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Resume:

In the article intercultural dialogue is
considered as one of the conditions
and means of implementing the
cultural component of professional
training of future teachers. In-plane
functional of professional training the
readiness of future teachers to the
organization of intercultural dialogue
in the educational process on the
basis of the complementarity of

analytical and phenomenological
methods is examined and
characterized components of
professional preparation for
professional activities and
components of readiness as the
ability of a future teachers

personality to a particular action
within professional competence. The
author defines the basic conditions of
preparation of future teachers of a
foreign language to the organization
of intercultural dialogue in the
educational process and theoretically
proved their effectiveness. The
theoretical model of forming the
readiness of future foreign language
teachers for the organization of
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lHozemHol MoBu no  opranizaylf
MbxxynbTypHOro glanory.
Y  crvartl  MIbXKynbTypHuiA  planor
poarnsgaeTecs Ak ogHa 3 ymos | aacobla
peaniaauil KynbTyponoriyHol  cKknagosol
paxosol nNiAroToBKU ManbyTHLOro
suutena. Y cyHkuioHanbHii nnowuHi
npodgpecinHol  nlarotoBkk  PO3rNAHYTO
roToBHICTb ManByTHiX yuntenis IHozemHol
MOBM [0 opraHizauil  MbKKynbTYpHOro
pianory B HaB4anbHoMmy npoueci Ha
OCHOBI KommnremeHTapHoCT| aHaniTUYHUX
Ta (eHOMeHONoriYHMx Merodis  Ta
CxXapaKTepu3oBaHo KOMMOHEHTN
npodeciniHol nigroroBku A0 npodpeciviHol
AIANBHOCTI | KOMMNOHEHTU rOTOBHOCTI fK
3patHocTi  ocobuctocti  ManbyTHbOro
sumTens Ao Tiel uu iHwol gif y mexax
npogecinHol  KomneTeHuil. BuaHayeHo
OCHOBHI YMOBW MigrotoBku MaibyTHix
yuutenis iHozeMHol MoBM Ao opraHisauil
MiKKYNbTYPHOro Aianory B HasyanbHOMY
npoueci Ta TeopeTnyHO o6rpyHTOBaHO X
egekTuBHICTb. Po3pobneHo TeopeTuyHy
mopaens hopMyBaHHs roTOBHOCTI
MarbyTHiX yuiTenis iHozemHol moBu A0

AHHOTaUNA:
MuniLko HaTanun. VcnoBm’

npogeccroHanbHOW NOAroToBKK 7.
yumTenei WHOCTPaHHOrO A3biKa

opraHW3aLnmn MeXKy b TYPHOro anariora,

B cTarbe MEXKY/bTYPHbINA Avanor
paccMaTpuBaeTCA Kak OAHO M3 ycriosui
cpefAcTB  peanu3auuu  KynbTYpOrioruyecko
cocTaensiowen npogeccroHanbHon noarorosxy
6yaywero yuatend. B dYyHKUWOHAnbLHoy
MNocKoCT  NpoeccuoHansHoi  MoaroTosxy
paccMoTpeHa roToBHOCTb OyAylwuX yqurteney
WHOCTPaHHoro A3bIKa K opraHuaayuy
MeXKySbTypHOro guanora B y4ebHOM npouecce
Ha OCHOBO KOMMIIEMEHTapPHOCTN aHanuThYeckux

n heHOMEHONOorn4ecKmux MeTogoB "
oxapaxkTepu3oBaHbl KOMIMOHEHTB
npoceccuoHanLHoH MOAroTOBKM K
npodeccuoHasnbLHoR AenTenbHoCcTH u
KOMIMOHEHTbl  FOTOBHOCTM  Kak  crnocoGHocTu
6yayilero yudtena K TOA  WUAA  MHOR

