el
t‘ -?if

YIK 811.111:37.091.3

3aBiayBad  Kadeapu iHO3eMMHX
YHIBEPCHTETY MICHKOIO TOCHOAAPCT

JOLICHT  Kadeapu aHrIiicekoi MoBH
KpHBOPIXCBLKOTO IepkaBHOTO Meaaroriunoro

T45 C

Pedaxyining Koaezig:
Invenko Onena JIveiena — KaHaMaaT ¢inopop:
MOB X o orliiy Ay
B AapkiBcrkorg Hariq, Ol
Ba 1Men1 O, M, Bekerog,. Wby,
Hezenvcka Mapuna Banepiigna - KaHanmar ¢ingy ;
Oryyy

MeTOﬂHKO}o .
YHIBEpCHTeTY:! Hayy
3yoenxo Csimnana Onexcandpisna -

3

Kanaounar

HaVK 0 ; ; @lﬂoﬂoriqﬁnx
YK, MOUEHT KaeApH IHO3EMHHX MOB XapKiBchkoro HAIl{Okay;
YHIBEPCHUTETY MICBKOI'0 rocnojapcrsa iMeni O. M. Beketoga Horo

T45

It is recommended for publication by the Executive Committee
of TESOL-Ukraine and the Organizing Committee of the 25" Anpuql
TESOL-Ukraine Convention

30ipuuk Te3 nonosiged Bceykpaiucokiit koHBeHuii TESOL-YkpaiHa “Mucinmo rnobamso,
BHKJIaa€EMO JIOKaJIbHO”, sika BiaOyinacsa y XapkoBi 9-10 kBitHs 2019 p. V xoxBesuil B3amm yyacts
noHaz 200 BUKJIaayiB BHILMX 1 CepeiHiX HaB4yalbHUX 3aK/aniB ¥Ykpainu. Jonosini Binodpaxaior
ILHPOKHI CHEKTP JOC/IIKEeHb, AKI 3AIMCHIOIOTHCA HAYKOBLAMH Ta BUK/IaJa4yaMy BHIUMX | CEPEIHiX
HAaBYAIBHUX 3aKJIafiB Yy raly3i JUHCBICTHKH, JiHFBOMETOIWKH, KOMII'IOTEPHOI JIHIBICTHKH,
JIHFBOMETOAMKHM 3 BIIPOBAJUKEHHA HOBITHIX IH()OPMaLifHUX TEXHOJIOIIH, JiTEpaTyposHaBCTsd
TOLIO. o

BujaHHs po3paxoBaHO Ha HAyKOBLIB, BUKJIAJayiB, CTYAEHTIB, MariCTpaHTIB Ta aCHIPaHT, ik
BHBYAIOTh aHIJIIHCHKY MOBY Ta Ha LIMPOKE KOJIO 3al(iKaBjieHHX ocib.

Thinking Globally — Teaching Locally: Book of Papers of the 2019
National TESOL-Ukraine Convention. April 9-10, 2019 yr. !/
Publishing House I. Ivanchenka, 2019. — 225 p.

ISBN 978-617-7675-60-9.

ional

The collection includes Convention papers of the reports made at the Am}“‘f;l(hfiilsl:m
TESOL-Ukraine Convention “Thinking Globally, Teaching Locally”, that took place 1n‘ bl;hmems
April 9-10, 2019. More than 200 teachers from the higher and secondary educational esta lt;on s
of Ukraine participated in the work of the Convention. The reports presented at the CoanrT CALL,
with a wide range of research problems in the spheres of linguistics, ELT methodology:
literature studies, etc. dents. and

The publication is aimed at EFL professionals, researchers, students, post-graduate S?I‘h
at all those interested in the theoretical and practical aspects of teaching and learning English.

3
YK 811.111:37.001..

.on, 2019-
ISBN 978-617-7675-60-9 © TESOL-Ukraine National Conventiet =



Kazmina Natalia, Kirsanova Svitlana (Melitopal, l{kraine) ‘
THE IMPORTANCE OF REFLECTIVE LEARNING IN TEACHING

FOREIGN LANGUAGE

Kharlamova Olena, Dziuba Olena (Kharkiv, Ukraine)
THE ROLE OF TEXTUAL FUNCTION UNITS IN LEARNING A

FOREING LANGUAGE

Khodakovska Oksana (Kharkiv, Ukraine)
EFFECTIVE TEAM TEACHING STRATEGIES

Kholmakova Yuliia (Kyiv, Ukraine)
RELEVANCE OF DRAMA AND ROLE-PLAY IN ELT

Kholmohortseva Iryna, Avdieienko Iryna

(Kharkiv, Ukraine)

IMPLEMENTATION OF PLACE-BASED LEARNING PRINCIPLES
WITH ESP STUDENTS

Iryna Khomyakova (Izmail, Ukraine)
WAYS TO MOTIVATE STUDENTS FOR LEARNING ENGLISH

Kniaz Hanna (Kharkiv, Ukraine)
REFLECTION IN TEACHING AS A WAY TO PROMOTE CPD

Komarnytska Oksana (Khmelnytskyi, Ukraine)
BORDER GUARDS’ FOREIGN LANGUAGE COMPETENCE
IMPROVEMENT IN THE CONTEXT OF LIFE-LONG LEARNING

