct a message. The book proposes intensive small-scale
practice in aspects of listening that are perceptually or cognitively demanding for the
learner.

Harmer, J. (2007) Teaching receptive skills in The Practice of English Language Teaching.
Longman. — P. 199-210.

In chapter 14, Jeremy Harmer looks at further ideas of what he calls ‘level 2’ activities
that teach listening skills.

Lynch, T. (2004) Study Listening: A Course in Listening to Lectures and Note Taking.
Cambridge: Cambridge University Press.

The book focuses on listening to lectures and note-taking, provides the description of
six macro-strategies for listening: predicting, monitoring, responding, clarifying,
inferencing, evaluating, as well as more post-listening tasks to deal with
comprehension problems.

*Wilson, J.J. (2008) How to Teach Listening. Pearson Education Limited.

The book includes key topics such as authenticity, testing, and using technology for
listening, practical ideas for conducting an effective listening lesson, strategies to
ensure the long term development of students' listening skills, an audio CD of stress
samples, sound bites and lesson ideas.

Internet Sources

*Curricula for secondary schools. Kyiv: Ministry of Education and Science of Ukraine. [online]
Available from: http://mon.gov.ua/activity/education/zagalna-serednya/navchalni-programi.
Accessed 31 Oct 2019.

*Teaching English. Active listening activities. [online] Available from:
http://www.teachingenglish.org.uk/article/active-listening-activities. Accessed 28 Nov 2019.

The resource includes active listening activities to encourage learners to listen to
each other.

*The Essentials of Language Teaching. Teaching Listening. [online] Available from:
https://essentialsoflanguageteachingnet.wordpress.com/practice/teaching-listening.
Accessed 09 Sept 2019.

The resource includes essentials of teaching listening: aims and strategies for
teaching listening, techniques for developing listening skills, listening activities,
assessment of listening skills.


http://www.google.ru/search?hl=ru&tbo=p&tbm=bks&q=inauthor:%22John+Field%22
http://www.google.ru/search?hl=ru&tbo=p&tbm=bks&q=inauthor:%22Tony+Lynch%22

Unit 3.2 Language Skills — Teaching Speaking
Objectives

By the end of the unit, students will be aware of:

e curriculum requirements for teaching speaking

e spoken production and spoken interaction, their relevance to learners’ communicative
needs at different language proficiency levels

e speaking activity sequences

and will be able to:

e evaluate, select and adapt tasks and activities to facilitate speaking

plan a sequence of activities that incorporate the development of speaking skills
assess learners’ speaking skills and give feedback to learners on their achievements
integrate listening and speaking skills.

Indicative Content

Basic concepts and terminology for teaching speaking

Curriculum requirements for teaching speaking for different purposes

Spoken production and spoken interaction

The place of phonology in teaching speaking (intonation, stress, rhythm and their

functions, anticipated phonological difficulties and teaching techniques for dealing with

them)

e Strategies for developing learners’ speaking skills

e Activities to facilitate spoken production and spoken interaction (structured output
activities: information gap and jigsaw activities; communicative output activities: role play,
simulation, discussions, storytelling, story completion)

e Speaking activity sequences
Ways of integrating listening and speaking skills (e.g. selection of activities)

e Ways of assessing and giving feedback on learners’ speaking

Indicative Bibliography

*Item recommended for students

*MeToauka ¢bopMyBaHHSA iHLLOMOBHOI KOMMETEHTHOCTI B rOBOPiHHI // Memoduka Hag4aHHS
IHO3eMHUX MO8 | Kynbmyp: meopis i npakmuka : nidpy4YHUK Ons cmyOeHmi8 KIacu4yHUX,
nedazoaiqyHux i niHegicmu4Hux yHisepcumemis | birnd O.b., bopucko H.®., Bopeubka I.E. Ta
iH. / 3a 3aranbH. peg. C.1O. Hikonaesoi. — K. : Jlensit, 2013. — C. 298-370.

Part 7.2 covers approaches to teaching speaking and presents sequences of
activities for developing speaking skills.

Brown, G. and G. Yule (1983) Teaching the Spoken Language. Cambridge University Press.

The book gives the description of spoken production and suggests the ways of
teaching and assessing it.

Bygate, M. (1987) Speaking. Oxford University Press.
The book describes methodology of oral expression, specifies different patterns of

speaking activities in the classroom, gives the criteria for evaluating speaking
activities and exercises in textbooks, suggests ways of dealing with oral errors.
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Carter, R. and M. McCarthy (1997) Exploring Spoken English. Cambridge University Press.
This is a practical guide to the features of natural spoken English.
Harmer, J. (2007) The Practice of English Language Teaching. Longman.

In chapter 20, Jeremy Harmer outlines approaches to teaching speaking and
describes speaking lesson sequences.

*Thornbury, S. (2011) How to Teach Speaking. Longman.

This book deals with what speakers do; what speakers know; speaking in another
language; awareness-raising activities; appropriation activities; autonomy; planning
and assessing speaking. The book is also full of practical advice and complete with a
task file.

Internet Sources

*Curricula for secondary schools. Kyiv: Ministry of Education and Science of Ukraine. [online]
Available from: http://mon.gov.ua/activity/education/zagalna-serednya/navchalni-programi.
Accessed 31 Oct 2019.

*Hayriye Kayi. Teaching Speaking: Activities to Promote Speaking in a Second Language.
[online] Available from: http://iteslj.org/Techniques/Kayi-TeachingSpeaking.html.
Accessed 28 Nov 2019.

The resource includes examples of activities with advice on how to use them.

*Richards, J. (2008) Teaching speaking theories and methodologies. [online] Available from:
http://old.fltrp.com/download/080403001.pdf. Accessed 28 Nov 2019.

The resource outlines types of speaking activities (interaction, transaction,
performance) and approaches to teaching speaking skills.

*The Essentials of Language Teaching. Teaching Speaking. [online] Available from:
https://essentialsoflanguageteachingnet.wordpress.com/practice/teaching-speaking.
Accessed 09 Sept 2019.

The resource includes essentials of teaching speaking: assessing speaking
proficiency, goals and techniques for teaching speaking, strategies for developing
speaking skills, developing speaking activities using textbook, speaking activities
resources.



Unit 3.3 Language Skills — Teaching Reading
Objectives

By the end of the unit, students will be aware of:

e curriculum requirements for teaching reading

approaches to teaching reading at different stages of learning
task types for different reading purposes

ways of teaching reading sub-skills

reading activity sequences

and will be able to:

¢ critically evaluate commonly used approaches to teaching reading at different stages of
learning

teach reading at different language proficiency levels

motivate students to read

use key strategies for developing learners’ reading skills

anticipate possible learners’ problems in reading and suggest ways of overcoming them
assess learners’ reading skills and give feedback to learners on their achievements
plan a sequence of activities that focus on developing reading skills

integrate listening, speaking and reading skills.

Indicative Content

e Basic concepts and terminology for teaching reading

e Curriculum requirements for teaching reading for different purposes

e A critique of commonly used approaches to teaching reading (reading aloud, reading in
chain)

o Criteria for selecting texts and evaluating reading materials for different reading purposes

e Strategies for developing learners’ reading skills

Types of reading, text types, and reading sub-skills (skimming, scanning, intensive

reading, extensive reading)

Ways of motivating students to read

Ways of assessing learners’ reading skills and giving feedback

Reading activity sequences

Reading as an interactive activity

Ways of integrating listening, speaking and reading skills

Indicative Bibliography
*ltem recommended for students

*MeToamka ¢popMyBaHHS iHLLIOMOBHOI KOMMNETEHTHOCTI Y uYuTaHHi // Memoduka Hag4YaHHs
IHO3eMHUX MO8 | Kynbmyp: meopis | rnpakmuka : nidpy4yHUK Ors1 cmyOeHmie KracuyHuX,
nedazoaiqyHux i niHzgicmu4yHux yHisepcumemig | birny O.b., Bopucko H.®., bopeupka " .E. Ta
iH. / 3a 3aranbH. peq. C.}O. Hikonaesoi. — K. : Jlensit, 2013. — C. 370-389.

Part 7.3 covers approaches to teaching reading, types of reading, stages and
activities for developing reading skills.

Carrell P.L., Devine J. and D.E. Eskey (1988) Interactive Approaches to Second Language
Reading. Cambridge University Press.

This book presents theory, research, and classroom applications in second language
reading from an interactive perspective.
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*Grellet, F. (1981) Developing reading skills. Cambridge University Press.

The handbook is for language teachers who would like to develop their own reading
materials or who wish to enrich a reading course. It offers a classification and
description of activities aimed at developing different reading skills.

Harmer, J. (2007) The Practice of English Language Teaching. Longman.

Chapter 17 gives the characteristics of extensive and intensive reading and offers
reading activity sequences.

Nuttall, Ch. (2005) Teaching Reading Skills in a Foreign Language. Macmillan Books for
teachers.

The book gives a detailed explanation of how to teach reading with some practical
activities.

Internet Sources

*Curricula for secondary schools. Kyiv: Ministry of Education and Science of Ukraine. [online]
Available from: http://mon.gov.ua/activity/education/zagalna-serednya/navchalni-programi.
Accessed 31 Oct 2019.

*The Essentials of Language Teaching: Teaching Reading. [online] Available from:
https://essentialsoflanguageteachingnet.wordpress.com/practice/teaching-reading/.
Accessed 08 Sept 2019.

The resource includes essentials of reading including goals and techniques for
teaching reading, strategies for developing reading skills, developing reading
activities, using textbook reading activities, assessing reading proficiency resources.



Unit 3.4 Language Skills — Teaching Writing
Objectives

By the end of the unit, students will be aware of:
e curriculum requirements for teaching writing
e the types of writing and approaches to writing
¢ ways of teaching to write different text types
e writing activity sequences

and will be able to:

¢ integrate listening, speaking, reading and writing skills

e use strategies and techniques for developing learners’ writing skills

e assess different types of learner’s writing

e plan a sequence of activities that incorporates the development of writing skills.

Indicative Content

Curriculum requirements for teaching writing to different age groups

Strategies for developing learners’ writing skills

Teaching writing using process and product approaches

Ways of teaching writing different text types (e.g. postcards, invitations, CVs, personal

and formal letters, e-mails, stories, reviews, articles, essays, recipes, reports)

e Teaching sentence, paragraph and text building; coherence (logical development of
ideas) and cohesion (link words and phrases, sequence of sentences) in writing

e Approaches to assessing writing and giving feedback on learners’ writing

e Writing activity sequences

e Ways of integrating listening, speaking, reading and writing skills

Indicative Bibliography
*Iltem recommended for students

*MeToanka hOpMyBaHHA iHLWOMOBHOI KOMMETEHTHOCTI Yy nucbMi // Memoduka HagyaHHs
IHO3eMHUX MO8 | Kynbmyp: meopis | npakmuka : nidpy4yHUK Ons cmyOeHmie Krnacu4yHuXx,
rniedazoaiqyHux i niHegicmu4Hux yHisepcumemie | birnd O.b., bopucko H.®., bopeubka I .E. Ta
iH. / 3a 3aranbH. peq. C.H0. Hikonaegoi. — K. : lensit, 2013. — C. 390-417.

Part 7.4 covers approaches to teaching writing, types of written texts, stages and
activities for developing writing skills.

Evans, V. (1998) Successful Writing Proficiency. Express Publishing.

The book covers all types of composition writing (descriptions, narratives, letters,
discursive essays, article, and reviews). Detailed theory and plans are provided to be
used as a reference for students. A variety of models are followed by activities to
improve students’ writing skills.

*Harmer, J. (2004) How to Teach Writing. Longman.
The book is a comprehensive description of why and how to teach writing including

sections on the writing process, ‘Nuts and bolts’ (spelling, handwriting, punctuation,
etc.), cohesion and coherence, and responding to learners’ written work.
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Harmer, J. (2007) The Practice of English Language Teaching. Longman.

In chapter 19, Jeremy Harmer outlines approaches to teaching writing and describes
writing activity sequences.

Hedge, T. (2005) Writing. English teaching methodology, Resource Books for Teachers.
Oxford University Press, 2nd edition.

This book offers suggestions and guidance for helping students who are having
difficulty developing clear and effective writing skills in English. It contains classroom
activities along with methodology advice. One of the most practical books for teaching
writing. In 4 chapters, T. Hedge looks at different types of writing and approaches to
teaching.

White, R. and V. Arndt (1991) Process Writing. Longman Books for Teachers.

The book clearly explains the process approach to teaching writing and provides lots
of activities to develop learners’ writing skills.

Internet Sources

*Budden, Jo. Writing activities. [online] Available from:
www.teachingenglish.org.uk/activities/writing-activities. Accessed 28 Nov 2019.

The resource provides information about classroom activities to teach writing, and
error correction techniques.

*Curricula for secondary schools. Kyiv: Ministry of Education and Science of Ukraine. [online]
Available from: http://mon.gov.ua/activity/education/zagalna-serednya/navchalni-programi.
Accessed 31 Oct 2019.

*Donald, R. (2003) Error Correction 1. [online] Available from:
www.teachingenglish.org.uk/articles/error-correction-1. Accessed 28 Nov 2019.

*Stanley, G. (2003) Approaches to process writing. [online] Available from:
www.teachingenglish.org.uk/articles/approaches-process-writing. Accessed 28 Nov 2019.

The resource includes information about process writing, its stages, ways of
feedback, and classroom activities to teach it.



Module 4 Preparing to Teach 3

Status Compulsory
Year 3
Semester 6

Total hours 120
Contact hours 72
Self-study hours 48

Credit 4

Aims

to enable students to:

e plan lessons in accordance with the curriculum requirements and contemporary
approaches to learning and teaching

e evaluate, select, adapt and supplement teaching materials that suit their future teaching
and learning context

and to raise students’ awareness of:

e reasons behind learners’ errors and effective ways of dealing with them

e key principles of language testing and assessment and of their practical classroom
applications

Learning Outcomes

As a result of learning on this module, students should demonstrate the ability to:

¢ design lesson plans for use with a specific group of learners

e evaluate course books for a specific learning/teaching context

e select existing tests and design new ones for assessing learners’ progress and
achievement

e assess and evaluate learners’ reading, listening, speaking and writing skills using set
criteria

¢ identify different types of errors in learners’ spoken and written language and deal with
them appropriately.

Sample Assessment Specifications
Assessment in this module consists of one assignment:
1. Portfolio containing five items (100% of total for the module). The portfolio tasks are

submitted in an agreed format.

Assignment 1
Individually, create a portfolio containing the following items:

Portfolio items Weighting
1 | two fully worked out lesson plans at different levels 20%
2 | materials evaluation task 20%

3 | acorrected and graded piece of learner writing with a rationale for the | 20%
approach to correction taken

4 | test design task 20%

5 | reflection on learning on the module 20%

Total 100%
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ltem 1

Individually, design two lesson plans for your school experience context using a suggested
model. Make sure your lesson plans meet the following requirements:

correlation between objectives, activities and learning outcomes

the communicative and integrated character of the lesson

differentiation of strategies to be used to meet learners’ individual needs

integration of homework into the lesson plan.

Submit your lesson plans with accompanying materials if any. Only one will be assessed.