AeATensHoCTU B npeaenax npodgeccuoHanbHoi
komneTteHuun. OnpegeneHsl OCHOBHbIE YCNoBUs
noaroToBku ByAylMX yumTeneid WHOCTPaHHOro
A3blKa K opraHmsaumm MexkynbTypHOro guarora
B ydyebHOM npolecce WU TeopeTuyecku
obocHoBaHa Mx adpdekTMBHOCTL. Pa3paboraHa
TeopeTuyeckas Mogenb chopmupoBaHus
roroBHOCTM Byaywmx y4uTenend WHOCTPaHHOIO
fA3bIKa K OpraHu3auum MexkyneTypHOro auanora,

intercultural dialogue, which enables opraHisauil MiXKynbTypHOro gianory, sika
the implementation of the ymowmenioe peaniaauiio BMMOr  KOTopas [AenaeT BO3MOXHbLIM  peanu3auunio
requirements of a modern, cy4acHoro OaratoHaujioHanbHoro  TpebosaHWi COBpPEMEHHOro
multinational, multicultural society nonikyneTypHoro cycninbcTea Ta MHOroHauMoHarnbLHoro [ MONUKYNbLTYPHOrO
and is based on the traditional cnuMpaeTbca Ha TpaguuinHi NpuHUMNM  obwecTBa W ONMPaeTcsl Ha TpaguUMOHHbIE
principles of higher education AuaakTVKKM BULOT WKONW. NPUHLMNGI AUOAKTUKA BbICLLUEN LUKOMbLI.

didactics, is developed.
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criteria.

Among the priority goals of education the
creation of a unified cultural and educational space
on the basis of a multilateral intercultural dialogue,
education, mental compatibility of people, the
movement of humanity towards integration and
understanding are considered. So today there is a
paradigm shifts in vocational education from
content-subject paradigm to the new focus on the
willingness and ability of the individual to effective
functioning in a wide field of different contexts and
meanings. Becoming more popular the very life and
creativity of the individual, which is characterized
by four fundamental goals of education: to be able
to live, to able to work, to be able to live together, to
be able to learn. Personality is to learn to live
together with others in the context of globalization,
multi-culturalism, in harmony with other cultures,
styles of life, Nations, ethnic groups, religions [4].
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Relevance of intercultural communication has
necessitated the formation of foreign language
discourse competence, which involves not only
acquiring linguistic knowledge but also activity
experience willingness and ability to be engaged in
intercultural dialogue. Moreover, intercultural
dialogue cannot be considered without the formation
of a specific set of skills for not only understanding
foreign language programs and assume possession
of the whole complex of communicative behavior.
Analysis of scientific pedagogical literature
concerning the state of readiness of the future
foreign language teachers to the organization of
intercultural dialogue in the educational process has
been and remains the subject of deep research
scientists  (N. Bakhtin, V. Bibler, M. Buber,
V. Okon, V. Tobachrovikij, S.Shendrik, etc.) that
proved the relevance of the dialogue, due to
globalization, the growing interdependence of
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people. Latest thesis about the necessity of building
a dialogue with the teacher in the educational
process is represented by writers such as
N. Ananiev, G. Salashenko, G.Tokman etc.
However, in the modern pedagogical theory and
practice contradictions, chief among which, in the
context of our study, is the contradiction between
the recognition of the need in the training of future
foreign language teachers to implementation of
pedagogical conditions of development of their
readiness for intercultural dialogue and systemless
nature of its implementation in educational process
of higher educational institutions. This contradiction
allows one to recognize the significance of the
experimental work with the teachers of a foreign
language by defining levels of criteria and indicators
of their readiness to the organization of intercultural
dialogue. Such problems occur due to lack of
effective pedagogical work on education of
formation of readiness of future teachers to organize
the intercultural dialogue in the educational process.

Studies of L. Kolesnikova show, "interaction on the
level of dialogue presupposes the presence of specific
intersubjective space where individual meanings and
values cross" [105]. To create such a space where there
is real dialogue relations, in her opinion, necessary to
comply the following conditions:

- in the dialogue of each not only comprehension
of the position, its uniqueness is required, but also
the desire to discover and to present the inner
meanings of others, i.e. openness;

- someone who wants to be engaged in dialogue,
you need to have formed the setting for the meeting
with the meaning of another, that is, with a different
meaning. It requires the ability to hear, see the
partner in dialogue, to enter with him into the
informational and emotional resonance.