Kondrat Lina (Izmail, Ukraine)
GAMES AS IMPORTANT PART OF TEACHING

Konotop Olena (Chernihiv, Ukraine)

USING SYNCHRONOUS COMMUNICATIVE ACTIVITIES ON THE
BASIS OF AUTHENTIC FEATURE FILMS FOR TEACHING
STUDENTS ORAL INTERATION

Kostikova Ilona (Kharkiv, Ukraine)
THE IMPORTANCE OF PASSING FCE EXAM

Kucherenko Margaryta (Sumy, Ukraine)

ENGAGING STUDENTS THROUGH ACTIVE LEARNING
STRATEGIES

53

35

57

58

59

61

63

64

66

68

70

71



Jia Kazmina gvitlana Kirsanova (Melitopol, Ukraine)
Natalia ’

CE O
THE IMPORTAN
[N TEACHING F

F REFLECTIVE LEARNING
OREIGN LANGUAGE

ching and learning is very important in qualitative effective

. 0. Without reflection both teachers and st}ldents become oply the

" of the contents. They do not develop mtegrally. That is why

hallenged if they treat the contents transmitted to students as the
factors developing the who.le personglity. _ .

Reflective teaching 18 a practice that involves learning how to become a
more engaging teacher by learning from your environment. Being able to reflect
on what things work and what things don’t help you to improve as a teacher.
Reflective teaching practices include being able to learn from your students, co-
workers and even yourself.

Many teachers do this by getting feedback from students. It may be as
simple as asking the students their thoughts on the lesson, or as elaborate as
sending out surveys to parents and students via Google forms. It is important to
have this type of feedback because it can help guide you on what you need to
improve on and what you are already doing well. Thus, without reflection and
reflective techniques used in work we cannot develop.

Another way to practice reflective teaching is to keep track of your day in
class. Some teachers write down things in a notebook to help them remember
certain things that happened during a lesson. Others write blogs that can be used
to share thoughts and insights on what worked well and what did not work in a
lesson. You could also keep a private blog that will give you a space to
confidentially reflect your thoughts. Another way to record your thoughts is
through a video blog. By taking a video recording of you, you can set goals for
the upcoming week and reflect on those goals at the end of the week.

While teaching can be incredibly time-consuming, it 1s worth dedicating

some of that time to use reflective teaching practices will help you sort out your
thoughts and improve as a teacher. Being able to know what works effectively
may save you time in the future. Reflective teaching can be an effective way to
improve as a teacher and help your students learn successfully.
. What does a Reflective Teacher do? He solves problems in the classroom,
is aware of the assumptions he or she brings to teaching, understands the
institutional and cultural context of his or her teaching, participates in
curriculum development and school change and seeks professional development
opportunities.

Reflective learning is a way of allowing students to step back from their
learning experience to help them develop critical thinking skills and improve on

future performance by analyzing their experience. This type of learning, alitch
helps move the student from surface to deep learning, can include a range of

Reflective t€d

teachers are €
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planning.
When you

are gcncrally abou

are in front of the classroom, the first things thy -
how to get through the lesson at hand or why, is cz 10 ming
next. Howevel, without the student m_tclllclclaSS.rOOI‘ﬂ, the teacher Would nolt '
here. Student-centere earning is one of the foyn dagi e
| theory and practice. One of the best methods for devénnsi of
derstanding is to ask for student feedback ang _—
better lesson plans in the future. This feedback i thay
f sources, such as the students’ families or other teachzfs

As far as you know, lectures arc good for sh'aring inforrpation. But the
are not good for learning and getting listeners to thml.<. They give only 5 v ¢
the material perception. The participants are only passive hstengrs. They are the
oood for getting listeners to remember_and apply the information they hear
well. An audience discussion method gives us about 50 % of perception and of
course they are more effective for leamlqg than t-he lecture. Thls method allows
the participants to share their thoughts, impressions and feehngs on a definite
topic. Such discussions can lead the participants to making their owp
conclusions on the basis of the opinion of others. Every participant has a
possibility to share their opinion with each other and this helps to change or
recollect their views. Discussion is more constructive when the class is divided
into groups of about 6-8 people.

If the goal of a lecture is audience learning and retention, then the lecture
needs to be modified. The main rules which are necessary to keep while you are
planning the discussions are:

- to formulate the questions/tasks;

- to set timing;

- to fix/write down all propositions which come from the participants;

- don’t crit.icize and evaluate expressed thoughts or opinions.

provokli{rzed;zc S;‘isoig;ert hnriet.hod to infuse_ lectures with. life-saving, thought-

small groups of taro 1o si?( 1ncreases lez_:lrnmg and rc_etentlor}. Buzz Groups are
people that discuss a specific topic, especially that of

a lecture, They can be . X
. used several tim I ithi 1C
education program, es for short periods within a specifi

| When used within the t
alternating rows turn around to fac

a reason to bq t
modern educationa
your reflective un
information to create
from a wide variety O

ypical classroom seating, participants in
terraced theater. haye e those in a row behind them. If the room is 2
the issues or Pr:)blemsgrjc;‘ups of two or three members in the same row discuss
Jomn another group, - 71 Someone or a pair is left alone at a table, have them

'rhc (13 ”
I term “buzz” refers 1o the noise or b
2 lop Uring a program, [f the to
100 and energy around the top

D5 uzz of the room as people discuss
Pic 1s controversial or people have lots of
1¢, smaller groups work better. This allows
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