Assessment criteria Weighting
Task fulfilment (two lesson plans submitted, model observed, teaching 5%
context identified, deadline met)

Evidence of correlation between objectives, activities and learning 5%
outcomes

Evidence of communicative and integrated character of the lesson 5%
Evidence of the differentiation of strategies to be used to meet learners’ 5%
individual needs

Total 20%

ltem 2

Evaluate a unit from a coursebook for a specified educational context (secondary school,
grade ...) according to the set criteria. Write a report (250-300 words) justifying your
decisions and giving evidence that this unit suits/does not suit learners’ needs and the
requirements of the curriculum.

Assessment criteria Weighting
Task fulfilment (relevance, number of words) 5%
Evidence of understanding and using the materials evaluation criteria 15%

Total 20%

Item 3

Individually correct and grade a given piece of learner writing using agreed criteria. Submit
the corrected paper and write a rationale (250-300 words) behind your approach to the
correction taken.

Assessment criteria Weighting
Task fulfilment (relevance, all components presented, number of words) | 5%
Evidence of the ability to identify errors 5%
Evidence of principles underlying your approach to error correction 10%

Total 20%

Item 4

In groups of 4-5, design a progress reading or listening test for a unit/topic that can be used
in a particular learning context.

As a group, submit the following:

e the test

e the original source of the text

¢ the photocopied relevant part of the coursebook.

Individually submit:
¢ areflective account (50-100 words) of your own contribution to the assignment.



Assessment criteria Weighting
Task fulfilment (relevance, materials submitted, deadline met) 5%
Evidence of the ability to design a quality progress test 10%
Evidence of participation and contribution to the task completion 5%

Total 20%

ltem 5

Write a reflective account (450-500 words) with evidence of your progress throughout this
module and your development as a future teacher.

Account for your ability to:

e design alesson plan for use with a specific group of learners

e apply a set of criteria for evaluating coursebooks and materials for a specific
learning/teaching context

e apply principles of task/test selection and design

e assess and evaluate learner’s listening, speaking, reading and writing skills using set
criteria

o identify different types of errors in learners’ spoken and written language and deal with
them appropriately.

Assessment criteria Weighting

Task fulfilment (relevance, all points covered, number of words) 5%

Evidence of the ability to reflect critically on learning in the module 15%

Total 20%

Module Map

No | Unit Hours
Contact Self-study

4.1 | Planning Teaching 18 12

4.2 | Working with Materials 18 12

4.3 | Error Analysis and Dealing with Errors 18 12

4.4 | Testing and Assessment 18 12
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Unit 4.1 Planning Teaching

Objectives

By the end of the unit, students will be aware of:

the practical, educational and developmental value of planning for both teachers and
learners
different factors influencing planning

and will be able to:

interpret a curriculum or a syllabus and consider it while planning a lesson or a lesson
sequence

set aims, objectives and learning outcomes of a lesson and lesson sequences
appropriately

distribute language activities within a lesson or a lesson sequence according to the
stages of skill development

select appropriate activities for different stages of a lesson and link them with each other
select different materials and resources to support learning

use ways of ensuring the communicative and integrated character of a lesson

integrate homework into a teaching and learning plan

anticipate problems with the implementation of a lesson plan and consider possible ways
of dealing with them

critically evaluate readily available lesson plans.

Indicative Content

The curricula used in different types of schools and at different levels of teaching and
learning

Reasons and needs for planning

Factors influencing planning (e.g. the level and age of learners, learners’ needs, learning
preferences, time allocation, class size)

Contemporary approaches to lesson planning

Ways of formulating aims, objectives and learning outcomes of a lesson or a lesson
sequence

Different models for a lesson plan

Ways of ensuring the communicative and integrated character of a lesson

Activities and resources (e.g. technology, visual aids) for different stages of a lesson
Issues of differentiation of strategies to be used to meet learners’ individual needs
Setting a homework assignment

Anticipating problems, flexibility in planning and teaching

Critical evaluation of readily available lesson plans

Critical reflection on lesson plans or a lesson sequence

Indicative Bibliography

*ltem recommended for students

*MeToaunka HaBYaHHA iHO3eMHKX MOB i KynbTyp / 3a peg. Hikonaesoi C.1O. — K: JleHsiT,
2013. - C. 466 — 477.

The chapter gives detailed characteristics of a syllabus, lesson sequence and lesson
plans, concentrating on setting aims for each type of a plan and offers sample plans.



*Harmer, J. (1999) How to Teach English. Longman.

This book is for teachers at an early stage in their careers. It gives clear examples
and explanations of current teaching practice which teachers can put into immediate
use.

*Harmer, J. (2007) The Practice of English Language Teaching. Pearson Longman. —
P. 364 — 378.

This chapter is an essential planning guide for teachers of English which reflects new
developments in language teaching. The author examines ways of preparing for
lessons. It is full of practical suggestions.

Internet Sources

*A Guide to Continuing Professional Development — Formal observations. (2012) London:
British Council. [online] Available from:
https://englishagenda.britishcouncil.org/sites/default/files/filefield _paths/c226 cpd_formal _ob
servations_report_v4_1.pdf. Accessed 28 Nov 2019.

This publication is for English language teachers. It gives the description of the formal
observation process, the observation procedure and the observation etiquette. It
includes lesson plans and formal observation templates.

Maley, A. and N. Peachey (2015) (Eds.) Creativity in the English language classroom.
London: British Council. [online] Available from:
http://englishagenda.britishcouncil.org/sites/ec/files/FO04_ELT_Creativity FINAL_v2%20WE
B.pdf. Accessed 28 Nov 2019.

The focus of this book is on practical classroom activities which can help language
teachers to develop their learners’ creativity. The activities will help teachers to
explore the role of creativity in the classroom.
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Unit 4.2 Working with Materials

Objectives

By the end of the unit, students will be aware of:

reasons and needs for adaptation and supplementation of materials
a range of ways and means of adaptation and supplementation
the existing criteria for the evaluation and selection of coursebooks, texts and activities

and will be able to:

apply the existing criteria to the evaluation and selection of coursebooks, texts and
activities for a specific learning and teaching context

understand the relationship between a teacher, a learner and materials.

Indicative Content

The procedure of materials evaluation and selection and the principles underlying it
(e.g. age, culture, appropriacy, user friendliness)

The notion of authenticity of materials and authenticity of tasks

Practical ways of making materials more communicative

Adaptation stages and techniques

Supplementation stages and techniques

Ways of making materials more context appropriate

Teachers as mediators: the relationship between a teacher, a learner and materials

Indicative Bibliography

*Iltem recommended for students

*Hikonaesa, C.FHO. (2002) MeTtoauvka BMKNagaHHA iHO3EMHUX MOB Yy CepefHiX HaByanbHMX
3aknapax. K.: JleHBiT. 2-re BugaHHs.

The methodology book suggests information on the requirements for foreign
language tools and materials and suggests practical advice on evaluating and
selecting them.

Grant, N. (1988) Making the Most of Your Textbook. New York: Longman.

The book ontains suggestions for general techniques and activities which you can
use to supplement your textbook and improve the quality of your daily teaching. It
shows that you can teach more efficiently and increase your students' level of
motivation simply by adapting the class textbook.

*Harwood, N. (ed.) (2013) English Language Teaching Textbooks: Content, Consumption,
Production. Basingstoke: Palgrave Macmillan.

This volume presents a range of theoretical and practical pedagogical perspectives
on materials design and development. It considers different approaches to materials
design including teacher-developed classroom materials, commercial materials, and
technology-driven materials.

Harwood N. (ed.) (2010) Materials in ELT: Theory and Practice. Cambridge: Cambridge
University Press.

This volume provides an incisive overview of the current state of materials design in
language teaching. Seventeen original chapters explore the issues involved in the
design, implementation, and evaluation of materials in language programmes in a
wide variety of settings and contexts.



McGrath, |. (2002) Materials Evaluation and Design for Language Teaching. Edinburgh:
Edinburgh University Press.

The book provides a systematic approach to the selection and subsequent evaluation
of textbooks and practical advice on their adaptation and supplementation.

*Tomlinson, B. (ed.) (2011) Materials Development in Language Teaching. Cambridge:
Cambridge University Press. 2" edition.

The book aims at helping readers to apply current theoretical principles and research
findings to the practical realities of developing and exploiting classroom materials.
The authors also suggest new ideas and directions in materials development, which
readers can pursue for themselves.
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Unit 4.3 Error Analysis and Dealing with Errors

Objectives

By the end of the unit, students will be aware of:

reasons why learners make errors in L2

types of errors

principles of error correction

the effectiveness of different error correction techniques

and will be able to:

distinguish between different types of errors and decide what to correct, when to correct
and who corrects

apply different correction strategies in different learning contexts.

Indicative Content

Review of students’ own experience of making mistakes and having them corrected

Brief overview of the theoretical basis of error analysis

Brief overview of common ways of giving and receiving feedback

Sources and reasons involved in making errors (developmental error, mislearning, L1
interference, fossilisation)

Types of errors: pre-systematic and post-systematic (slips and mistakes)

Categories of mistakes (grammatical, lexical, phonological, spelling, punctuation,
stylistic/situational appropriacy, etc.)

Types of correction (self-correction, peer correction, teacher correction); their advantages
and disadvantages

Understanding of correction as a motivating/demotivating factor in learning

Ways of dealing with errors during accuracy and fluency development activities

Criteria for dealing with spoken errors

Types of correction techniques: on the spot correction techniques (non-verbal and
verbal); delayed correction techniques (e.g. noting down errors, correction slots)

Ways of dealing with errors in writing (e.g. correction code)

Techniques for helping learners eliminate errors (e.g. giving guided preparation time for a
task, dictogloss)

Developing learners’ ability to self-correct and to take responsibility for their own errors

Indicative Bibliography

*ltem recommended for students

Hikonaesa C. KO. OcHOBM cCy4yacHOi MeTOOMKM BUKNafaHHs iHOo3eMHWX MoB: KOHTponb vy
HaBYaHHi iHO3eMHOT MOBM : HaBy. nocibHuk / C. 0. Hikonaesa. — K. : JleHsiT, 2008. — C. 232-
251.

The chapter deals with classroom assessment issues. It focuses on types of control,
stages and procedures of assessing learners' progress and achievement in listening,
speaking, reading, writing, pronunciation, vocabulary and grammar.

*Edge, J. (1989) Mistakes and Correction. Harlow: Longman Group UK Limited.

The book aims at helping teachers to understand why learners make mistakes. It
suggests ways of how to deal with them in a learning context, and how to make
mistakes learning steps.



Krashen, S.D. (1987) The Role of Grammar, or Putting Grammar in its Place in Principles
and Practice in Second Language Acquisition: English Language Teaching series. London:
Prentice-Hall International.

The chapter deals with important issues of conscious learning. It suggests ways of
monitoring the use of grammar rules, accuracy of self-correction, and the five
principles for effective error correction.

Tarone, E. and G. Yule (1995) The confidence factor in Focus on the Language Learner.
Oxford: Oxford University Press.

The chapter deals with learner confidence in a classroom. It focuses on confidence
during answering, self-monitoring ability, accuracy issues and the perception of
improvement.

Internet Sources

*Beare, K. Student Correction During Class — How and When. [online] Available from:
https://www.thoughtco.com/student-correction-during-class-how-when-1210508.
Accessed 28 Nov 2019.

The article highlights important issues of error correction in the classroom. It suggests
ideas of which correction techniques to use at a particular stage of a lesson.

*Mumford, S. and S. Darn. Classroom management: Speaking correction techniques. [online]
Available from:
http://www.onestopenglish.com/support/methodology/classroom-management/classroom-
management-speaking-correction-techniques/146455.article. Accessed 28 Nov 2019.

The article includes a range of classroom management issues. In particular, it
suggests ideas, techniques, and procedures, which teachers can use while dealing
with their learners’ errors in the classroom.

*Swift, S. Deciding What and When to Correct in An ELT Notebook. A Collection of articles
on EFL methodology for teachers of all levels of experience. [online] Available from:
http://eltnotebook.blogspot.com/2007/04/deciding-what-and-when-to-correct.html.

Accessed 28 Nov 2019.

The article deals with learners' error correction in the classroom. It highlights
techniques a teacher can use while deciding on what learners' errors to correct and
procedures to do it appropriately.
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Unit 4.4 Testing and Assessment
Objectives

By the end of the unit, students will be aware of:

e curriculum requirements for the levels of language proficiency as linked to the Common
European Framework of Reference for languages (CEFR)

¢ the basic principles of language assessment and testing

o the criteria for assessing learners’ progress and achievement in learning

¢ the ways of assessing listening, speaking, reading and writing

and will be able to:

e use criteria to assess learners’ progress and achievement

¢ identify pros and cons of the most common testing and assessment task types

e evaluate, select, and improve tests and assessment tasks appropriate for the age and
level of learners.

Indicative Content

e The CEFR as a basis for establishing European standards in language proficiency

Basic principles of language assessment and testing (e.g. face validity, construct validity,
reliability, practicality)

Types of assessment (formative, summative, self and peer assessment)

Types of tests (placement, diagnostic, proficiency)

Progress and achievement tests as instruments for promoting language learning

Ways of assessing language skills

Main features of a good test/assessment task

Criteria for assessing learning in a language classroom

Relationship between teaching and testing: washback and impact

Indicative Bibliography
*ltem recommended for students

*KBacoea O. . OCHOBM TECTyBaHHSA iHLUOMOBHUX HaBMYOK i BMiHb: HaBYanbHUM NOCIOHUK /
O.T. KeacoBa. — K. : JIlensiT, 2009. — 119 c.

The book contains the theory of linguistic and didactic testing as well as questions for
discussion and tasks for identifying test types. It helps to acquire practical skills in
language testing.

Alderson, J.C., Clapham C. and D. Wall (1995) Language Test Construction and Evaluation.
Cambridge: Cambridge University Press.

The book describes and illustrates up-to-date principles of test design, construction,
and evaluation. It is useful for anybody involved in language teaching and
assessment.

Bachman, L.F. and A.S. Palmer (1996) Language Testing in Practice. Oxford: Oxford
University Press.

The book relates language testing practice to current views of communicative
language teaching and testing. It builds on the theoretical background and discusses
the design, planning, and organisation of tests. It is suitable for teachers.



Fulcher, G. and F. Davidson (2007) Language Testing and Assessment. an advanced
resource book. London and New York: Routledge Taylor and Francis Group.

The book provides an innovative and thorough review of a wide variety of issues from
practical details of test development to matters of controversy and ethical practice. It
is suitable both for teachers and students.

*Hughes, A. (2003) Testing for Language Teachers. 2" edition. Cambridge: Cambridge
University Press.

The book covers practical issues of language testing. It illustrates the well-established
principles of assessing receptive and productive skills, grammar and vocabulary. It is
suitable both for teachers and students.

Internet Sources

Council of Europe (2001) Common European Framework of Reference for Languages:
Learning, teaching, assessment. Cambridge: Cambridge University Press [onlineg].
Available from:
http://www.coe.int/en/web/common-european-framework-reference-languages.
Accessed 28 Nov 2019.