- interactive communication requires from the
teacher non-evaluative, in the usual sense, reaction
of the responses received from the interlocutor
information. Adequate dialogue position reaction
involves attention, interest and compassion,
gratitude for the opportunity to come into contact
with the world of another and thereby expand your
spiritual and professional experience;

- intersubjective, dialogue relationship is possible
if there is or may be found a common language
understandable to both parts [2].

Thus the dialogue reveals the intrinsic value of
human intersubjective reality — the coexistence in
the modern culturable professional training of future
teachers.

Understanding the dialogue as one of the
conditions and means of implementing the cultural
component of professional ~training of future
teachers, the author identifies the following as its

functions:
- cognitive-educational, in which the dialogue

acts as a source of knowledge, a way of seeking

truth, but this search does not mean common to
everybody output;

- communicative, realizing that the dialogue acts
as intersubjective interaction when those who
speak not only exchange information, many of them
try all of the available dialogic communication
means to convey their attitude to this information,
make it meaningful for himself and to partner;

- personality-developmental, based on the
possibility of dialogue to create a situation which
allows people to maximize themselves, to realize
their creative potential, to establish themselves in
the opinions of others and their own.

We see that we have listed the functions of the
dialogue closely overlap with the functions of
implementation of the cultural component of future
teachers’  professional  training, and  this
circumstance allows us to speak about the
methodology of the dialogue of cultures as one of
the most important conditions of realization of the
culturological component of professional training of
future teachers.

It is known that the school should not prepare for
life, it should be a special life in which a student is
realized as a person. V. Bibler writes that the school
is committed to a certain cultivation and
development of the culture of activity as a before-
activity when the student is not focused on the result
of activities, and the activity itself, when he learns,
in the expression of the philosopher, the eve of
direct activity [1].

Equally important in the methodology of
dialogue of cultures is the role of the teacher, which
is to engage students in a situation of thinking by
organizing a dialogue. To do this, the teacher must
have his own class and his "lesson". It should be a
class-workshop, personal class, for its successful
functioning, firstly, should not be Ilarge, and,
secondly, perhaps, of different age, to have a
relationship of communication and dialogue within
the student community "vertically". Such "lessons-
dialogues" should be included in the schedule. And
the basis of the teacher-tutor's pedagogical training
should be not the logic of the subject and
psychology, but the logic of culture (philosophy of
culture) and philosophy of a person together with a
broad humanitarian education, that is, a broad and
comprehensive cultural and appropriate professional
training. :

The result of this type of professional training of
the future teacher is the implementation of
intercultural dialogue. From the standpoint of the
concept of dialogue of cultures, it means a revision
of the usual interpretations:

a) training primarily as a message of knowledge,
skills, that is, only as the organization of learning
material;

b) schemes of communication,
between teachers and students;

interaction




HAYKOBMR BICHUK MENITONOALCLKOro AEPXABHOIO NEAA

c) the object of training only as a set of
assimilated knowledge.

This approach is aimed at the organization of the
learning process as the organization and
management of educational activities of students,
means reorientation of the overall process to the
formulation and solution of specific educational
tasks together with teachers. The implementation of
the cultural component of professional training of
the future teacher, determining the change in the
nature of the process and the object of training, and
involves changing the basic scheme of interaction
between teachers and students. Instead of the
widespread scheme of their interaction S — O, where
S — teacher, teacher — the subject of pedagogical
influence and management, and O — student, student
— the object of such influence, should be the scheme
of subject-subject educational cooperation, dialogue
between teachers and students in a joint didactically
organized by the teacher and solved by students
educational problems. The information and control
functions of the teacher should be more and more
replaced by the coordination ones. "The teacher
from a scientific point of view, only the organizer of
the social educational environment, the regulator
and supervisor of its interaction with each student",
— said O. Vygotkskyi [5, p. 192].

It was the approach to the student as an "object”
of education and upbringing that eventually led to
his alienation from the school, turned him from a
goal to a means of school work. As a result, training
has lost its meaning for the student, the knowledge
turned out to be external in his real life. The same
alienated from the educational process was the
teacher, who was deprived of the opportunity to set
educational goals, choose the means and methods of
their activities. He lost the human reference point of

his professional positions - the personality of the
student.

Thus, realizing the concept of dialogue of
cultures in the educational process, the person is in
the center of training and education. Accordingly,

all education, focused on who learns, on his
and

personality, becomes the anthropological
cultural in purpose, content and forms of
organization.

The analysis of the relationship between
education and culture shows their direct mutual
dependence, shows that the successful overcoming
of the crisis, both of modern culture and the
difficulties of modern school can be found only on
the ways of building a school, the entire pedagogical
space on the principles of the structure of modern
culture. Culture should not only be the agency with
which education officially adjoins the plans and
budgets of the state — "culture and education”,
culture should enter "into the flesh and blood" of
education itself, defining its structure, the logic of
the teacher's actions and the strategy of the
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organization of the entire educationmg;
Contained version of the logic of building
culture and the relationship of culture and humany
can also serve as one of the methodological baseg of
definition of the strategy of activities of the schogl
The philosophical and pedagogical concept of‘
dialogue of cultures in accordance with the logic of
culture will allow directing its activity on formation,
of "the person of culture”.

Thus, the essence of the dialogue of cultureg in
the educational process is that a lecture or lessop.
dialogue begins with the redefinition of the genera]
educational problem, with the generation of eacy,
student of his question as a paradox, myst
difficulty. The meaning of the method of dialogué
of cultures is in the constant reproduction of the
situation of ‘"scientific ignorance", in the
concentration of the vision of the problem, the
question-paradox. When a teacher or high school
teacher poses a training problem, you need to listen
carefully to all the possible variants of its decision
and the override proposed by the students or pupils,
In these variants, the teacher helps to show a debate
between different logics, different ways of thinking,
It is in the process of applying the method of
dialogue of cultures that the student finds himself in
the gap of cultures, in the interval of different
logics. "One of the" cultural paradigms" cannot be
pressed against as a saving wall. The combination of
different cultures and ways of understanding
requires from each student and from the teacher a
responsible, individual and unique word-act" [3].

Taking into account everything said above, we
have determined the basic conditions for the training
of future teachers of a foreign language for the
organization of intercultural dialogue:

I Implementation  of  methodological
(philosophical, general scientific, concrete scientific
(pedagogical) and instrumental-methodical),
theoretical and practical support for the formation of
the readiness of future teachers to organize
intercultural dialogue;

2, Creation of  didactic-communicative
environment, orients future teachers to intellectual
comprehension of intercultural dialogue as a
construct of knowledge and understanding of other
cultures and realization of own identity;

3. Enrichment of substantial component "foreign
language" disciplines of humanities and ideological,
general pedagogical, specialized subject knowledge
(the cognitive-communicative component) and the
communicative dialogical skills (praxiological
component);

4. Creation of supportive relationships that
provide for etiquette norms, technology (culture) of
communication;

5.  Creation of didactic-communicative
environment and inclusion of subjects of education

in the dialogue;
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6. Cross-cultural knowledge and skills in the

study of academic disciplines and special courses

7. Interaction and dialogue of cultures as the
basis of intercultural communication;

8. Readiness of higher education applicants
(content basis) to communicate in a foreign
language, knowledge of foreign language lexical
and grammatical material.

The analysis of scientific pedagogical literature
on the point of formation of the readiness of future
teachers of a foreign language for the organization
of intercultural dialogue in the educational process
has been and remains the subject of in-depth
research of scientists (N. Bakhtin, V. Bibler, M.
Buber, V. Okon. Tobachkovskyi, S. Shendrik, etc.)
that proved the relevance of the dialogue, due to
globalization, the growing interdependence of
people. Recent dissertations on the need to build a
dialogue with the teacher in the educational process
are presented by authors such as N. Ananyeva, G.
Salashchenko, G. Tokman, etc.

At the same time, in modern pedagogical theory
and practice there are contradictions, the main
among which, in the context of our study, is the
contradiction between the recognition of the need
for professional training of future foreign language
teachers to implement pedagogical conditions for
the development of their readiness for the
organization of intercultural dialogue and the
unsystematic nature of such work in the educational
process. This contradiction makes it possible to
recognize the importance of experimental work with
foreign language teachers by determining the levels,
criteria and indicators of their readiness for the
organization of intercultural dialogue. Such
problems arise due to the lack of -effective
pedagogical work on the education of the formation
of the readiness of future foreign language teachers
for the organization of intercultural dialogue in the
educational process.