Restructured version available from:
https://www.coe.int/t/dg4/linguistic/source/framework_en.pdf. Accessed 28 Nov 2019.

The resource contains information on key aspects of learning, teaching, and
assessment. It contains scales with bands of descriptors that can be used by
teachers/ students for the assessment/self-assessment of skills and language. It is
useful for teachers, students, and item writers.

*Curricula for secondary schools. Kyiv: Ministry of Education and Science of Ukraine. [online]
Available from: http://mon.gov.ua/activity/education/zagalna-serednya/navchalni-programi.
Accessed 31 Oct 2019.
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Module 5 Specialised Dimensions

Status Compulsory
Year 4
Semester 7

Total hours 150
Contact hours 90
Self-study hours 60

Credit 5

Aims

to enable students to:

e explore specialised dimensions in ELT, identify main learning and teaching issues, select
and exploit relevant strategies

e recognise the value of action research as a professional development tool

Learning Outcomes

As a result of learning on this module, students should demonstrate the ability to:

e plan, try out, report on and make use of the results of an action research

e evaluate, select and adapt materials and Internet resources for teaching foreign
languages to learners of different age groups, learner types and/or learning difficulties

e choose teaching strategies, methods, activities and assessment tools appropriate to an
age group, learner type and/or learning difficulty

e use classroom English appropriate to an age group, learner type and/or learning difficulty
with a justified use of L1

o design and conduct classroom activities for developing cultural awareness for learners of
different age groups and proficiency levels

¢ exploit the advantages and meet the challenges of using learning technologies in the EFL
classroom.

Sample Assessment Specifications
Assessment in this module consists of one assignment:
1. Portfolio containing five items (100% of total for the module). The portfolio tasks are

submitted in an agreed format.

Assignment 1
Individually, create a portfolio containing the following items:

Portfolio items Weighting

1 | alesson plan with accompanying rationale for teaching a specified 20%
group of young learners

2 | a set of recommendations in response to a SEN case study 20%

3 | an activity based on a visual that carries cultural content, with 20%

reflection on the experience of trying it out in class

4 | an activity using ICT for a specified group, with post-use evaluative 20%

notes
5 | an action research proposal as the basis for qualification paper 20%
Total 100%




ltem 1

Design a lesson plan for your school experience context using one of the agreed models.
Make sure your lesson plan meets the following requirements:

e correlation between the objectives, the activities and the learning outcomes

¢ the communicative and integrated character of the lesson

o differentiation of strategies to be used to meet learners’ individual needs.

Account for your choice of the sequence of activities, materials, methods and techniques,
modes of interaction used to meet the objectives and achieve the outcomes.

Assessment criteria Weighting
Task fulfilment (model and context observed, deadline met) 5%
Evidence of the communicative and integrated character of the lesson 5%
and the correlation between the objectives, activities and learning

outcomes

Evidence of differentiation of strategies to be used to meet young 5%
learners’ individual needs

Evidence of the ability to justify your choices 5%
Total 20%
ltem 2

Procedure:

¢ Read a case of a learning situation.

¢ Identify the problem areas for the teacher and the learners.

e Suggest recommendations in writing (250-300 words) that could help include learners
with SEN into the mainstream EL classroom.

Use the following questions as guidelines:

¢ How is the teacher feeling/reacting towards the learners with SEN?

o What might be the learners’ SEN? Give examples of the problems they are having and
what the indicators are.

e What teaching strategies might help the teacher to deal with the learners?

Assessment criteria Weighting
Task fulfilment (relevance, number of words, deadline met) 5%
Evidence of the ability to identify the learners’ difficulties appropriately 5%
Evidence of the ability to suggest appropriate teaching strategies 10%

Total 20%

Item 3

Procedure:

e Choose a visual (an image or a film clip used to illustrate a story or a message) with
strong representation of culture.

e Design and conduct a 5-7-minute classroom activity for developing cultural awareness.

e Reflect on your experience of trying the activity out in class in writing (maximum 150
words).

Assessment criteria Weighting

Task fulfilment (specifications followed, timing, number of words, deadline | 5%
met)

Evidence of relevant choice of a visual and activity for developing cultural | 10%
awareness

Evidence of the ability to reflect on the classroom experience 5%

Total 20%
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Item 4
Procedure:

e Develop an activity for primary or secondary learners using ICT, e.g. computer, smart

phone, tablet, network software.
e Try the activity out with a specified group of learners.
o Justify the use of ICT in writing (maximum 150 words).

Assessment criteria Weighting
Task fulfilment (type of an activity, number of words, deadline met) 5%
Relevance to the target audience, school curriculum and skills to be 10%
developed

Justification of the technology used 5%

Total 20%

ltem 5

Formulate an action research proposal following the suggested template. The proposal is the

basis for writing a qualification paper.

Assessment criteria Weighting

Task fulfilment (template observed, deadline met) 5%

Evidence of the ability to plan action research 5%

Practical relevance of each of the proposal items 10%

Total 20%

Module Map

No | Unit Hours

Contact Self-study

5.1 | Action Research 1 18 12

5.2 | Teaching Young Learners 18 12

5.3 | Catering for Special Educational Needs (SEN) 18 12

5.4 | Developing Intercultural Competence 18 12

5.5 | Information and Communication Technologies (ICT) in | 18 12
Learning and Teaching English




Unit 5.1 Action Research 1
Objectives

By the end of the unit, students will be aware of:
e enquiry as principled teacher behaviour
¢ the value of action research as a tool for professional development

and will be able to:

¢ notice classroom issues and formulate research questions

explore the action research cycle: stages and steps

design and use data collection tools (e.g. observations, questionnaires, interviews)
analyse, interpret and present collected data

formulate an action research proposal.

Indicative Content

Enquiry as principled teacher behaviour

Enquiry as a key step at the planning stage of teacher research

Teacher research and its varieties

Action research as a way to success in the profession of teaching

Action research: the Who, the Why, the What, the How

Action research cycle: stages and steps

Classroom issues and research questions (noticing an issue/problem, formulating a
research question)

Planning action research

Sampling in action research

Action research ethics

Collecting data

Quantitative and qualitative data

Data collection tools: variety, advantages and disadvantages

Analysing, interpreting and presenting data

Reporting action research

Quality in action research

Action research proposal (writing a proposal using the template in the Sample session
materials)

Indicative Bibliography
*ltem recommended for students

*Burns, A. (1999) Collaborative Action Research for English Language Teachers.
Cambridge: Cambridge University Press.

The book proposes that action research should be a collaborative process emerging
from the practical concerns of groups of teachers working in a common or similar
context. The author explains what collaborative action research is and why it is of
interest to classroom.

Hendricks, C. (2009) Improving Schools through Action Research: A Comprehensive Guide
for Educators. Columbus: Pearson.

The book provides specific information needed for a pre-service educator to complete
each step of the action research cycle. It emphasises the reflective processes used in
planning and conducting action research studies, data analysis techniques, and
displaying and explaining results.
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*Hopkins, D. (2008) A Teacher’s Guide to Classroom Research (5th Edition). Maidenhead:
Open University Press.

The book answers the questions: how we conduct classroom research; why
classroom research is valuable to teachers and schools; and how classroom research
contributes to teaching, learning and school transformation.

Internet Sources

*Borg, S. (2015) Teacher Research for Professional Development in Innovation in English
Language Teacher Education / Pickering, G. and Gunashekar, P. (Eds.). New Delhi: British
Council. P. 23 — 28. [online] Available from:
http://englishagenda.britishcouncil.org/sites/default/files/attachments/tec14_papers_final_onli
ne.pdf. Accessed 28 Nov 2019.

The chapter demonstrates that teacher research is a feasible and valuable
professional development strategy that English language teachers can engage in and
which can contribute to improvements to the quality of the educational experience
they provide for their learners.

*Borg, S. (2017) Twelve tips for doing teacher research in University of Sydney Papers in
TESOL. [online]

Available from:
http://faculty.edfac.usyd.edu.au/projects/usp_in_tesol/pdf/volumel12/Article06.pdf.
Accessed 28 Nov 2019.

The paper first outlines the background to teacher research, highlights different forms
it can take and discusses some of its benefits along with criticisms that have been
levelled against it. Then, via a task for readers, the author outlines twelve strategies
teachers can use to do better quality teacher research. These strategies draw on his
own experience of supporting teacher research over many years, as well as on
evidence of successful teacher research programmes reported in the literature.

*Rust, F. and Ch. Clark. How to Do Action Research in your Classroom Lessons from the
Teachers Network Leadership Institute. [online] Available from:
http://teachersnetwork.org/tnli/Action_Research_Booklet.pdf. Accessed 28 Nov 2019.

The booklet explores the notion of action research and its cycle. It looks at action
research as a way for teachers to continue to grow and learn by making use of their
own experiences.

*Smith, R. and P. Rebolledo (2018) A Handbook for Exploratory Action Research. [online]
Available from: https://www.teachingenglish.org.uk/article/a-handbook-exploratory-action-
research. Accessed 28 Nov 2019.

This is a practical handbook, written in a non-academic, teacher-friendly style, to
show teachers how they can engage in research for their own continuing professional
development and for the benefit of their students.



Unit 5.2 Teaching Young Learners
Objectives

By the end of the unit, students will be aware of:
e age-group characteristics of young learners
e the curriculum requirements for teaching English in primary schools

and will be able to:

e choose and use suitable methods and techniques for teaching English to primary
schoolchildren

use age-appropriate ways of classroom management

establish interdisciplinary links in the young learners’ English language classroom
evaluate, select and adapt teaching materials and Internet resources for young learners
grade their language according to the needs of the primary English classroom

assess young learners’ progress and achievements.

Indicative Content

e Age-group characteristics of young learners, their cognitive development, learning
preferences (e.g. kinaesthetic, visual, auditory), L1 acquisition and L2 learning in an early
age

e The State Standards for Primary Education, the arguments for and against an early start
in a foreign language and the curriculum requirements for teaching English in primary
schools

¢ Ways of managing the young learners’ English language classroom

e Contemporary approaches and methods for teaching English to young learners (e.g.
play/games, TPR, learning by doing, drama, project work, storytelling, songs, rhymes and
chants)

e Technigues and activities for teaching foreign language literacy (e.g. reading rules,
phonics, the Big Book technique, the whole word approach) on a word/phrase/sentence
level

¢ Classroom language for a teacher of young learners; use of L1

e Strategies for teaching oral skills (pronunciation, intonation, listening, speaking) and

writing skills (graphics, spelling and written speech); sequencing the skills (starting with

listening and speaking); issues of implicit and explicit work on grammar

Modes of interaction (individual, group work and class work)

Planning for teaching young learners

Materials evaluation, selection and adaptation for young learners’ language classrooms

Assessment tools for young learners

Indicative Bibliography
*ltem recommended for students

Birmy O.B. TMpodeciiHo-meToaMYHa NiQroToBKka BYUTENS iHO3EMHMX MOB A0 poboTu B
noyatkoBin wkoni. . — K.: Jleusit, 2009.

The book gives an overview of the aims, content and effective ways of developing
professional methodological competence in prospective foreign language teachers of
primary school. The author presents the fundamentals of each theme, practical tasks
and samples of teaching materials for the young learners’ classroom.
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€Bponericbke MoBHe nopTdonio: MNMpoekT ykpaiHcbKol Bepcii ana yvHiB 7 — 11 pokis. —
TepHonine: libpa Teppa, 2013. — 104 c.

The European Language Portfolio for Young Learners is presented as a personal
document and as an assessment/self-assessment tool for the English language
classroom.

Cameron, L. (2001) Teaching English to Young Learners. Cambridge University Press.

The book gives a valuable insight into how children learn a language. It identifies
priorities for working with young learners and suggests strategies for teaching
children English.

*Slattery, M. and J. Willis (2009) English for Primary Teachers. A Handbook of activities and
classroom language. Oxford: Oxford University Press.

This book is for teachers who teach English to children aged 4 — 12. It improves your
confidence in speaking English in the young learners’ classroom and broadens your
range of language teaching activities.

Internet Sources

Garton, S., Copland, F. and A. Burns (2011) Investigating Global Practices in Teaching
English to Young Learners. London: British Council. [online] Available from:
http://www.teachingenglish.org.uk/sites/teacheng/files/B094%20FINAL%20Aston%20Univers
ity%20A4%20report_2column_V3.pdf. Accessed 28 Nov 2019.

This paper reports on the policy/syllabus documents that inform practices of teaching
English to young learners around the world, and maps the major pedagogies that
teachers use. It also identifies how local solutions to pedagogical issues may
resonate globally.

*Opal, D. How young children learn English as another language. [online] Available from:
https://learnenglishkids.britishcouncil.org/en/helping-your-child/how-young-children-learn-
english-another-language. Accessed 28 Nov 20109.

An article about how young children learn English as another language. The article
looks at young children as natural language acquirers who are self-motivated to pick
up language without conscious learning, unlike adolescents and adults.

*Read, C. ABC of Teaching Children. [online] Available from:
https://carolread.wordpress.com/. Accessed 28 Nov 2019.

The blog offers ideas, tips and resources for primary language teachers.



Unit 5.3 Catering for Special Educational Needs (SEN)
Objectives

By the end of the unit, students will be aware of:

¢ the notion of SEN and the existing biases and prejudices

e the medical and social model approaches to SEN

o different categories of SEN

¢ the principles of differentiation and ways of their realisation when teaching learners with
SEN

e the notion of an inclusive EL classroom

and will be able to:

¢ identify and respond to different learning difficulties by applying appropriate teaching
strategies to promote inclusion and to benefit all learners with SEN.

Indicative Content

Attitudes to learners with SEN in the history of education

Models for understanding SEN

Learner difficulties and categories of SEN

The principle of differentiation: differentiation by task, by task response (including
assessment), by organisation of content

Teaching strategies which make English learning accessible to all learners

e Practical guidelines for creating an inclusive EL classroom for: gifted and talented
learners and for learners with behavioural, social and emotional needs; sensory and
physical needs; cognition and learning needs

Indicative Bibliography
*ltem recommended for students

*Birkett, V. (2003) How to Support and Teach Children with Special Educational Needs.
Cambs: LDA.

This practical book provides helpful hints and strategies to support children with a
wide range of difficulties including those in the communication, learning, behavioural,
sensory/physical and medical areas.

Brown, S. and B. Vahid (1998) 500 tips for Working with Children with Special Needs.
Routledge.

This book provides practical advice and support for people involved in working with
children with SEN. It takes a broad-based approach aiming at combining pragmatic
advice with theoretical underpinning and providing SEN and classroom teachers with
insight into support.

Mitchell, D. (2014) What really works in special education and inclusive education: Using
evidence-based teaching strategies (2nd Ed.). New York: Routledge.

The book provides 27 teaching strategies that are grouped into four major categories
which include context of learning (e.g. cooperative learning), cognitive strategies
(e.g. cognitive behavioral therapy), behavioural strategies (e.g. direct instruction) and
school-wide strategies and inter-agency cooperation.
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Internet Sources

British Council (2012) Creating an inclusive learning experience for English language
learners with specific needs: Case studies from around the British Council’s global network.
[online]

Available from: http://www.teachingenglish.org.uk/article/creating-inclusive-learning-
experience-english-language-learners-specific-needs. Accessed 28 Nov 2019.