The study revealed that there is no complete
system of diagnostic work, criteria and indicators of
formation of readiness of future foreign language
teachers to the organization of intercultural dialogue
in the educational process.

The task of the ascertaining experiment was to
determine the criteria and indicators of the
formation of future foreign language teachers to the
organization of intercultural dialogue in the
educational process. On the basis of a certain

concept of "intercultural dialogue", developed and
studied in detail its structural components, as well as
based on diagnostic methods in the field of
relationships of future teachers, the following
criteria of formation of the readiness of future
teachers of a foreign language to the organization of
intercultural dialogue: value-cognitive, emotional-
motivational and activity-communicative.
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The indicators of the value-cognitive criterion
were: the ability of students to identify empathy and
tolerance, respect for other cultures, the desire to
focus in future professional activities on the
interests of the Other; the formation of theoretical
concepts for the organization of intercultural
dialogue in foreign language classes and in
extracurricular time; the development of reflection
in the assimilation of the values of other cultures.

Indicators of the emotional-motivational criterion
were: the presence of the desire to organize an
intercultural dialogue; interest in the perception of
the characteristics of foreign cultures as a universal
heritage; the presence of a positive motivation for
finding a compromise in the solution of
controversial issues caused by different cultural
values.

Activity-communicative criterion is measured by
such indicators as the ability to provoke the
movement of thought of the interlocutors to
cooperation and joint solution of issues; the ability
to provide a semantic basis for intercultural
dialogue, to prepare students to discuss the subject
of intercultural dialogue in practice, the ability to
plan the process of teaching intercultural
communication in foreign language classes and
outside them; the ability to apply in practice the
skills of intercultural communication through
communication skills (the availability of
communication tools to establish contact; the use of
non-verbal means of communication; the use of
speech etiquette taking into account the
characteristics of other cultures).

Analyzing the psychological and pedagogical
literature and program requirements, we came to the
conclusion that the level of readiness of future
teachers of a foreign language for the organization
of intercultural dialogue should be determined by:
the correctness, accuracy of the tasks, activity,
independence, positive motivation (setting to
achieve the desired result), the presence of sustained
attention, interest and understanding during the
assignments.

In the research literature, the definition of
peculiarities and features of intercultural dialogue is
mainly based on the essence of the subject's
understanding of relations with people of other
nationalities, cultures and religions. There is a large
diagnostic tools, built on various conceptual
foundations, to identify the state of formation of the
readiness of the individual to organize intercultural
dialogue. Note that not all methods can be used to
determine the intercultural dialogue, so it was
necessary to find the integration of existing methods
of level diagnosis in the educational process.

Diagnostics of the state of formation of the
readiness of future teachers of foreign language to
the organization of intercultural dialogue took place
through conversations with students; monitoring of
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their communication and behavior with classmates
during assignments, as well as in an informal
setting; by analyzing the interaction of future
teachers of foreign language during the execution of
responsible assignments. Diagnosis was carried out
according to three specific criteria, special tasks
were selected to identify the formation of each
indicator, as well as taking into account the age
characteristics of students and  program
requirements of the State standard.

In the selection of tasks to identify the state of
formation of the readiness of future teachers of a
foreign language to organize intercultural dialogue,
it was useful to study diagnostic tools in the field of
student relationships in groups, traditional
psychological and pedagogical techniques to
determine the level of aggression and conflict; the
study of anxiety, the nature of relations with age-
mates and the study of the level of self-esteem of the
person, developed by G. Aizenk, A. Veimer.

The study confirmed the relevance of the idea of
intercultural dialogue, which arises not only the
methodological platform of professional and
pedagogical education, but also the worldview of
intellectual, spiritual and moral growth and
understanding and unity of the subjects of
education.