This is a collection of case studies from around the British Council global network. It
aims to share some experiences in promoting positive attitudes and thinking around
specific needs.

Delaney, M. Teaching English to learners with Special Educational Needs (SEN) — Myths
and realities. [online] Available from:
http://www.teachingenglish.org.uk/article/teaching-english-learners-special-educational-
needs-sens-%E2%80%93-myths-realities. Accessed 28 Nov 2019.

Marie Delaney explores some of the myths surrounding teaching students with SEN
and offers advice and tips.

*Gail, E. Teaching children with additional educational needs. [online] Available from:
http://www.teachingenglish.org.uk/article/teaching-children-additional-educational-needs.
Accessed 28 Nov 2019.

This article is about teaching English to children who may have learning difficulties or
other additional educational needs. It deals with the rationale behind teaching English
to such children and provides teaching strategies for the institution and the
classroom.



Unit 5.4 Developing Intercultural Competence
Objectives

By the end of the unit, students will be aware of:

¢ the notions of culture, cultural awareness and intercultural competence and their role in
learning and teaching languages

¢ their own intercultural attitudes and prejudices

e culture-specific verbal and non-verbal interaction patterns in relation to different
communicative situations

¢ the important distinction between Culture and culture (big C and little c¢)

e ways of developing their own intercultural competence

and will be able to:

¢ identify and interpret manifestations of culture in language to learners of different age
groups and language levels

e evaluate, select and adapt tasks, activities and materials for developing intercultural
competence in English classes.

Indicative Content

¢ Notions of cultural awareness (insider — outsider culture) and intercultural competence

¢ Verbal and non-verbal communicative interaction patterns in intercultural encounters

¢ Manifestations of culture in language (e.g. idioms, non-equivalent and background lexis)
and ways of dealing with them in English classes

¢ Intercultural issues in a course book text (e.g. difficulties in interpretation of historical
facts, understanding culture specific allusions)

e Issues in using the visual side of culture representation: selection, interpretation,
comparison of realia, advertisements, notices, caricatures, etc.

e Culture clashes, cultural shock, cultural blunders and compensatory communicative
strategies

¢ Methods and techniques for developing intercultural competence in learners of different
age groups

e Types of activities for developing cultural awareness (information search, discussions,
debates and disputes, projects, role-plays, games)

o ELT materials evaluation, selection and adaptation for addressing intercultural issues

¢ Motivational tasks for autonomous culture study (e.g. cultural information search, culture
comparisons)

¢ Identification and analysis of stereotypes and prejudices across cultures

Indicative Bibliography
*ltem recommended for students

*MeToamnka HaBYaHHSA iHO3eMHUX MoB i KynbTyp / 3a pen. Hikonaesoi C.HO. — K: JleHsiT,
2013. — C. 418-442.

The chapter defines main features of intercultural competence, interprets aims and
content of intercultural competence at different school levels and suggests tasks and
techniques for its development.

Fox, K. (2004) Watching the English. London: Hodder and Stoughton Ltd.

The book presents the results of the anthropological study of the nature of culture, the
focal point being the hidden rules of English conversation and behaviour.
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Frank, J. (2013) Raising Cultural Awareness in the English Language in English Teaching
Forum, 51/4.

The article deals with different ways of raising cultural awareness in the English
classroom. The author shares his experience in developing intercultural competence
and suggests tasks and activities which proved to be effective in this respect.

Policies and Practices for teaching sociocultural diversity. (2010) Council of Europe
publications.

The book presents a number of articles which encourage future teachers to reflect on
their own personal positions in intercultural awareness and to develop a clearer sense
of their ethnic and cultural identities.

*Shareman, E. (2004) Across Cultures. Pearson Education.

It is a user-friendly course which presents a wide variety of materials about the
English-speaking world. Traditional topics are fully covered alongside the most up-to-
date themes and issues.

*Tomalin, B. and S. Stempleski (1993) Cultural Awareness. Oxford University Press.

The book helps a teacher to promote cross-cultural interaction in the English
classroom. It contains a lot of ready-to-use activities which give teachers practical
guidance in helping learners improve their cross-cultural communication skills.

Internet Sources

Byram, M., Gribkova, B. and H. Starkley (2002) Developing the Intercultural Dimensions in
Language Teaching: A Practical Introduction for Teachers. Strasbourg: Council of Europe.
[online] Available from: https://rm.coe.int/16802fc1c3. Accessed 28 Nov 2019.

The purpose of the book is to make the intercultural dimension easily accessible in
practical ways to language teachers. The text is written in the form of ‘Frequently
Asked Questions’, providing information about further sources of practical use and
examples of introducing an intercultural dimension into the language classroom.

Connolly, C. Sociocultural awareness in ELT. [online] Available from:
https://www.teachingenglish.org.uk/article/sociocultural-awareness-elt.
Accessed 28 Nov 2019.

The sociocultural element in learning is particularly sensitive in EFL because in
acquiring a language there is, to some extent, an appropriation of a cultural identity
too. This article looks at the social entity of learning among children. It looks at how
as teachers we are social agents and how we are managing the cultural contexts of
our classrooms. We prescribe socially appropriate ways of participation, which we
need to be aware of.



Unit 5.5 Information and Communication Technologies (ICT) in Learning and Teaching
English

Objectives

By the end of the unit, students will be aware of:

e the advantages and disadvantages of doing activities on a computer as opposed to
similar paper-based activities

¢ the criteria for evaluating and selecting online resources for language teaching purposes

and will be able to:

o use different software (e.g. MSWord, PowerPoint) for language learning and teaching
purposes

e make use of social networking sites, blogs, wikis, etc. in language teaching

e evaluate the potential of online audio and video for language teaching purposes

e assess possible risks of using the Internet with young learners and develop a set of rules
for cyber safety

e explore current trends in mobile learning and be able to use mobile phones for teaching
and learning.

Indicative Content

¢ ICT and learning technologies (LT)

e Modern LT and their relevance to the educational process

The use of different software for teaching and learning purposes (whole-class teaching,
pair and group work, school links projects)

The use of learning platforms (e.g. Moodle)

The notion of a ‘flipped’ classroom and its benefits; traditional vs flipped teaching
Social networking and microblogging

Selection and evaluation of websites

Listening and speaking with online audio, podcasts etc.

Listening and speaking with online video

Online writing (wikis, blogging)

Cyber well-being

Interactive whiteboards

Mobile learning

Indicative Bibliography
*ltem recommended for students

Mopceka, J1.I. (2007) MemoduyHa cucmema nid2omoeku MalbymHb020 84UMensi iHO3eMHUX
Mo8 0o suKopucmaHHs iHghopmauitiHux mexHosioegid. T.: THIY im. B.'HaTioKka

The book provides a systematic approach to pre-service training of EFL teachers in
the field of using ICT for learning and teaching. It also explores the issues involved in
applying various learning technologies in teaching English in secondary schools.
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Internet Sources

Burns, A. and N. Kurtoglu-Hooton (2016) Using action research to explore technology in
language teaching: international perspectives. British Council. [online] Available from:
http://www.teachingenglish.org.uk/article/using-action-research-explore-technology-
language-teaching-international-perspectives. Accessed 28 Nov 2019.

This study provides an investigation of the processes and practices involved in
conducting action research on the use of ICT and new technologies in the classroom
as experienced by 12 teachers located across different international contexts, from
Europe, the Middle East and Asia.

*Dudeney, G. (2016) Digital Literacy Primer. [online] Available from:
http://www.teachingenglish.org.uk/article/gavin-dudeney-digital-literacy-primer.
Accessed 28 Nov 2019.

An umbrella term for the media literacy skills and digital competences which appear in
national curricula, digital literacies refer to our ability to effectively make use of the
technologies at our disposal. We are not just talking about a checklist of technical
skills, but also about the social practices that surround the use of new media.

*Evaluating resources: Home. University of California, Berkeley Library. [online]
Available from: http://www.lib.berkeley.edu/TeachingLib/Guides/Internet/Evaluate.html.
Accessed 28 Nov 2019.

This is a very comprehensive and concise guidance for evaluating websites.

*Heckler, A. 20 Essential Technology Terms for Teachers. [online]
Available from: http://www.fractuslearning.com/2013/03/04/technology-terms-for-teachers/.
Accessed 28 Nov 2019.

The author brings us a mini-encyclopedia or mini-dictionary of sorts, where he lays
out some of the more confusing technology terms that educators will encounter on a
regular basis.

Ripp, P. (2011) 14 Steps to Meaningful Student Blogging. [online] Available from:
https://pernillesripp.com/2011/05/28/14-steps-to-meaningful-student-blogging/.
Accessed 28 Nov 2019.

The article provides tips on using blogs for educational purposes.

Tucker, C. Teacher's Guide to Using Video. [online] Available from:
http://blogs.kged.org/mindshift/files/2013/03/Mind Shift-Guide-to-Videos.pdf.
Accessed 28 Nov 2019.

The guide covers a wide range of issues connected with exploiting video for
educational purposes.

Warschauer, M. Computer Assisted Language Learning: an Introduction. [online]
Available from: http://www.ict4lt.org/en/warschauer.htm. Accessed 28 Nov 2019.

This article provides a brief overview of how computers have been used and are
being used for language teaching. It focuses not on a technical description of
hardware and software, but rather on the pedagogical questions that teachers have
considered in using computers in the classroom.



Module 6 Professional Development

Status Compulsory
Year 4
Semester 8

Total hours 60

Contact hours 36
Self-study hours 24

Credit 2

Aims

e to provide students with necessary assistance in writing their qualification paper
and to encourage students to support each other

to enable students to:

o meet the agreed requirements, keep to the suggested template and timeline in writing
their qualification paper

o develop a positive, action-oriented attitude to continuing professional development (CPD)

Learning Outcomes

As a result of learning on this module, students should demonstrate the ability to:

o write their qualification paper meeting the agreed requirements, keeping to the suggested
template and timeline

e identify areas for their professional development and make an individual professional
development plan using a variety of options and tools.

Sample Assessment Specifications

Assessment in this module consists of one assignment:
1. Anindividual professional development plan (100% of total for the module).

Assignment 1

Individually, reflect constructively on your student teaching experience and identify areas for

your professional development. Make a professional development plan including:

¢ areflective account of your experience (maximum 250 words)

e an appropriately chosen variety of options and tools for autonomous/school-based/
external professional development.

Assessment criteria Weighting

Task fulfilment (number of words, deadline met, specifications observed) | 10%

Evidence of constructive reflection 40%

Evidence of identification of areas for professional development 30%

Evidence of relevant choice of options and tools for CPD 20%

Total 100%

Module Map

No | Unit Hours
Contact Self-study

6.1 | Action research 2 18 12

6.2 | Planning for CPD 18 12
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Unit 6.1 Action Research 2

This unit aims at enhancing skills that the students acquired as a result of learning on Module
5, Unit 5.1. It is also recommended for assisting students in writing, editing and finalising their
qualification papers.

Objectives

By the end of the unit, students will be able to:
e write the first draft of their qualification paper, review and edit it.

Indicative Content

The selection of content for this unit should be based exclusively on students’ needs in
carrying out an action research and writing a qualification paper.

Indicative Bibliography

See Module 5, Unit 5.1 Action Research 1.



Unit 6.2 Planning for Continuing Professional Development
Objectives

By the end of the unit, students will be aware of:

teaching as a career

e the need for career-long learning and what they can do autonomously
e options and tools for CPD

¢ the benefits of observing and learning from other teachers

and will be able to:

e identify areas for their professional development and make an individual professional
development plan
use strategies for keeping up their English and improving their teaching skills

e establish their values and beliefs about learning and teaching as well as their identity and
worth as professionals.

Indicative Content

¢ Values and beliefs about learning and teaching

¢ Notions of development and training, distinction between INSETT and CPD.

¢ The British Council CPD Framework for English Language Teachers and the role of
qualifications

e Options and tools for CPD:
autonomous, e.g. reading professional literature, preparing a conference paper/article for
publication, investigating one’s own practice, making an individual professional
development plan, a reflective journal, an e-portfolio, the European Portfolio for Student
Teachers of Languages (EPOSTL), designing materials

school-based (internal), e.g. peer observation, sharing good practices, participating in/
conducting professional development workshops

external, e.g. attending and/or presenting at a conference, writing for journals, networking
(teacher associations, forums), participating in/conducting professional development
seminars and webinars

e Strategies for keeping up to date with English and approaches to teaching and learning,
e.g. setting clear goals and deadlines; documenting progress through journals; developing
productive, personally effective study routines; reinforcing revision techniques and the
reading habits; making the best use of all the resources available

¢ Schools and departments as learning communities

Indicative Bibliography
*ltem recommended for students

*IMporpama nNicNSAUNNOMHOI NegaroriyHoi OcBiTM BUMTENIB iHO3eMHUX MoB (2012). — Kuig:
Bua-Bo TOB «XIK».

The curriculum focuses on the development of language teachers’ professional
competence, with due regard for Ukrainian and European conceptual documents on
language education. It provides the core module course and elective units to meet the
needs of different categories of teachers.
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Bolitho, R. (1996) Some Key Issues in INSETT. INSETT Provision for Modern Language
Teachers within National Career Structures, Workshop Report No. 7/ 96. Graz: European
Centre for Modern Languages.

In this article the author raises some key issues regarding the design and
implementation of INSETT programmes for language teachers. The author discusses
two models — the deficit model and the growth model — of INSETT/ CPD. Various key
issues discussed in the article are the relationship between INSETT and CPD,
approaches to CPD, motivation, the notions of development and change, and the
issues of funding and evaluation of CPD programmes.

Edge, J. (2002) (Eds.) Continuing Professional Development: Some of our Perspectives.
Kent: IATEFL

This collection of papers aims at expanding teacher thinking and actions about CPD.
It includes a number of articles on current CPD issues viewed from diverse
perspectives of classroom teachers, teacher educators, teacher trainers, applied
psychologists, administrators, and managers.

*Going forward: Continuing professional development for English language teachers in the
UK. (2011) London: British Council

This handbook is for English language teachers. It gives information helping teachers
to develop. It incorporates the idea of reflective practice as an essential part of the
development process.

Maley, A. (2009) Advanced Learners. Oxford: Oxford University Press

This book addresses the needs of very advanced learners, including teachers of
English, who wish to improve their proficiency further. It defines their distinctive
learning style and challenges them both by introducing new activities and by
engaging them in familiar activities at a higher level of proficiency.

Richards, J.C. and T. Farrell (2005) Professional Development for Language Teachers.
Cambridge: Cambridge University Press

This book is about how teachers can continue with their professional development as
language teachers once their period of formal training is over. It also examines how
supervisors and administrators can provide opportunities for such development to
take place.

Internet Resources

*Borg, S. (2015) Teacher Research for Professional Development in Innovation in English
Language Teacher Education / Pickering, G. and Gunashekar, P. (Eds.). New Delhi: British
Council. P. 23 — 28. [online] Available from:
http://englishagenda.britishcouncil.org/sites/default/files/attachments/tec14_papers_final_onli
ne.pdf. Accessed 28 Nov 2019.