Thus, intercultural dialogue is presented as a
multifaceted phenomenon, which is not limited to
the framework of information exchange, but
contains an existential, cognitive-communicative
and spiritual-moral components. In the context of
professional training of future foreign language
teachers to the organization of intercultural dialogue
in the educational process, intercultural dialogue is
Jjustified as a way of entering Homo educandus in
the space of essence creation, free creative
development, knowledge of the world, another
culture, own inner world (subjective dimension) and
incorporated into the goals, content and
organizational conditions of learning the principle of
understanding and knowledge of the unknown in
culture in terms of value and meaning (objective
dimension).

On the basis of theoretical reconstruction,
reflection and analysis of pedagogical achievements
proved the necessity of orientation of preparation of
future teachers of a foreign language at the versatile

development of personality and value-semantic
content teleology, informative and technological
characteristics of learning that cannot be done
without dialogue. It is proved that the organization
of intercultural dialogue in the educational process
should be based on:

- awareness of the content of intercultural
dialogue, which is characterized by the interaction
of representatives of different cultures, the
implementation by subjects of learning their
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intersubjectivity and sociality, the search fo;
understanding, communication and joint creativity,

- functional dimension of intercultural dialogye
(motivational, informational, regulatory, moulding
educational, creative, adaptive functions);

- complementarity =~ of  methodologicy
approaches; principles of intercultural dialogye
(universalism, cultural pluralism, equivalence ang
equivalence of cultural presentations, empathy,
tolerance, positive emotional mood, etc.).

In the functional plane of professional training,
the readiness of future teachers of a foreign
language for the organization of intercultura]
dialogue in the educational process on the basis of
complementary analytical and phenomenological
methods is considered and the components of
professional training for professional activities and
components of readiness as the ability of the
personality of the future teacher to a particular
action within professional competence (value-
cognitive, emotional-motivational, activity-
reflective criteria of readiness) are described. On the
basis of revealing the specificity of the readiness of
future teachers of a foreign language for the
organization of intercultural dialogue in the
educational process, it is proved that such
understanding of readiness contributes to the
integral growth of the future professional-teacher in
the aggregate of interrelated personal, cognitive-
communicative and praxeological components.

Pedagogical conditions of training of future
teachers of foreign language for the organization of
intercultural dialogue in the educational process as a
set of interrelated conceptual and contextual
foundations of the organization of intercultural
dialogue that are implemented in the goals, content,
technology of training, as well as special tools,
methods, forms of foreign language teaching and
intercultural dialogue.

Explicated substantial aspect of pedagogical
conditions of increase of efficiency of preparation to
the organization of intercultural dialogue in the
learning process, which ensured the creation of
value-semantic and didactic-communicative
environment, orients future teachers to the
intellectual comprehension of intercultural dialogue
as a construct of cognition and understanding of
other cultures and the realization of their own
identity; the implementation of methodological
(philosophical, general scientific and specifically-
scientific ~ (educational) and  instrumental-
methodical), theoretical and practical support for the
formation of readiness of future foreign language
teachers to the organization of intercultural
dialogue; enrichment of a substantial component
"foreign language" disciplines of Humanities and
ideological, general pedagogical, methodical and
specialized subject knowledge (the cognitive-
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comml_.micati_ve component) and the communicative
dialogical s_kllls (praxiological component).

Theoxjetlcal subs‘tantiation of the effectiveness of
pedagogical conditions made it possible to develop
and test the model of formation of readiness of
future teachers of a foreign language for the
organization of intercultural dialogue in the
educational process. The content of the model is
represented by a motivational diagnostic module,
which includes the definition of cognitive and
communicative-dialogic potential of a higher
education applicant as a presenter of a certain
cultural identity, an educational and professional
module, which involves the development of the
personality of the future teacher in the conditions of
dialogical, interactive learning and interaction, a
reflexive-evaluation module, which is aimed at the
organization of subject-subject interaction of
applicants for higher education and teachers, the
development of critical thinking and consensual
ethics.