The chapter demonstrates that teacher research is a feasible and valuable
professional development strategy that English language teachers can engage in and
which can contribute to improvements to the quality of the educational experience
they provide for their learners



*Borg, S. (2015) Contemporary perspectives on continuing professional development.
[online] Available from: http://51431fdb1a97060163cc-
05795c414fcde9449273ebc896b6599f.r19.cfl.rackcdn.com/Contemporary%20Perspectives
%200n%20Continuing%20Professional%20Development.pdf. Accessed 28 Nov 2019.

This paper focuses on professional learning for practising teachers — what is widely
known as continuing professional development (CPD) — and discusses contemporary
ideas about what it is and how to make it effective.

*British Council. Continuing professional development. [online] Available from:
https://www.teachingenglish.org.uk/professional-development/teachers.
Accessed 09 Sept 2019.

This section has information about the 12 professional practices in the British
Council's new continuing professional development (CPD) framework, which forms
part of the British Council's Teaching for Success approach, as well as useful
resources to help with teacher development in each professional practice.

*Newby, D., Allan, R., Fenner, A., Jones, B., Komorowska, H. and K. Soghiyan (2007)
EPOSTL. European Centre for Modern Languages. [online] Available from:
http://archive.ecml.at/mtp2/fte/pdf/C3_Epostl_E.pdf. Accessed 28 Nov 2019.

The document is highly relevant for pre-service teacher training especially for
developing autonomy in teacher education. The content of EPOSTL is focused
around three main parts: a personal statement section, a self-assessment section and
a dossier.
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General Glossary

Term Index | Definition Ukrainian
(the unit equivalent
in which
the term
IS IN
focus)
A
accuracy 2.1 The ability to write or speak a foreign MOBHa
language without making grammatical, | npaBunbHICTb
vocabulary, spelling or pronunciation
mistakes. Compare with fluency.
achievement 4.4 A test which looks back over a long TeCT OOCSArHEHb
test period of language learning to test how
much of the syllabus the learners have
learnt. Also known as attainment test.
acquisition 1.2 The way in which languages are learnt | onaHyBaHHSA
unconsciously or ‘picked up’ by
exposure to natural situations
action research | 5.1 Classroom-based critical investigation [OCHiMKEHHS
conducted by teachers in order to BNacHoI
reflect upon and improve their teaching | negaroriuHoi
DiAnbHOCTI
action research | 5.1 A sequential set of research steps UMKn'y
cycle [OCHiAKEeHHI
active 2.3 Vocabulary that you can recall and use | aKTUBHWIA CITOBHUK
vocabulary at will in speaking or writing when the
situation requires it
activity 0.1 A short task which is a part of a lesson | akTUBHICTb
adaptation 4.2 The process of changing an existing afjanTadis
piece of material to meet the needs of a
particular group of learners
affective factors | 1.1 Emotional factors which influence adeKTUBHI
learning. They can have a negative or (emoTMBHI)
positive effect on learning. dakTopu
aids 24 The things that a teacher uses in class | 3acobu HaB4YaHHSA
to support teaching and learning. May
be technical (e.g. recordings, computer
programs) and non-technical (e.g.
board, pictures, flashcards).
aim 0.1 A statement that describes the MeTa
overarching intentions of a course or
part of the course; a statement that
describes teacher intentions of a lesson
or a lesson sequence
appraisal 4.3 A face-to-face meeting with a student or | o6roBopeHHs
a teacher to discuss performance [isAnbHOCTI 3i
CTyaeHToM abo
BUMNTENEM BiY-Ha-
BiY
approach 2.1 Principles of teaching including views nigxig

on method, syllabus, and a
philosophy of language and learning.
Approaches have theoretical backing
with practical applications.




appropriacy 4.3 The most suitable choice of language cuTyatmMBHa
for the situation, the relationship JOUiNbHICTb
between speakers, the topic
aptitude 1.3 An individual’s potential for success in 3aibHocTi oo
learning a subject, e.g. English BUBYEHHS
npeameTa, Hanp.,
aHrninceLKol MoBwm
attitude 1.3 The mindset with which we approach a | ctaBneHHs
task, a process or a discipline, e.g. ‘He
has a positive attitude to learning
English’. Closely connected with
motivation and cognitive styles.
assessment 1.3 Collecting data or forming an opinion on | oUiHOBaHHSA
learners’ achievement, proficiency or
progress either formally (awarding
marks) or informally
Attention Deficit | 5.3 A specific learning condition cvHApoM gediunTy
Disorder (ADD) characterised by low concentration yBaru
span, poor working memory, and slow
understanding of concepts or questions
Attention Deficit | 5.3 A specific learning difficulty CUHOPOM
Hyperactivity characterised by impulsiveness, low rinepakTUBHOCTI
Disorder (ADHD) concentration span and limited
organisational skills
Audio-Lingual 2.1 A method focussed on drilling key ayaioniHreansHUN
Method language structures orally. It is derived | meToza
from the behaviourist belief that
repetition helps to form habits.
Audio-Visual 2.1 A method based on transmitting aygioBidyanbHum
Method meanings through visual images and MeToA
then providing the language needed to
communicate these meanings
authentic 4.2 Written or spoken texts originally aBTEHTUYHI
materials intended for native speakers. The MaTepianu
sources may be, e.g. newspapers,
radio, TV, the Internet.
authentic tasks | 4.2 Types of tasks which are situated in aBTEHTUYHI
meaningful contexts, are relevant to 3aBJaHHA
learners’ needs and reflect the way they
might be found and approached in real
life
Autistic 5.3 A psychological condition presenting ayTnsm, CUHOPOM
Spectrum itself in a variety of forms (Autism, Acneprepa
Disorder (ASD) Asperger Syndrome) manifested in
limited empathy, literal thinking, and
limited ability to engage in social
situations
B
behaviourism 2.1 This is the theoretical view that learning | 6ixesiopnam

is a matter of habit formation: stimulus
— reaction — positive reinforcement
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(the) Big Book 5.2 Using books with enlarged print and BUKOPUCTAHHSA
technique colourful pictures specifically devised ONTAYUX KHUXKOK,
for shared reading with young learners | HagpykoBaHux y
BeNnuKomy copmari
3 incTpadiamm
big ‘C’ culture 54 The most overt forms of culture that BUAUMI popmu
include Art, Music and Literature. When | kynbTypu
learning about a new culture, the big C
cultural elements would be discovered
first.
blended learning | 5.5 An approach that combines online and | HaB4aHHs 3
face-to-face learning activities noeaHaHHAM OYHUX
i OHnanH
TEXHONOorin
blog 5.5 A discussion or informational website 6nor
consisting of discrete entries (‘posts’),
e.g. news items, short essays,
annotated links, documents, graphics,
and multimedia. A blog is usually a
vehicle for opinions rather than facts.
brainstorming 0.1 A group activity in which learners come | MO3KOBUI LWITYPM
up with ideas on a topic themselves
without teacher intervention
buzz group 0.1 A cooperative learning technique AUCKYCinHa rpyna
involving small discussion groups with
the objective of doing a specific task,
e.g. idea generation, problem solving. It
is often used to make a lecture more
interactive.
C
case study 0.1 A description of a real or hypothetical cuTyauiriHe
situation or a problem to be used as the | gocnigXeHHs
basis for a task or activity. Students
analyse the case and come up with
their own conclusions about the actions
to be taken.
chants 5.2 Exercises when students repeat cKkaHOyBaHHS nig,
rhythmically words and short phrases to | myauky
music or a beat
chunking 3.2 Dividing speech chains into meaningful | cermeHTyBaHHs
segments, collocations MOBJIEHHS
classroom 24 The things teachers do to organise the | opraHisauis
management classroom, the learning and the pobOoTH y4HiB Ha
learners, such as seating arrangement, | ypouli
different types of activities, and
interaction patterns
cognitive 11 Related to mental abilities or skills. nisHaBarbHi
Cognitive is the adjective from cognition | (KOrHITUBHI)
which refers to the mental processes of
perception and thinking that our brains
engage in.
coherence 3.4 A feature of spoken or written language | 3B’A3HICTb
that refers to the way ideas fit together | MoBneHHs
clearly and smoothly (3micToBa)




cohesion 3.4 The way spoken or written texts are 3B’A3HICTb
joined together with grammar or lexis, MOBJIEHHS Yepes
e.g. conjunctions, pronouns, articles, MOBHi 3acobu
determiners, topic related vocabulary
collaborative 5.5 (as used in Computer Assisted CrinbHe HanMcaHHA
writing Language Learning) TEKCTIiB 3a
A process that involves the creation J0rMnomoroto
and editing of documents by multiple KOMIM'IOTEPHMUX
authors, e.g. by using Web 2.0 tools nporpam
like Google Documents or Zoho Writer
collocation 3.2 Words, which are often found together, | Bupas,
e.g. ‘a chronic iliness’, ‘the moon is CNOBOCMONYYEHHS
waning’
Common 2.1 The document provides a common 3aranbHo
European basis for the creation of language €BPOMNENChHKi
Framework of syllabuses, curriculum guidelines, Pekomenpgadii 3
Reference for examinations, textbooks. It describes in | MOBHOI OCBITHU:
Languages ‘can do’ statements the knowledge and | BMBYEHHS,
(CEFR) skills which learners need to develop in | BUKnagaHHs,
order to use a language for OLiHIOBAHHS
communication.
Communicative | 2.1 An approach to foreign language KOMYHiKaTBHe
language teaching and learning which HaBYaHHA MOBWU
teaching (CLT) emphasises that the goal of language
learning is communicative competence.
The focus is on meaningful
communication, not structure, and on
use, not usage. In this approach,
learning involves interaction and group
work in the classroom.
communicative | 2.1 A person’s ability to understand and KOMYHiKaTBHa
competence interact with others. It is the main aim of | KOMANETEHTHICTb
communicative language teaching and
is based on both knowledge and skills.
Community 2.1 A foreign language teaching method HaBYaHHA y
Language according to which learners form a CRiNbHOTI,
Learning ‘community’ sitting round a tape- o6’egHaHin
(counselling recorder while the teacher (counselor) cninbHUMK
learning) remains outside the community and iHTepecamu
when necessary supplies target
language equivalents of utterances
produced by learners in their L1
compensatory 54 Using both verbal and non-verbal forms | komneHcaTopHi
communicative of communication to compensate for KOMYHiKaTMBHI
strategies lack of knowledge, e.g. paraphrasing or | cTpaTeril
using a synonym
Computer 55 Learning languages through multimedia | BUB4eHHs MOB 3a
Assisted technologies, computer programs, etc. | JONOMOro
Language MYyNbTUMELINHNX
Learning TEXHONOrin
(CALL)
constructivism 2.1 A theory which is based on the belief KOHCTPYKTUBI3M

that individuals actively construct their
own understanding and knowledge of
the world through experiences and
reflecting on those experiences
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Content and 2.1 Refers to both learning another npegMeTHO-MOBHe
Language (content) subject, e.g. Science, through | iHTerposaHe
Integrated the medium of a foreign language and HaB4YaHHSA
Learning (CLIL) learning a foreign language by studying
a content-based subject
context 2.2 The situation in which language is used | KOHTEKCT
or presented, e.g. a story about a
holiday experience could be used as
the context to present and practise past
tenses
Continuing 6.2 Career-long learning by a variety of 6e3nepepBHUN
Professional means, e.g. reflecting on practice, npodecinHnin
Development researching learning and teaching, pPO3BUTOK
(CPD) attending courses
continuous 4.4 Assessment during the course of noTouyHe
assessment studies. OUiHIOBaHHS
See also formative assessment
criterion- 4.4 Tests in which students are assessed KpuTepianbHe
referenced according to set criteria rather than by | ouiHtoBaHHSA
testing/ comparing them with other students
assessment
cultural 54 Sensitivity to the similarities and KynbTypHe
awareness differences that exist between two or YCBIiOMITEHHS
more different cultures and the use of
this sensitivity in effective
communication with members of
another cultural group. A major element
of sociocultural competence.
culture 54 A set of meanings, behavioural norms, | kynbTypa
and values used by members of a
particular society, as they construct
their unique view of the world
cross-cultural 5.4 Inappropriate use of language and body | MibXKynbTYpHi
blunders language which can lead to NOMMUITKU
misunderstanding, communication
failures or offence
culture clashes | 5.4 Discord resulting from the interaction of | MbKKynbTYpHi
people belonging to different cultures KOHpNiKTK
due to differences in cultural values and
beliefs
culture shock 5.4 An experience a person may have KYNbTYPHUIA LLOK
when one moves to a cultural
environment which is different from
one's own and their expectations are
not met. It can be the first step to
cultural awareness.
curriculum 0.1 A defined and prescribed course of HaBYarsbHa
studies, which students must fulfil in nporpama
order to complete a certain level of
education
cyber well-being | 5.5 Safety of users in cyberspace kibep 6esneka




D

deductive
approach

11

Deductive learning starts by providing
learners with rules, e.g. in grammar,
followed by examples and practice.
Compare with inductive approach.

AenyKTUBHUI
nigxia

descriptive
grammar

2.2

Grammar based on observation of real
language and how it works. Compare
with prescriptive grammar.

onucosa
rpamaTtumka

differentiation

5.2

The practice of tailoring instruction to
diverse learners’ needs based on their
level, interest, and learning preferences

AndepeHuiauis

Direct method

2.1

A language teaching method which
excludes the use of the mother tongue
and relies on demonstration of meaning
in context

npaMUn MeTos

discourse

3.2

This refers to stretches of connected
written or spoken language that are
usually more than one sentence or
utterance long

ANCKYpC

discourse
markers

3.2

A word or phrase that signals what kind
of information will follow or tells us
about information which has just been
given

MapKepu AnCKypcy

discovery
learning

2.2

An approach in which learners are
asked to look at samples of language
and to find meanings or rules for
themselves

YYiHHA Yepes
«BIOKPUTTAY

distance
learning

1.3

A method of study where teachers
and students do not meet in a
classroom but use the Internet,
e-mail, mail, and other tools for
their classes

AVCTaHUinHe
HaBYaHHS

Dogme

2.1

A communicative approach to language
teaching that encourages teaching
without published textbooks and
focuses instead on dialogue between
learners and teacher. Also known as
Teaching Unplugged.

MeTo[, HaBYaHHSA
0e3 nigpy4vHuka i
TeXHiIYHKUX 3acobiB

drill

2.1

A technique that involves guided
repetition of words or sentences. It may
involve substitution, transformation, etc.

TpeHyBarnbHa
Brpasa

dyslexia

53

A disability which could manifest in
difficulties in learning to read, write and
spell, when there is or may be progress
in other skills. Concentration,
organisational skills, comprehension
and handwriting are amongst other
areas that could be affected.

aucnekcis

dyspraxia

53

A specific learning difficulty based
around the brain’s transmission of
signals that control gross and fine
motor skills — typically affecting
planning of movements and co-
ordination

Ancnpakcis
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E

e-learning 55 Teaching by using a computer to BipTyanbHe
(electronic access materials on the Web or to HaBYaHHS
learning) follow an online course using a Virtual
Learning Environment (VLE)
eliciting 2.4 Getting learners to offer their own BUNUTYBaHHSA
guestions or answers by means of iHdopmai,
prompts Bignosigen Ha
3anuTaHHs
emergent/ 1.2 Language produced by learners during | moBa, L0 BUHMKAE
emerging tasks and activities. It is often imperfect. | sk Hacnigok cnpo6
language i MTOMUNOK YYHSA
enquiry 5.1 A process of investigation into a 3anur,
guestion arising from classroom MIKpOAOCHIIKEHHS
practice
entry/ placement | 4.4 A test that will indicate at which level a | BxigHun TecT
test learner will learn most effectively in
case of different levels or streams
error 4.3 A mistake that a learner makes when nomurika
trying to say something above his/her
level of language
error awareness | 4.3 Ability to recognise errors or mistakes 30aTHICTb
in the language po3nisHaBaTu
NOMMIIKM B MOBI
evaluation 1.3 1. A process of collecting information esarnoadis
about students’ performance and (npouec ananisy/
abilities. [OCHiMKEHHSA
2. A process by which the effectiveness | pocarHeHb/
of a course or programme can be €(EKTMBHOCTI
assessed
extensive 3.3 Reading long pieces of text, such as EeKCTEeHCUBHE
reading books or newspapers, often selected by | ynTaHHs
learners themselves and read for
pleasure out of class
extrinsic 11 Motivation from external pressures 30BHILLHSA
motivation such as the need to speak English for MOTMBaLig
work or because a parent has sent a
learner to class. Compare with intrinsic
motivation.
F
facilitator 24 A teacher who creates the conditions dacunitatop
that are necessary for learning
feedback 24 Information that is given to learners by | 3BOpPOTHiIl 3B’5130K
their teacher on their spoken or written
performance. It can also refer to
learners reporting back to the class on
what they have been researching or
discussing.
field notes 6.2 Brief description in a note form of key HOTaTKu
events that occurred throughout the CrnocTepexeHHs 3a
lesson XOOO0M YpPOKY
flashcards 5.2 Small pieces of card with pictures or doriews KapTku

words on them used as teaching aids
(to explain a situation, tell a story, teach
vocabulary)

(anpakTnyHi
KapTKK)




flipped 55 A pedagogical model in which students | TexHornoris
classroom view prerecorded video lectures or do nepeBepHyYTOro
essential reading before the class HaBYaHHS
session. The class time is spent
interactively on exercises, projects, or
discussions.
fluency 2.1 The ability to produce naturally flowing | BinbHe MOBIEHHSA
speech that is not necessarily
grammatically correct. Compare with
accuracy.
formative 4.4 Ongoing assessment in which the dopmyBansHe
assessment/ teacher gives students feedback on (noTo4He)
evaluation their progress during a course, rather OUiHIOBaHHS
than at the end of it so that they can
learn from the feedback
fossilised error | 4.3 An error that has become a fixed habit | nomunka, sika
for the learner cTana 3BMYKOK
function 2.1 The communicative purpose of an KOMYHiKaTMBHa
utterance on a particular occasion, dyHKLIA MOBK
e.g. inviting, agreeing and disagreeing
G
genre 3.4 Genre refers to texts (spoken or written) | »aHp
that share the same conventions,
e.g. structure, vocabulary, register,
grammar
gist (general 3.1 The main idea or message of a text, rosioBHa iges
understanding) either spoken or written TEKCTY
Grammar- 2.1 The method focuses on accuracy rpamaTumKo-
Translation rather than fluency and on form rather | nepeknagHui
method than meaning. The key activities are MeToA
drilling, translating, memorising
vocabulary and learning rules.
group (class) 2.4 The way a group of people interacts, AnHaMika po3BUTKY
dynamics the relationship and atmosphere rpynu
between learners in the group
guided 2.3 A technique in which a teacher provides | npuiom
discovery examples of the target language and KepoBaHOoro
then guides the learners to work out the | BigkpuTTa
language rules for themselves. See
inductive approach.
guided writing 3.4 A piece of writing that learners produce | kepoBaHe NMCbMO
after the teacher has helped them to
prepare for it, e.g. by giving the
learners a plan or model to follow, and
ideas for the type of language to use
H
hearing 5.3 A degree of hearing loss Baau cnyxy
impairment
Higher Order 11 According to the revised Bloom’s MWCHEHHEBI ail
Thinking Skills Taxonomy (Krathwohl, 2002), HOTS BULLIOrO MOPAAKY
(HOTS) include applying, analysing, evaluating

and creating and require more cognitive
processing than lower order thinking
skills (LOTS)
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ice-breaker 2.4 An introductory speaking activity that a | Bug po6oTn Ha
teacher uses at the start of a new noyvartky Kypcy 3
course with a new group of learners HOBOIO IPyMnoto
inclusion 5.3 The practice of educating children with | iHknto3is,
Special Educational Needs (SEN) in BKMIOYEHHS
mainstream schools where it is possible
and beneficial
inductive 11 Inductive learning takes place when the | iHOyKTUBHUI NiOoXia
approach learner extracts or works out rules from
examples or data. Compare with
the deductive approach
inference 2.2 Deduction of the meaning from context | kKOHTeKcTyanbHa
or a guess about something which is 3goragka
not explicitly stated in the text
information gap | 2.1 A technique or activity based on the npuinom
technique/ difference in information that people or | iHdbopmMaLinHUX
activity groups have. They need to nporanuvH
communicate with other people to get
the missing information in order to solve
a problem or complete a task
input 1.2 Learner exposure to authentic language | noBigomneHHs
in use or information. The sources of HOBOI iHhopMmaLii
input include the teacher, other learners
and environment around the learners.
in-service 6.2 Training courses offered to practising nicnaguniomHa
teacher training teachers neparoriyHa ocBita
(INSETT)
integrated 3.1 In language teaching, a combination of | iHTerpoBaHi yMiHHS
skills two or more language skills in order to
complete a communicative task
intensive 3.2 Careful reading to obtain detailed iHTEeHCMBHE
reading understanding of a text YUTaHHSA
interaction 2.1 Patterns of communication (verbal and | cnoci6 B3aemogii
pattern (mode of non-verbal) between people. The
interaction) different ways learners and the teacher
work together in class, e.g. learner to
learner in pairs or groups, or teacher to
learner in plenary
interactive 5.5 A touch-sensitive projection screen that | iHTepakTuBHa
whiteboard allows the teacher to control a JoLuka
(IwB) computer by touching the board rather
than using a keyboard or mouse
interference 1.2 The impact of the mother tongue on a iHTepdepeHLuiga
learner’s understanding or language
production
interlanguage 1.2 The version of the target language MOBHi bopMu, AKi
produced by a learner at any given time | BUHUKaOTb Nig
during the period of learning BMSVBOM PigHOT
MOBW Yy4HS
intrinsic 1.1 A motivation to learn that comes from BHYTPILLHA
motivation an internal force such as interest in MOTKMBaLis

language learning or the desire for
further personal development in
general. Compare with extrinsic
motivation.




J

jigsaw reading

3.3

A technique in which different learners
receive different texts or parts of a text,
then meet to exchange information and
to put the whole meaning together

NPUIOM «30MpaHHS
nasna»

L1, L2

1.2

L1 refers to a person’s mother tongue,
the first language that is learnt in the
home environment. L2 refers to any
language(s) learnt in addition to the
speaker’s native language.

nepwa (pigHa)
MOBa, [pyra moBsa
(HepigHa/
iHO3eMHa)

learner
autonomy

1.3

The learner’s ability to take charge of
and direct their own language learning
without relying only on the teacher

aBTOHOMIs1 y4HSA

learner-
centredness

0.1

An approach that focuses on students’
goals, needs, interests and existing
knowledge. Students are active
participants in the learning/teaching
process including planning. One of the
key teacher’s roles is a facilitator of
learning.

CTYAEHTO-
LEeHTPOBaHICTb

learner/class
profile

4.1

A description of the learners and
information about their learning,
including their age, ability, strengths
and weaknesses in language and skills

XapakTepucTumka
y4yHs (knacy)

learning
outcome

0.1

A statement (often in a lesson plan or
syllabus) of what a learner is expected
to know or be able to do at the end of a
lesson or course. Outcomes shape
lesson activities and guide the content
of assessment.

pesynbTaT Y4iHHSA

learning
platforms

5.5

An integrated set of interactive online
services that provide teachers,
learners, parents and others involved in
education with information, tools and
resources to support and enhance
educational delivery and management

OHNarH
nnatcopma

learning
strategies

11

Tools and techniques that learners
develop as they learn. Learning
strategies are an important part of
developing autonomy.

HaBYarnbHa
cTpaTeris

learning style/
learning
preference

11

The way in which an individual learner
naturally prefers to learn something,
e.g. visual, auditory, kinaesthetic

cnoci6 cnpumiHATTS
HaBYarnbHOro
Matepiany

Lexical
Approach

2.3

An approach to teaching language
based on the idea that language is
largely made up of lexical units rather
than grammatical structures

TNEeKCUYHMI nigxia

lexical chunk

2.3

Any pair or group of words commonly
found together or near one another,
e.g. phrasal verbs (get on), idioms (it
drives me crazy), collocations (make
the bed), fixed expressions (How do
you do?).

NEKCUYHUIA 3BOPOT
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linguistic
competence

2.1

A component of communicative
language competence that includes
lexical, grammatical, semantic,
phonological, orthographic and
orthoepic competence

nirBicTMYHa
(moBHa)
KoMneTeHL,id

listening/reading
for gist

3.1

A top-down process where learners try
to understand the overall message
even if they cannot understand every
phrase or sentence

CNpUUMaHHSA Ha
Cnyx/4uUTaHHS i3
3aranbHuM
PO3YMIHHAM

little ‘c’ culture

5.4

A not easily visible type of culture
associated with a region, group of
people, language, etc. Some examples
of little ‘c’ culture are communication
styles, verbal and non-verbal language
symbols, cultural norms, myths and
legends.

noBCsIKOAEHHA
«HeBMONMa»
KynbTypa NeBHOro
HapoAay Yu rpynu

Loop input

0.1

A specific type of experiential teacher
training process that involves an
alignment of the process and content of
learning, e.g. a role play about role
plays in the classroom, a dictation on
how to write dictations

NpUAOM «NEeTIi»

Lower Order
Thinking Skills
(LOTS)

11

LOTS refer mainly to remembering and
comprehending in order to reproduce
information. See also Higher Order
Thinking Skills.

MWCIEHHEBI ail
HUXKYOro NOpsiaKy

M

metacognitive
strategies

1.1

These are the learning and thinking
strategies we apply in order to choose
which practical strategies to use to
achieve something. The main
metacognitive strategies are planning,
prioritising, setting goals, and self-
management.

KOrHITUBHI
cTparterii BULWOro
nopsaaky

method

2.1

A set of techniques and procedures that
usually reflect a certain view of
language and language teaching

mMeTon

methodology

0.1

1. The typical practices, procedures
and techniques that a teacher uses in
the classroom, and that may or may not
be based on a particular method.

2. The science that studies these
practices, procedures and techniques
and the beliefs and principles on which
they are based.

MeToauKa

microteaching

0.1

A practice used in the training of
teachers that consists of teachers trying
out short lesson sequences for an
audience of their peers, some of whom
adopt the roles of learners

MiKpOHaBYaHHS

minimal pairs

3.1

A pair of words that vary by only a
single sound, usually meaning sounds
that may confuse language learners,
e.g. ship/sheep

MiHiManbHa napa




mixed-ability 2.4 A group of learners of different HeoaHopigHa rpyna
class language proficiency levels YYHIB
mnemonics and | 2.3 Simple ways of remembering words acoujiatvsHe
‘hooks’ and phrases, e.g. by association with 3anam’aAToByBaHHA
an idea or an experience
mobile learning | 5.5 Learning that takes place on a hand- MOGinbHe
held device, such as a mobile phone HaBYaHHS
motivation 1.1 See extrinsic motivation and intrinsic | moTuBauis
motivation
N
non-equivalent 54 Lexical units of a language that have no | 6e3ekBiBaneHTHa
lexis ready equivalents in the vocabulary of | nekcuka
another language
non-verbal 54 Communication using non-verbal cues, | HeBepbanbHe
interaction e.g. body language, voice, distance CMiNKyBaHHSA
norm-referenced | 4.4 Tests which compare students with HOpMaTVBHe
testing each other, putting them in order from TeCcTyBaHH4A
top to bottom and often award a pass or
fail by either allocating a pass mark or
comparing each student’s performance
with the average or mean
@)
objectives 0.1 Specific learning targets that help 3aBaHHS YpOKy
achieve learning outcomes,
e.g. Learners will be able to understand
the gist of the text
objective test 4.4 A test which has a limited and 00’€EKTMBHUN TecT
predictable number of possible answers
and is marked against the marking key
open pairs 1.1 A classroom interaction pattern in which | gianor y4His, Skun
two students talk to one another across | cnyxae Becb knac
the class so that other students can
listen to what they are saying
oral test 4.4 A test of speaking ability YCHUN TecT
over- 1.1 An error that involves coming to a HaaMipHe
generalisation conclusion based on information that is | y3aranbHeHHS
too general and/or not specific enough,
e.g. when a learner says ‘l bringed my
book...’, assuming that all verbs take -
ed in the past form
P
passive 2.3 The words that learners understand but | nacuBHWI CNOBHUK
vocabulary don't use yet
peer correction 4.3 Correction of a learner by another B3aEmMOBUNpas-
learner, which may be spontaneous or | neHHs
prompted by a teacher
peer review 24 Learners’ feedback on each other’s B3aEMOpPELIEH3Y-
writing BaHHZ
phonics 5.2 A method of teaching people to read by | 3BykoTexHika
correlating sounds with letters or (dboHETMYHUI
groups of letters in an alphabetic writing | meTog HaB4YaHHS
system YUTaHHS)
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pitch 3.2 The rate of vibration of the vocal folds BMCOTa TOHY
when producing sounds (higher or
lower pitch). Varying our pitch makes it
possible for meaning to be expressed
through intonation.
portfolio 0.1 (in this Curriculum) nopTdonio
A collection of assignments developed
in or out of class and documents that a
learner has selected and collected to
show growth and achievement
portfolio 4.4 An alternative form of assessment OLLiHIOBaHHS
assessment involving students building up a nopTdgonio
portfolio of their work which reflects
their achievements
practicality 4.4 In testing, practicality is the extent to NPaKTUYHICTb TECTY
which a test is quick and convenient
to administer and score
pragmatic 2.1 A part of communicative language nparmMaTudHa
competence competence that involves being able to | KOMNETEHTHICTb
use language in interpersonal
relationships, taking into account
social distance and context
prescriptive 2.2 A grammar based on rules which HOpMaTMBHa
grammar should be followed rpamaTumka
Presentation- 2.2 An approach that involves first the BBeAEHHS-
Practice- teacher presenting the form and BrpaBlisiHHS-
Production meaning of new target language to NpoayKyBaHHSA
(PPP) students (presentation), then giving
learners the opportunity to do controlled
practice of the target language
(practice), and finally letting students
use the target language in freer, less
controlled activities (production)
pre-service 6.2 Professional education of student noavnnomMmHa
teacher training teachers usually through formal course | nigrotoBka
(PRESETT) work and practice teaching BYMTENIB
pre-teaching 3.1 Teaching difficult vocabulary before nonepegHe
asking students to read or listen to a HaBYaHHS
text
process writing | 3.4 An approach to writing, which focuses npouecHW niaxia
on different stages of writing such as 00 PO3BUTKY
generating and developing ideas, nMcemMHoro
planning and organising, drafting, NpoayKyBaHHSA
editing, re-drafting, proofreading, peer
reviewing and publishing (i.e. making
public). Compare with product writing.
product writing | 3.4 An approach to writing which involves TEeKCTOBMM Nigxig
analysing and then reproducing models | o po3BuUTKy
of particular text types. For example, nMcemMHoro
learners read a restaurant review, NPOAYKYBaHHSA
analyse the way it is written, and
produce their own review. Compare
with process writing.
progress test 4.4 A small-scale test that looks back over | TecT noTo4HOl

recent language learning/teaching to
assess how effective this has been

yChiLWHOCTI




project work 1.3 A purposeful, task-based activity MeTo[ NPOEKTIB
through which students address
authentic problems/questions and
create some kind of product which they
present at the end of the allocated time

proficiency test | 4.4 A forward-looking test that assesses TecCT Ha
whether a student has the necessary BM3HAYEHHS PiBHS
level of language skills to undertake a BOMNOAiHHS
task in the future, e.g. studying at an iHO3EMHOI MOBOIO
English-medium university or working
as a hilingual secretary