Model identification: shapes the students'
readiness to be engaged in intercultural dialogue;
enhance the motivation level of formation of
educational action and development of students;
form the skills of intercultural communication:
culture of behavior, etiquette, peculiarities of
communication in different cultures that is a
condition of mutual understanding with
representatives of other cultures; promotes the
development of general language ability; forms the
ability to communicate, familiarizing with other
national cultures, mutual understanding between
peoples, cultures; an effective means of education
and spiritual and moral education of students as
individuals; determines the process of building a
person's life in interaction with nature, society,
culture, identifies the determining factors of quality
of life and the necessary conditions for the
implementation of value attitudes of the individual
(also the difficulties that should be overcome),
makes it possible to create appropriate conditions in
the design of curricula and educational programs,
which include subject training, the organization of
these plans and programs based on the principles
that make it possible to carry out reflection and self-
reflection, correction of certain ways and change (if
necessary) the nature of the socio-cultural and
natural environment.

As a criterion for measuring the results of the
effectiveness of preparation for the organization of
intercultural dialogue appear motivational readiness
for dialogue - independence, flexibility, critical
thinking; activity-communicative behavior in
dialogue - sociability, dialogics, tolerance;
emotional and creative attitude to the culture of
different peoples-interest, empathy, creativity; the
desire for convergence of national cultures,
understanding the mentality, philosophy, lifestyle,
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traditions and customs of other peoples, the
development of spiritual culture. The levels of
development of a dialogue culture present: the
system knowledge about dialogue and dialogue
culture in general; the system of values and
important skills, which is a measure of the
formation of the cultural dialogue; the system of
relations to a culture of dialogue through value-
based living of facts and the inclusion of cultural
dialogue in personality structure as a personality
significance.

Thus, the developed theoretical model of
formation of students' readiness for intercultural
dialogue makes it possible to implement the
requirements of the modern multinational and
multicultural society and is based on the traditional
principles of didactics of higher education (the
principle of science, the principle of systematic and
consistent, the principle of consciousness of
learning, the principle of activity and independence
in learning, the principle of clarity, the principle of
thoroughness, the principle of communication of
learning with practical activities, the realities of life,
the principle of unity of educational, developing and
training functions of learning). The target
orientation, conceptual basis and content, procedural
characteristics and software and methodological
support of the developed model require wide
implementation in  professional pedagogical
education.

Therefore, the developed model of formation of
readiness of future teachers of a foreign language to
the organization of intercultural dialogue allows to
form students' positive attitude towards this type of
activity, organizational skills, professional skills etc.
This technique allowed to increase the interest of
students to the profession of foreign language
teacher, formed the motives of creative teaching
activities, the necessary knowledge on the
organization of intercultural dialogue, skills,
business games, development of diagnostic and
didactic materials and their use in the educational
process.

The analysis of intercultural dialogue, as a factor,
on the one hand, the professional growth of the
future teacher as a factor of its understanding for
further organization in professional activity, on the
other hand, allowed us to offer the implementation
of its conceptual dimensions in the organizational
and pedagogical conditions of the professional
training as of the future foreign language teacher so
for the pupils’ foreign language training.

Analysis of pedagogical ideas and practical
experience of dalogization evidences of the
specificity of dialogue in learning, and the
deployment of its significant properties. In the
educational process, in particular in higher
education at the present stage the dialogue appears
as one of the main methods of learning, organizes
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learming activitics of students  adequately to the
forms of future professional activities, and through
dualogue the subjects of education (future teachers)
learn the activity, which is a component of his tuture
protession;  through  dalogue in tramning  scts
interactive aspect of future professional activity and
didactic value of intercultural dialogue becomes a
factar of high etticiency of learning and ensure a
high subjective involvement of students in the
learmung process; the use of dialogue helps to form
communicative skills, the desire and the ability to
navigate n their future professional activity to other
thoughts, views opinions and so on.

e

O YHIBEPCUTETY

The results of the experiment fully cunﬁrrﬁ?&}{‘g
hypothesis of the study and concluded that i i
necessary to use the model of formation of readines
of future teachers of a foreign language for the
organization of intercultural dialogue.

The analysis of the results of the study indicateq
the inexhaustibility of this problem, which leads 1,
the formulation of questions for promising scientific
research that should explore the strategies and
mechanisms of direct access of the subjects of
education in the theoretical and methodological,
information and educational, social and civi]
dialogue space of culture and consensus practices,
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