Q

qualification 5.1 A document submitted in support of a aunnomMmHa

paper candidature for a degree or (kBanigikauinHa)
professional qualification, presenting poboTta
the author's research and findings

R

rapport 24 A close and harmonious relationship in | rapMOHiHi
which the people or groups understand | B3aeMUHK
each other's feelings or ideas and
communicate well

realia 54 In education these are objects from real | peanii
life used by teachers to improve
students' understanding of other
cultures and real life situations and the
vocabulary that is associated with them

receptive/ 3.1 Listening and reading are referred to as | peuenTuBHi i

productive skills receptive skills as they involve receiving | npooyKTUBHI
language. Speaking and writing are YMiHHSA
referred to as productive skills as they
involve producing language.

recycling 4.2 Practising language that learners have | peuunpkynioBaHHS
learned previously. The recycled HaBYanbHOro
language may be re-introduced in a mMatepiany
different context, or through a different
skill.

reflection 1.3 A way of professional and personal pednekcis
development by conscious and
systematic thinking over and analysing
learning and/or teaching experiences

reflective journal | 6.2 A journal for conscious recall and pednekcMBHNIA
examination of classroom experiences LWOAEHHNK
as a basis for evaluation and decision-
making and a source for planning and
action

register 3.1 The type of language (vocabulary, CTUIb, pericTp
grammar or discourse features) that
characterises particular fields or
disciplines and the degree of formality
of language use

reliability 4.4 In testing, reliablility refers to the HagiNHICTb

degree to which a test is consistent and
stable in measuring what it is intended
to measure
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research
question

5.1

A specific and answerable question
about one’s own teaching practice that
can lead to significant information on an
aspect of teaching or learning

JocnigHuLbKe
NUTaHHSA

rhythm

3.2

The way that some words in a sentence
are emphasised or stressed to produce
a regular pattern

pUTM

role play

3.2

An activity in which learners take on
roles (characters) and act them out in a
situation

ponbLoBa rpa

S

scaffolding

3.1

Techniques the teacher can use to
support learners in their learning of new
language or skills (e.g. breaking tasks
down into small steps, demonstrating,
using visuals, providing dictionaries,
making eye contact, nodding, guiding
learners with teacher talk)

3acobu niaTpuMKK,
nigKasku

scanning

3.3

A reading technique in which the reader
looks for specific information rather
than trying to absorb all the information

noLuykoBe
(nepernsigoBe)
YUTaHHS

self-access

1.3

A way of learning in which students
use various resources to study on
their own

camogocTyn Ao
HaBYasnbHWX
pecypcis

self-directed
learning

1.3

A process in which individuals take the
initiative, with or without the help of
others, in diagnosing their learning
needs, formulating learning objectives,
identifying human and material
resources for learning, choosing and
implementing appropriate learning
strategies, and evaluating learning
outcomes

camMmoKkepoBaHe
HaB4YaHHA

short-term
memory

11

Working memory which is limited in
capacity and only retains information for
a short period of time

KOpOTKOTpMBana
nam’saTb

Silent Way

2.1

A method in which the teacher remains
mostly silent to encourage learner
autonomy and active student
participation. Language learning is
usually seen as a problem solving
activity to be engaged in by the
students both independently and as a
group.

MOBYa3HMN MeTo[

simulation

3.2

A language activity based on a scenario
drawn from real life, requiring learners
to play roles and solve a problem, make
decisions or meet a deadline

cumynsauis

skimming

3.3

A strategy for reading a text to get the
gist, the basic overall idea, rather than
concentrating on absorbing all the
details.

o3HanommnoBarnbHe
YUTaHHSA

small-scale
classroom
investigation

5.1

Small projects carried out by teachers
to examine what is happening in their
classroom

MiKpogoCnigHNLbKI
NPOEKTU




sociocultural 2.1 A learner’s ability to adapt to different couiokynbTypHa
competence social and cultural settings in order to KOMMNETEHTHICTb
communicate successfully
sociolinguistic 2.1 A learner’s ability to understand and coLioniHrBicTM4Ha
competence use nationally and culturally marked KOMMNETEHTHICTb
means of communication appropriate to
the context or situation
Special 5.3 A learning difficulty or disability that 0COBNUBI OCBITHI
Educational makes it harder for a child to learn or noTpetdu
Need (SEN) access education than it is for most
children of the same age
storage 2.3 Ways of recording vocabulary for future | ctpaterii
strategies reference and use 3anam’saToByBaHHSA
storytelling 5.2 The social and cultural activity of NPUNOM HaBYaHHS
sharing stories. A method of learning yepes
and teaching especially beneficial for po3Ka3yBaHHS
young learners icTopin
(cTopiTeniHr)
strategic 2.1 A part of communicative language cTpareriyHa
competence competence that includes effective KOMMNETEHTHICTb
learning strategies and
compensatory communication
strategies
subjective test 4.4 This test is marked using the Ccy6’eKTUBHMIN TECT
examiner’s opinion usually guided by
criteria about the quality of the answer,
e.g. marking written stories,
compositions, interviews,
conversations, storytelling
summative 4.4 Assessment that comes at the end of a | niacymkose
assessment course and evaluates achievement OUiHIOBaHHS
without being developmental
Suggestopedia | 2.1 A teaching method based on the cyrecrtonegia
understanding of how the human brain
works and how we can learn most
effectively in a rich sensory learning
environment
supplementation | 4.2 Supplying extra material to bridge the OOMNOBHEHHS
gap between a coursebook and an mMatepianis
official syllabus or a public exam or a
coursebook and students’ needs
syllabus 4.1 A document that describes the poboya nporpama,
language and skills to be covered on a | kaneHgapHo-
course, and the order in which they will | TemaTu4HMn NnaH
be taught. The content of a syllabus is
based on the writer’s beliefs about
language learning.
T
Tandem learning | 1.3 A method of language learning based MeToA TaHaema
on mutual language exchange
between partners
target language | 1.2 1. A foreign language that a learner is 1. iHo3eMHa moBa

learning
2. The specific language to be practised
and learned in a lesson

2. KOHKPETHi MOBHi
ABuULLA
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task 0.1 An activity in which learners’ attention is | komyHikaTuBHE
primarily focused on meaning rather 3aBOaHHS
than form. It may deal with a problem or
the production of something tangible.
task-based 2.1 An approach to learning in which the HaBYaHHA Ha
learning learners use language to fulfil a OCHOBI
(TBL) specified task. Their focus is on the KOMYHiKaTUBHUX
task rather than on the language they 3aBgaHb
are using.
teacher research | 5.1 Systematic enquiry conducted by AocnimKeHHs
teachers into some aspect of their work | BnacHol
with the aim of improving both npodecinHoi
understanding and practice LisiNbHOCTI
Teaching 2.1 A teaching method and philosophy MeTo[ HaBYaHHS
Unplugged which has three primary aims: teaching | 6e3 nigpyyHuka i
through conversation, taking out TEXHIYHNX 3acobiB
external input such as coursebook and
technology and letting the lesson
content be driven by the students rather
than being pre-planned by the teacher.
Based on the Dogme ELT approach.
technique 2.1 A procedure used by a teacher to npuinom
enhance or vary students’ experience
of learning, e.g. jigsaw reading
top down/ 3.1 With top down strategies, learners rely | ctpaTeris Big
bottom up on the knowledge of the world, topic 3aranbHoro 4o
strategies knowledge, familiarity with the speaker | getanbHoro i
and the genre to make sense of what HaBMaKu
they hear or read. With bottom up
strategies, learners rely on the
language in the text, such as the
meaning of words or the grammar of a
sentence, to make sense of what they
hear or read.
Total Physical 2.1 A way of teaching language that MeTOo[ MOBHOI
Response coordinates speech and action, i.e. disnyHoi peaku,it
learners respond physically to teacher
instructions or stories told by the
teacher
twice 5.3 A student identified as both gifted and ABidvi ocobnunemmn
exceptional having learning disabilities y4YeHb
student
usage 2.1 Usage refers to what a person knows 3HaHHS MOBHOI
about language or items in language cuctemu
abstractly as a component in a
language system
U
use 2.1 Refers to a person’s ability to use BUKOPUCTAHHS
language for communication MOBMU K 3acoby
CNiNKyBaHHS
utterance 3.2 A sequence of words within a single BUCITOBIIEHHSA

person’s turn in talk. An utterance may
range in length from a single word to a
continuous stretch of speech.




V

validity 4.4 The extent to which a test actually tests | BanigHicTb
what it was intended to test
video 5.5 The use of video technology (both BileOKOHepeHUis
conferencing hardware and software) to create a
virtual meeting between two or more
people in different physical locations
virtual learning 5.5 A web-based package for creating nnatdopma
environment online courses, which may include BipTyanbHOro
(VLE) facilities for teacher-to-learner and HaBYaHHSA
peer-to-peer communication, e.g.
Blackboard and Moodle
visual 5.3 Partial or complete loss of sight Baau 3opy
impairment
W
warmer/ 2.4 An activity at the beginning of a lesson | moBneHHeBa
warming up to get learners on and energised for the | poamuHka
activity lesson in general or its specific content
washback 4.4 The effect that tests (especially 3BOPOTHUN edekT
effect achievement and proficiency) have on
learning and teaching. Also called the
backwash effect.
WEB-based 5.5 All types of digital instruction in which HaBYaHHA 3a
training (WBT) the learning material is presented via A0MNOMOroto
the Internet IHTepHeTy
Whole Word 5.2 A method of teaching children to read HaBYaHHSA YNTaHHS
approach by recognising words as wholes rather | meTogom uinux
than focussing on the single letters that | cnie
make them up
wiki 5.5 A website or similar online area which BiKi
allows anyone to set up a resource in
which content can be created
collectively. The word "wiki" derives
from the Hawaiian "wiki-wiki", meaning
"quick". Wikipedia, a collaboratively
written encyclopaedia, is the best
known example of a wiki.
workshop 0.1 An educational event that involves TBOpYa ManCTepHs
discussion, sharing knowledge/
experience and practical work on a
particular subject and may focus on
completion of specified tasks
Y
young learners | 5.2 Children from 6 up to 12 years of age. DAOLLKINTbHUKM i

Children under 6 are usually defined as
very young learners.

MonoALi Wkonspi
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Curriculum Guidelines

Target Audience

The ELT Methodology Curriculum is designed for Bachelor’s level students who are training
as teachers of English. It is an essential resource for University decision-makers, teachers of
Methodology, teachers of English, school mentors and other stakeholders interested in
modern methods of teaching English.

Developing Life Skills

Teachers need to be equipped to deal with the changing world. While the new Curriculum

intends to provide students with important professional skills related to methodology, it also

gives scope for developing essential life skills that transcend subject boundaries:

e Communication. The ability to understand and articulate messages, and to transmit
information clearly and effectively.

e Collaboration. The ability to work effectively and respectfully with diverse teams in order
to accomplish a common goal.

e Creativity. The capacity to think and act in innovative ways either alone or with others.

e Critical thinking. The ability to ask the right questions, to reason effectively, analyse
different points of view and reflect on decisions and processes.

¢ Information literacy. The ability to locate, evaluate and effectively use information from
a variety of sources.

e Intercultural awareness. The ability to respond open-mindedly to different ideas and
values, respect and embrace social and cultural differences.

e Problem solving. The ability to recognise and analyse difficult situations and to find
suitable solutions.

e Time management. The ability to plan and use time effectively in order to meet
deadlines and successfully complete tasks and assignments.

Modern ways of learning and teaching such as project work, task-based learning and
problem solving are designed to develop life skills. It is advised that University teachers
make extensive use of modern approaches when planning and teaching their sessions to
emphasise and foster these skills in their students.

Key Terms in this Curriculum

Aims are general statements that provide direction to teaching and learning in each module
in the Curriculum.

Objectives are specific statements of educational intention in each unit in the Curriculum.
They inform students about what they have to achieve by the end of each unit.

Learning outcomes are statements of what students are expected to demonstrate as a
result of their learning in each module of the Curriculum, what they will know and be able to
do by the end of each module. Learning outcomes are expressed clearly and in such a way
that they can be assessed.

Indicative content lists the main topic areas to be covered in each unit.

Assessment in each module is directly related to learning outcomes and is based on
specific assignments.
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Module and Unit Structure

Each module contains the following information:

the number of contact and self-study hours

the aims and learning outcomes

sample assessment specifications with tasks and criteria for assessing the expected
learning outcomes

a module map which gives a brief overview of the units constituting the content areas of
the module.

The unit defines the objectives in terms of knowledge and skills, outlines the indicative
content to be covered both in class and during self-study, and suggests a list of resources,
including items recommended for students.

Recommended Course Planning Steps

The following steps are recommended for effective planning:

Study the module profile to know its status and allocation of hours.

Read the aims and the learning outcomes of a module and make sure you understand
the correlation between them.

Familiarise with sample assessment specifications to get an idea of possible assignments
and criteria for assessing the expected learning outcomes.

Study the module map that gives an overview of the units constituting the content areas
of the module.

Consider the unit objectives in terms of knowledge and skills.

Decide which topic areas you should deal with in class and which you should leave for
students’ self-study.

Go over the list of resources and make sure that students get access to the items
recommended for them.

Use Supplementary Materials for further planning.

Modes of Learning and Teaching

The Curriculum focuses on developing the professional skills of teaching through student
active participation in the methodology course. Students can be engaged in active learning
by using a range of modes:

group work — any learning activity which is done by small groups of learners working
together to complete a task

guided reading — an activity in which students are encouraged to read specific articles or
sections of books with a particular purpose in mind

jigsaw learning — a method of organising activity in which different students cover
different areas of a topic; they later exchange their learning

microteaching — a practice used in the training of teachers which consists of teachers
trying out short lesson sequences for an audience of their peers, some of whom adopt
the roles of learners

project work — a purposeful, task-based activity through which students address
authentic problems/questions and create some kind of product which they present at the
end of the allocated time; it usually involves an extended amount of independent work
either by an individual student or by a group of students in and beyond the classroom
task-based learning — an approach in which the learners use language to fulfil a
specified task. Their focus is on the task rather than on the language they are using, e.g.
case study



e workshop — a way of organising student-centred learning in which the teacher plays the
role of facilitator. It usually involves hands-on activity by students.

Sample session materials demonstrate how to vary modes of learning and teaching.
It is essential that all classes are held in English.
The Curriculum recommends avoiding traditional lectures as a mode of teaching since they

are not appropriate in a professional education course that focusses on the development of
teaching skills rather than transmission of knowledge.

Materials/Sessions Design

Supplementary Materials offer sample unit maps with an approximate allocation of topic
areas to sessions and a sample session illustrating the approach to session design.

Key principles underlying session design:

e student-centredness

integration of theory and practice

appropriate balance and variety of learning and teaching modes

dominance of challenging and feasible tasks and activities

ample use of reflection: infon action, on learning experience (both at school and
university)

¢ use of data from school-based practice.

Recommended steps in session design:

¢ formulate clear and relevant objectives

develop a sequence of activities to meet the objectives

prepare teacher’s notes which describe purposes, procedures and timing of activities
provide for follow-up assignments and reading

list necessary materials, equipment and handouts.

Continuous assessment is incorporated into learning on a module. Refer to module
assessment specifications to plan assessment tasks.

Please note. You are offering your students a model of good practice in planning and
teaching your sessions. Students will observe closely how you do this and will learn from
you. Their learning through the Curriculum should be a rich and varied experience.

School Experience

School Experience as an essential part of the methodology course aims at linking
methodology classes to teaching at school and includes three stages: guided observation,
teacher assistantship and observed teaching.

Guided Observation
During guided observation, students will have an opportunity to observe experienced

teachers at work and to make connections with their learning during the first year of the
methodology course.

117



118

At the beginning of the semester/year make sure that your students:

e know the schools where their guided observation is taking place

e are acquainted with their mentors (English language teachers at these schools)

e are supplied with the observation tasks and observation sheets at the beginning of each
unit

¢ are informed about the way their guided observation is assessed.

Teacher Assistantship

During teacher assistantship, students will have an opportunity to observe lessons, plan
lessons together with their mentors, teach parts of a lesson and generally support English
language teachers.

At the beginning of each Unit:

e provide students with the tasks for teacher assistantship

e agree with your students on the time and place of their teaching

o offer students help and advice in lesson planning

e arrange for your students’ lessons to be observed and ensure that the school-based
mentor understands the importance of supportive and non-judgemental feedback.

Procedures for Teacher Assistantship in Semesters 5, 6, 7

By the beginning of Semester 5, students will have completed the guided observation stage
of their school experience, and they will be ready to try their hands at real teaching, albeit in
a limited way. In Semesters 5 and 6, they will still be asked to complete observation tasks,
but the emphasis will gradually shift towards teaching, though they may also be asked to
take part in other aspects of classroom and school life, such as preparing handouts,
checking attendance etc.

Students will be asked to undertake the teaching of a small part of a lesson, for example a
single activity which fits into the lesson plan. Here, the mentors’ role will have an extra
dimension. They will involve the student in co-planning the whole lesson and identifying the
part the student will teach. In Semester 5, this could be as short as five minutes, with the
length gradually increasing to around 20 minutes by Semester 7. Mentors will then observe
the student teaching and will give feedback afterwards. This is a challenging moment for a
student, and it's important for mentors to show empathy and to be aware of the student’s
sensitivity, and to make the feedback developmental and supportive, avoiding negative
judgement.

After each teaching experience, the student will be expected to complete a post-teaching
task using a form such as the one below. Copy and distribute the form.



Sample post-teaching reflection task

This form is for you to complete after teaching a part of a lesson and after you have
discussed the lesson with your mentor.

Your name Your mentor
Date of class Class name
Time of class No. of learners
Topic

1. How did you feel before you taught?

2. How did you feel immediately after your teaching?

3. What went well in your part of the lesson?

4. What did you learn from this short teaching experience?

5. What did you learn from your discussions with your mentor?

6. What aspects of your teaching will you focus on next time you teach?

Students should keep this form, along with a copy of their plan and any materials or
handouts, in their School Experience files as a record of their early teaching ventures. The
notes might be valuable to them in writing their assignments later, but they may also form the
basis of discussions of teaching experience with their university teachers when they are back
in their methodology class. The form shown here is an example, and questions may be
varied according to developing priorities.

Observed Teaching

Keep to the three-stage supervision cycle each time you work with a student: the pre-
observation meeting, the observation itself and the post-lesson conference.

Pre-observation meeting

It is a part of regular routine for a teacher and a student teacher. Its purposes are to:

¢ Allow the student to explain what she/he is going to do in the lesson.

Look over the lesson plan.

Discuss any possible problems.

Agree on a focus for observation if necessary.

Agree on anything connected with your presence in the classroom: where you want to sit,
whether you will take notes etc.

e Agree on the time and place for the post-lesson conference.
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Lesson observation

e Leave all your preconceptions, preferences, and prejudices outside the classroom door.
Go into the room with your mind clear of “baggage” and be ready to observe the student
teacher on her/his own terms.

o Decide where to sit. If there is space, you may find it helpful to sit at the side to get a view
of both student teacher and learners without having direct eye contact with anyone in the
room.

e Remember that your students will not always teach in a way that you regard as ideal,
keep an open mind about their style and decision-making.

o Don'tinterfere with the progress of the lesson in any way; the student has to take full
responsibility for the class.

e Take notes discreetly.

Post-lesson conference

The key purposes of the conference are to provide the student with an opportunity to reflect

on the lesson, to evaluate her/his performance in the lesson and identify areas for

improvement.

¢ Hold the meeting in a quiet place where you feel comfortable and where you won’t be
disturbed

o Let the student ‘unload’ any emotions they are experiencing after the lesson. This will
make it easier to discuss afterwards any concrete issues that need to be addressed.

e Throughout the conference, stay within the student’s world, and understand what is
possible for her/him rather than imposing your own way of teaching.

e Throughout the conference, give the student your full attention and ‘keep the noise in
your own head quiet’.

e Finish the conference by agreeing on what the student teacher should plan for the next
lesson.

e The student teacher may benefit from some notes from you as a reminder of the priorities
that emerged from the lesson.

Course Requirements for Students

Attendance

It is essential that students attend all the Methodology classes to successfully complete the
course.

Self-study Hours

In addition to attending regular contact classes, students are expected to study
autonomously for an absolute minimum of 12 hours per course unit.

Class Participation

Students are expected to participate fully in Methodology classes because professional
learning is an active process. The suggested modes of learning and teaching require
students to interact, work in groups and carry out project work.

Setting and Meeting Deadlines

Set reasonable deadlines for your students to submit any assignments on the modules. Insist

that they stick to the deadlines. Meeting the deadline is one of the assessment criteria for
most assignments.



Self-assessment

Students are responsible for assessing their own progress at the end of each unit. Self-
assessment checklists are provided in Supplementary Materials. Self-assessment is an
integral tool in the process of developing students’ autonomous learning skills.

Assessment

Assessment in the Methodology Curriculum consists of two main components:
e continuous assessment
e final assessment.

Continuous Assessment

Continuous assessment is carried out by the methodology teacher during each module and
is both progress- and achievement-focussed. Its main aim is to evaluate how successfully
students achieved the learning outcomes for the module. Students complete assignments
(including portfolio which is a collection of assignments developed in or out of class and
documents that a learner has selected and collected to show growth and achievement over
time) for which they are given grades according to the detailed criteria in the assessment
specifications for each module in the Curriculum.

Final Assessment

Final assessment is carried out at the end of the methodology course. It is aimed at
evaluating how successfully a student achieved the learning outcomes for the whole
Curriculum as detailed in the Profile of a Newly-Qualified English Teacher. This assessment
consists of the following components:

e average score achieved in all module assessments (30%)

e observed teaching (40%)

e qualification paper (30%).

Each component is assessed separately according to different criteria. To pass the
Methodology course, students must be successful in all of the three components.

Module Assignments including Portfolio

There is a wide range of assignment types in the Curriculum. These assignments are
intended as learning experiences as well as ways of assessing students. Assignment types
include:

essay

reflective writing

report

presentation

quiz

lesson plan

case study

materials and test design

professional development plan

portfolio.

Assessment criteria vary according to assignment types. At the end of the course, all the
scores for module assignments are averaged to yield a final grade.
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Observed Teaching

Observed Teaching is assessed in Semester 8. It is here that a student’s ability to teach in a
principled and well-organised way is assessed, according to the agreed criteria that correlate
with Newly-Qualified Teacher Profile. Grades are distributed between the Portfolio (40%) and
observed lessons (60%).

Portfolio includes:

Component Mark
a profile of a class (number of learners, age, levels, learning styles, learning 10%
needs, SEN)
lesson plans and supplementary materials for two different levels 20%
reflective writing (300-450 words) on a lesson (student’s choice) incorporating 10%
feedback from a peer, a mentor or a supervisor

Total 40%

It is recommended that students should be assessed on the basis of ten observed lessons.
Two of these lessons are observed and assessed by the course teacher and eight by the
school mentor. The course teacher should assess classes at two different levels (primary

and secondary).

Assessment criteria for the observed lessons

Area of professional | Indicator Mark
behaviour
Understanding Materials are selected and, if necessary, adapted to cater | 15 %
learners for learners with different learner needs and learning
styles.
Both the activities and suggested ways of doing them are
appropriate to learners’ needs and age.
Learners are involved in different ways of learning that
facilitate the development of their learning strategies.
Learners are guided in finding and using resources in
and beyond the classroom that assist their learning.
Managing a lesson Supportive foreign language environment is created and 15%

maintained.

Classroom processes are organised through clear
instructions and accurate timing.

Interaction in the classroom is set up and monitored
according to learning purposes and learning preferences.

A proper balance between teacher talk and student talk
IS maintained.

Sources of learner misbehaviour are identified and dealt
with appropriately.

Appropriate feedback to learners is provided and
feedback from learners is taken into account.

Classroom resources and technologies are used to
support learning.




Evaluating and
assessing learning

Appropriate test tasks for assessing skills in a certain
learning context are selected.

Learning is assessed against the criteria in the National
Curriculum.

Learners’ errors and difficulties are identified, diagnosed
and dealt with properly.

Appropriate techniques to correct errors in learners’
spoken and written language are employed.

Learners are helped in understanding their errors and in
self-correcting them.

15%

Knowing the subject
of English

A justified use of L1 and L2 in class is made.

A good model of pronunciation, use of vocabulary and
grammatical accuracy is provided.

Language and terminology appropriate to the learners’
level and the lesson aims are selected.

Full and accurate answers to students’ questions about
different aspects of language and its usage are given.

15%

Total

60%

Qualification Paper

The paper demonstrates the student’s ability to link theoretical knowledge with the practical
elements of their own work during school experience (Observed teaching). The student
submits the paper in English at the end of Semester 8. The paper is assessed according to
the detailed criteria. This accounts for 70% of the total for the qualification paper. A further

30% is allocated to the public defence of the qualification paper which is held in English.

Criteria for the qualification paper

Criteria Mark
Context ¢ Clear statement of context, including a profile of 5%

the class or classes in focus
Topic e Clear, well-focussed research questions and/or 15%

hypotheses on a classroom-based issue or

problem

e Evidence of the ability to relate the issue to

relevant theory in the literature.
Action research Clear description of research methodology 15%
methodology e Appropriate choice and justification of research

methods and instruments
Findings e Clear analysis and presentation of data and 10%

findings
Interpretations, implications | e Valid interpretations, implications and 20%
and conclusions conclusions, including any materials developed

as a result of the research
Presentation of the written e Systematic and consistent referencing 5%
work e Readability: style, organisation and signposting

of writing

¢ Length and format according to requirements
Total | 70%
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Criteria for the public defence

Criteria Mark
Content of the The student: 15%
presentation e gives due consideration to key results of the
research
e provides argumentation to support the most
important conclusions
¢ demonstrates the ability to reflect on research
experience
Dealing with questions The student: 10%
e addresses the questions directly and clearly
e clarifies the fundamental aspects of the research
e links answers to different aspects of the paper
Form of the presentation e The presentation is clear, structured, 5%
comprehensible to listeners and within a time limit
Total | 30%
Qualification Paper Sample Template and Guidelines
Heading (paper Content Number of
section) words
Title page e May vary from university to university. N/A
Table of Contents | ¢ Include headings and relevant page numbers. N/A
Lead-in e Announce your research topic. 400 - 500
e Describe the context, including a profile of the
class or classes in focus.
Rationale e Identify a classroom-based issue or problem. 500 - 600
o Formulate a research question.
e Put forward a hypothesis.
¢ Relate the issue to relevant theory in the
literature.
Methodology and | ¢ Outline the stages of the action research. 1300 — 1400
Procedure e Define the kind of data you need to collect.
o Describe and justify the data collection methods
and tools.
e Describe your research participants.
e Evaluate the effectiveness of research tools.
e State any ethical issues.
Findings e Analyse the collected data. 1400 — 1500
e Present the findings (e.g. description, table,
chart, diagram, etc.).
Interpretations e Interpret the findings and draw conclusions 1400 - 1500
and Conclusions responding to the research question.
o Come up with recommendations for further
actions.
e Point out any areas which need further research
(optional).
References e Provide a bibliography of resources referred to in | N/A
your paper.




Appendices

e Include any materials which directly relate to the | N/A
research, e.g. questionnaires, sample tasks,
tables, etc. and which you refer to in the paper.

e Put the appendices in the order they are
mentioned in the paper.

Literature review

e This is not a separate section of the paper. N/A

o Refer to reliable sources in the rationale and
throughout the paper wherever appropriate and
justified.

Total | 5000 — 5500

Qualification Paper Sample Timeline

This is a sample timeline. It may vary from university to university. Students may adjust the
timeline to their own pace and needs except for the deadlines for submitting and defending
the paper. Students need to explore the requirements and guidelines for writing the

gualification paper well in advance.

September e |dentifying a classroom-based issue or problem (based on school
experience)
o Formulating a research question/s
October ¢ Analysing and describing the context of your question (Why is it
important to you?)
e Starting to read (and take notes) about your issue
November e Planning the intervention
December ¢ Choosing data collection tools and methods
o Adapt/design the necessary materials for data collection
January o Documenting procedures
¢ Collecting data
February e Analysing and organising collected data
March e Interpreting the findings
e Drawing conclusions to respond to the research question
April e Producing recommendations for further action
¢ Compiling bibliography
e Putting together appendices
e Writing the first draft of the qualification paper and submitting it to the
supervisor for review
May ¢ Editing and finalising the qualification paper
e Submitting the final version of the qualification paper
June e Public defence of the qualification paper
Bibliography

Each unit contains an annotated list of recommended literature for students and teachers.
These are books, articles, and on-line resources. The items marked with an asterisk are
recommended for both students and teachers. Please ensure that these books and
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